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A’'MEPOZ: BIOTPADIKO ZHMEIQMA

1. NPOzZQMNIKA ZTOIXEIA

OVOUATENWVUHO

AOANAZIOZ TPHTOPIAAHZ

EnayyeApatiki tdtotnta

AvamAnpwtig kabnyntng Tunuatog Emotnuwy
MpooxoAkng Aywyng kat Ekmaidevong, A.N.O.

AwevBuvon

MavemotnuioumoAn A.N.O. — Mupyog
MNatdaywylkng IxoAng, TK. 54124, O@sccalovikn

HAektp. Taxudpopeio

asis@nured.auth.gr

TnA. emkowwviag

2. AKAAHMAIKEZ NOYAEX

2000-2005 :

(Aldaxtopkég omoubEc)

2310991169, 6944731472

ASaktopko SimAwpa amnd to Tunua Emetnuwy
MpooxoAkng Aywyng kat Ekmaidevong tou
Aplototélelou Mavemotnuiov Oscoalovikng.
Oéua: «ALOTPOCWTILKEG OXECELG OTO VNTILAYWYELO:
AVTIAQPELS vATTLOYWYWV KoL LaBNTWV yLa TG
peTafl Toug oxEoelg», (Babuog: Aplota
rapdnoei).

1996-1999 :

(MeTamrtuyLlokég omoudEg)

Metantuxtako SimAwpa eldikevong
MNadaywylkol Tunuatog Anpotikig Ekmaidevong
OAwpLvag, Tou AplototéAelou Navemotnuiov
@eooalovikng, and to Metamtuylako Mpoypappa
MNadaywylkwv Inovdwv (Babuog petamnrt. titAou:
9,56 ApLota)

1992-1996 :
(Mpomrtuxlakég omoudég)

Mtuxio Nadaywylkol TUAUATOG ANUOTIKAG
Exnaidevong ®Awpvag, Tou ApLoTOTEAELOU
MNavemniotnuiov Oecoaiovikng (Babuog ntuyiou:
8,65 Aplota).
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3. ENAITEAMATIKH ANMAZXOAHZH - EMNEIPIA

04/2023 - ocfjpepa :

Ka®nyntig oto Aplototélelo NavemotipLo
Oeooalovikng, Tunua Emotnuwv NpooXoAkng
Aywyng kat Ekmaideuong He yVWOTIKO QVTLKEIPLEVO
«Nadaywyikég Mpoaoeyyioelg tng ANANAentiSpaong
otnv MNpooxoAikr) HAkia» (DEK 958/12-4-2023 ©.T).
Albaokalia o€ TPOTITUXLAKO KOl LETATITUXLOKO

eninedo.

03/2019 - ofipepa :

AvanAnpwtng Kabnyntng oto ApLOTOTEAELO
Mavemnotnuio @sooalovikng, Tunua Emotnuwy
MpooxoAlkng Aywyng kat Ekmaibeuong PUe yWwoTiko
avTikeipevo «Madaywykeg Mpooeyyioels Tng
AMnAenidpaong otnv MNpooyxoAikn HAwkia» (DEK
531/22-4-2014/t.I" ). AlbaokoAia Og TPOMTUXLAKO KoL

HETAMTUXLOKO eminedo.

12/2017 - 02/2019 :

Movip. Enikoupog oto AplototéAelo MNMavemioTpLo
Oecoalovikng, TuRua Emotnuwv NpooXoAkng
Aywyng kal Ekmaideuong He yVWOTIKO QVTLKEIPLEVO
«Nadaywykeg Npooeyyioelg tng AAAnAemtibpaong
otnv MpooxoAwr HAwkia» (DEK 1386/29-12-2017 t.l).
AlbaokaAia o€ TPOTITUXLAKO KOl LETATITUXLAKO

eninedo.

4/2014 - 12/2017 :

Enikoupog oto AploTtotéAelo MNaveMIOTALLO
Oeooalovikng, Tunua Emotnuwv NpooXoAkng
Aywync¢ kal EKmaideuong He yVWOTIKO QVTLKEIPEVO
«Natdaywyikég Mpoaoeyyioelg tng ANANAentidpaong
otnv NpooxoAwkn HAwkia» (DEK 737/04-09-09 t.I).
AlbaokaAila o€ TPOTITUXLAKO KOl LETATITUXLAKO

eninedo.

2015 :
(XeLePLVO €EAUNVO)

Academic Research Fellow oto MavemnotrLo tng
0¢popdnc (Department of Education) ota mAaiota tng

EKTIALSEVUTIKNG AdELOC.
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9/2009 - 4/2014 :

Néktopag oto ApLloTOTEAELO MAVEMLOTHULO
@eooalovikng, TuRua Emotnuwv MpooyoALkng
Aywyng kat Ekmaibeuong Ue YWWOTIKO AVTIKELLEVO
«Madaywylkeg Npoaoeyyioelg tng AAnAentibpaong
otnv NpooxoAwkr HAwia» (DEK 737/04-09-09 t.I").
AlSaoKoAla O TIPOTTUXLAKO KOl LETATITUXLAKO

eninedo.

2013:
(eapvo e§apunvo)

MNpookekAnuévog KaOnyntng oto MNaVEMLOTALLO TOU
Bielefeld tn¢ Meppaviag yia tn StbaokaAia Tou
pabnuatog 3 ECTS «Childhood in Europe: A cross-
national comparison of children’s developmental
conditions in two European countries: Greece and
Germany”. [Me gykekpiuévn adeta anod tn .2 tou

TuApatog].

2008 — 2009 :

EvtetaApévog Aéktopag-Eldiko¢ Emtotripwyv (M.A.
407/80) oto TuAua Emotnpwyv NpooxoAkng Aywyng
kot Eknaidevong, tou Aplototélelou MaveMIOTALLOU
©e00aAOVIKNG OTO XELUEPLVO KAl EQPLVO €EAUNVO
S16aokaAiog. Avtikeipeva S16aokaAlog:

(a) «Edapupoopévn MpooxoAikn Matdaywyikn |»,

(B) «Edappocpévn NpooyoAkn Noadaywyikn 11»,

(v) «<Edappoopévn NpooyoAwkn Nawdaywyikn VI,
(6) «MeBobdoloyia-Texvoypadia-ITATIOTIKNA Y,

(g) Emwotnuoloyia MNatdaywylkwv OswpLwv.

EvtetaApévog Aéktopag-Eldikag Emtotquwy (M.A.
407/80) (avaBeon) oto Tunpa Mouolkwv Imoudwy,
Tou AplototéAelou MNavemiotipov OecoaAovikng oto
gapvo eEaunvo didaokaAiag. Avtikeipevo
Sdidaokalioag: «Eloaywyn otnv Modaywykn».

EvtetaApévog Aéktopag-Eldikag Emotuwv (M.A.
407/80) (avaBeon) oto Mpoypauua MeTamtuytakwyv
Zrovdwv (MN.M.Z) tou Tunuatog NAAkng NMwaooag Kot
®woloyiag tng Dhocodikng ZXoANRG, Tou
Aplototélelou Mavemotipuou OecoaAovikng oTo

XELMEPLVO €ApNVO SL8aoKaAiog. AVTIKE(pEVO
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SdaokaAiog: «XUyxpoveg MaldaywyLkeg

Mpooceyyloelg».

2007 — 2008 : EvtetaApévoc Aéktopac-Etdikog Emothipwy (M.A.
407/80) oto Tunua Emotnuwv MpooxoAlkng Aywyng
kat Ekmaibevong, Tou Aplototélelou MavemotiLou
©e00aAoVIKNG OTO XELUEPLVO KAl EQPLVO €€AUNVO
SidaokaAiog. Avtikeipeva dtdaokaAiog:

(a) «Edapuoopévn MpooxoAikn Matdaywylkn I»,

(B) «Edappoouévn NpooxoAkn Nadaywykn 11»,

(v) «Edappoopévn NMpooyxoAkn Noawdaywyikn VI», kot
(6) «MeBobdoloyia-Texvoypadia-ITATIOTIKN Y.

2006 — 2007 : EvtetaApévog Aéktopac-Eldikoc Emotiipwv (M.A.
407/80) oto TuAua Emotnuwyv NpooxoAkng Aywyng
kot Eknaidevong, tou AplototéAelou Mavemniotrpiou
©e00aAOVIKNG OTO XELUEPLVO KAl EQPLVO €€AUNVO
S16aokaAiog. Avtikeipeva Si6aokaAlag:

(a) «Edapupoopévn MpooxoAikn Matdaywylkn |»,

(B) «Edappoopévn NpooyoAkn Nawdaywyikn 11»,

(v) «Edappoopévn MpooxoAwkn Nawdaywyikn VI,
(6) «20yxpova Mpoypappata MPooxoAlkng Aywync»,

(€) «MeBoboloyla-Texvoypadla-ZTATIOTIKA».

2005 - 2006 : EvtetaApévog Aéktopag-Eldikag Emotpwy (M.A.
407/80) oto Tunua Emotnuwyv NpooxoAkng Aywyng
kot Eknaidevong, tou Aplototélelou Mavemniotuiou
©e00oaAoViKNG OTO XELUEPLVO KAl EQPLVO €EAUNVO
Sbaokaliag. Avtikeipeva StbaokaAiag:

(a) «Edapuoopévn MpooxoAkn Matdaywykn I»,

(B) «Edappoouévn NpooxoAkn Nadaywykn 11»,

(v) «Edappoouévn NMpooyxoAkn Nawdaywyikn VI», kot
(6) «MeBobdohoyia-Texvoypadia-ZTATIOTIKA»

4. AIAAKTIKO EPTO - MAGHMATA

JUVOALKA €W SLOAEEL O TPOTITUXLAKO KaL LETAMTUXLOKO eTtinedo oe mEvie SladopeTIKA
TIAVETILOTA LA O€ TPelG xwpeg (EAAGda, Kumpo, Mepuavia) pia oslpd and poabnuata.
Mapakdtw mapati@evtal oVaAUTIKA:
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2021-2022

MNpomntuylako Eninedo

(1) «Edappoopévn MNpooxoAikr MNatdaywytkn I» (MpakTikn

Aoknon - 24 ECTS)

(2) «MNadaywyikn AAnAenidpaon kot KowwvIKES IXECELC oTNV

MpooxoAkn HAwia» (6 ECTS)

(3) «Opyavwon kat Ataxeipton Madnotakwyv MeptBaAroviwv»
(6 ECTS)

(4) «Mpoogyylon Twv Kowvwvikwy IxEoewv 0To EKmalSeuTIikoO

MepBairovy (Maiatd Npoypappa moudwv)

Metantuyxiako Eninedo

(1) Abaokahia piag SLAAEENC WG MPOOKEKANUEVOG OUANTAG
oto Mpoypappa METAMTUXLOKWY ZTTOUSWV « ANULOUPYLKN KOl
Mpocappoopévn Quatkr Aywync» Tou TUAMOTOG Emothung
Duokig Aywyng kat ABAnTopoU tou Anpokpitelou
Maveniotnuiov Opakng. H S1aAe€n pe titho «IxeSlaopnoc
EKTTOLOEVUTIKWV TTAPEUPACEWY OE TIPOOYOALKA LaBnoLaKA
neplBaAlovta» payUatonolOnke To XELLEPLVO EEAUNVO TOU
akadnuaikol €toug 2021-2022 ota mAaiola Tou Habripatog
«Kivnon kat pabnon otnv mpooXoALkn nAtkia».

2020-2021

Metantuyiako Eninedo

(1) Abaokahia piag SLAAEENC WC MPOOKEKANUEVOG OUANTAG
oto Mpoypappa METAMTUXLOKWY ZTTOUSWV « ANULOUPYLKN KOl
Mpoocapuoopévn Quatkn Aywync» tou Tunuatog Emotiung
Quokng Aywyng kat ABAnTIopoU Tou Anpokpitelou
Maveniotnuiov Opdkng. H S1aAe€n pe titAo «ZxedSLaouog
EKTIALSEVTIKWYV TMOPEUPBACEWV OE TPOCYOALKA LaBNoLoKA
TieEPLBAAAOVTOY TIPAYLOTOTIOW|ONKE TO XELUEPLVO EEAINVO TOU
akadnuaikoL €toug 2020-2021 ota mAaiola Tou Habrpatog
«Kivnon kat padnon otnv mpoooAtkr nAtkiay.

(2) Abaokahia 4 SlaléEewv wC TPOOKEKANUEVOC OMANTAG OTO
pabnua «Aglomoinon Hrwv Ag€lotitwy otig Emotipeg g
Aywync», oto «Mpoypappo MeTamTuylakwy Imoudwv
«Wnolakeg kat Hiieg Ae€lotntec otic Emotipeg tTng Aywyng»
Tou Tunuatog Aywyng kot Opovtidag otnv Npwipn Mawdikn
HAwia tou AteBvoug Mavemnotnuiov EAAAS0G To €apvo
g€apnvo tou akadnuaikoL €toug 2020-2021.
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2019-2020

Npontuxlako Eninedo

(1) «Edappoopévn NpooxoAwkn MNatdaywytkn I» (MpakKTikA

Aoknon - 24 ECTS)

(2) «Naudaywytkn AAAnAentidpacn kot KowwvikEG IXECELG OTNV

MpooxoAikn HAwkio» (6 ECTS)

(3) «Opyavwon kat Awaxeipton Madnaotakwyv MeptBarlioviwv»
(6 ECTS)

(4) «Npoaoéyylon Twv Kowwvikwy Ixéoewv 0To EKMaSeuTIKO

MepBarlovy» (MaAatd Npdypappa Imovdwy)

Metantuyxiako Eninedo
(5) Adbaokaiia MaBnrpatog «2xoAlkr BeAtiwon, ZxoAkn

AnoteAeopatikotnta Kat Kowvwvikég AAAnAembpaoeig» (10
ECTS) oto MetamtuyLako Mpodypappa Ala Biou Ekmaideuvon kat
Exnawdevutikn Hyeola-Emotipeg tng Aywyng Tou TUAMOTOG
Ermtotnuwv NpooxoAikng Aywync kot Eknaideuong tou A.M.0

(6) AdbaokaAia (ouppetoxn 2 SLAAEEELS, TNV ELOAYWYLKN
SLaAe€n kal éva epyaotrplo) oto Mabnua «Mpaktikr) Acknon
Kot Zxedlaopog Epywv Ala Biou MdaBnong kat Atoiknong
Exnawdeutikwyv Movadwv» oto gapvo e€aunvo 2019-2020 tou
Metartuyxiakou Mpoypappoatog «Ata Biou Exkmaidsuon kot
Exmatdevutikn) Hyeota-Emotipeg tTng Aywyng» tou TURHUATOG
Ermtotnuwv NpooxoAikn¢ Aywyng kat Exkmaidéevong tou A.M.0

(7) Abaokahia piag SLAAEENC WG MPOOKEKANUEVOG OUANTAG
oto Mpoypappa METAMTUXLOKWY ZTTOUSWV « ANULOUPYLKN KO
Mpooappoopévn Quaotkr Aywyrng» tou TUApatog EmotAung
Quokng Aywyng kot ABANTIopoU Tou Anpokpitelou
Mavemiotnuiov Opakng. H S1aAe€n pe titAo «IXeSLaopuog
EKTTOLOEVUTIKWV TTAPEUPACEWY OE TIPOOYOALKA LaBnoLaKA
niepBAAovTO» TIPAYLATOTIOLONKE TO XELLEPLVO EEAUNVO TOU
akadnuaikov €toug 2019-2020 ota mAaiola Tou pabnuatog
«Kivnon kat pabnon otnv mpooXoAtkn nAtkia».

2018-2019

Npomntuyxlako Eninedo

(1) «Edappoopévn MNpooxoAikr MNatdaywytkn I» (MpakTikn
Aoknon - 24 ECTS)

(2) «MNadaywyikn AAnAenidpaon kot KowwvIKES IXECELG OTNV
MpooxoAikn HAwia» (6 ECTS)

(3) «Opyavwon kat Ataxeipion Mabnolakwv MeptBoAoviwy»
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(6 ECTS)
(4) «Mpooéyylon Twv Kowwvikwy Ix€oewv oTo EKMaldeuTikod
MeptBairovy (Maiatd Npoypappa Zmoudwv)

Metantuyiako Eninedo

(5) Adaokalioa MaBrjpatocg «ZxoAkr BeAtiwon, ZxoAwkn)
AnoteAeopatikotnta Kat Kowwvikég AAnAsmibpaoeg» (10
ECTS) oto Metamtuyloko Mpdypappa Ala Biou Eknaideuon kot
Exnmaideutikn Hyeola-Emotipeg tng Aywyng tTou TUAMOTOG
Ermotnuwv NpooxoAikng Aywyng kat Eknaibevong tou A.M.O

2015-2017

MNpomntu)lako Eninedo

(1) «Edappoopévn MpooxoAikr MNatdaywytkn 1» (MpakTikn
Aoknon - 24 ECTS)

(2) «MNadaywyikn AAMAnAenidpaon kot KowwVLIKEG IXECELC oTNV

MpooxoAkn HAwia» (6 ECTS)
(3) «Opyavwon kat Awaxeipion Madnotakwyv MeptBarroviwv»
(6 ECTS)

(4) «Mpoogyylon Twv Kowvwvikwy IxEoewv oTo EKmatdeuTiko

MNeptBairovy (Maiatd Npoypappa Zmoudwv)

Metantuxiako Eninedo

(5) Adaokolio poOAUATOG « ALATPOCWIILKEG OXECELG,
oAAnAentidpaon Kot KAVOTOUEG EPAPLOYES OTO EKTIALOEUTIKO
neptBaAlov» (10 ECTS) oto Metamrtuytlako Mpoypapua
Awoiknon OAwkn¢ MNowotntag kat Kawvotoueg Edapuoyég otnv
Exnaibeuon tou TuRuatog Emotnuwyv MpooxoAkng Aywyng Kat
Exnaibéevong tou A.N.O

2013-2015

MNpomntu)lako Eninedo

(1) «Edapuoopévn NpooxoAikr Matdaywytkn I»

(2) «MNadaywyikn AAMnAenidpaon kot KowwvIKEG IXECELC oTNV

MpooyxoAkn HAwia» (6 ECTS)

(3) «Opyavwaon kat Awaxeipton Madnaotakwv MeptBalAoviwv»
(6 ECTS)

(4) «Mpoaogyylon Twv Kowvwvikwy IxEoewv 0To EKMadeuTiko

MeptBairovy» (Maiatd Npoypappa Zmoudwv)

(5) «Edappoopévn MpooxoAikn Matdaywyikn |, Il ko [V»

(MaAawo Npoypappa Imoudwv)
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2012-2013

Npontuxlako Eninedo

Xeluepwvo e€aunvo ekmatdeutikn adela

(1) «Edappoopévn NpooxoAwkn Natdaywytkn I1»,

(2) «Edapuocpévn NpooxoAwkn Matdaywytkn VIn,

(3) «MNpoacéyylon Kowwvikwv IxEcewv oTo EKmaldeuTiko
MepBarov»

(4) Eapwvo e€apnvo. NpookekAnuévog kabnyntng oto
Mavemiotuio tou Bielefeld tng Mepuaviag yia tn StbaockaAio
Tou padnpatog 3 ECTS «Childhood in Europe: A cross-national
comparison of children’s developmental conditions in two

European countries: Greece and Germany”.

Metantuylako Eninedo

(4) AdaokaAia 11 wpwv oto pabnua «ENA 764 Zepvaplo
Ermotipeg tng Aywyng ll» Tou Metamtuylokol Mpoypdpatog
Zrnioudwv «Emiotiueg tng Aywyng», KatevBuvon

«NnmooxoAkn Aywyn» tou Mavemniotnuiov Kumpou

2011-2012

MNpomntu)lako Eninedo

(1) «Edapuoopévn NpooxoAikn Matdaywytkn I»,

(2) «Edappoopévn NpooxoAikr Natdaywykn I1»,

(3) «Edappoopévn NpooxoAikn Natdaywytkn VI,

(4) «Zuykptikn Nodaywytkn» (skm/kn ddeta suvadédou),

(5) «@epeAlwdn Zntrpata Emotnuwy tTng Aywyne» (skm/kn ddeia
ouvadéldou),

(6) «Mpoaogyylon Kowwvikwv IxEcewv oto Ekmatdeutiko
MepBarlovy,

(7) «X0yxpova Npoypappata MpooxoAkng Ekmaidsuong»
(exm/kn el ouvadéddou).

Metantuyiako Eninedo

(8) «MeBodoloyia tnG Epeuvag I» (Mpoypaupa MMz
«Wuyxonatbaywyikn tng Evragng», TEMAE, A.M.0. ZuvSidaokoAia pe k. T.
Mevege),

(9) «ZUyxpoveg Nadaywykég Mpooeyyioelg» (Mpodypappua MM
TuApatog Fadkikns Mwooag kat Ohoroyiog ts Docodikrig IxoAds)

2010-2011

Npontuxilako Eninedo
(1) «Edappoopévn NpooxoAwkn Matdaywytkn I»,
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(2) «Edappoopévn NpooxoAwkn Matdaywytkn I1»,

(3) «Edapuoopévn NpooxoAwkn MNatdaywykn VIn,

(4) «Naudaywytkn Opyavwon Tou Xwpou» (skm/kr ddela
ouvadéldou),

(5) «Xwpog kat Stadikaacieg Aywync» (exkm/kn adela cuvaséidou),
(6) «Mpoaéyylon Kowwvikwv IxEcewv oTo EKmaldeuTiko
MeplBarlovy,

Awsaokaleio

(7) «MeBoboloyia tng Epeuvac» (Asackaheio EWSIKAG Aywync,
TEMAE, A.N.0),

(8) «MeBoboloyia tng Epeuvagy» (Asackoheio Mevikig Aywyng,
TEMAE, A.N.0).

(9) «Zxéon Nnrmaywyou-NnTtiou» (Aackaleio Mevikig Aywyng,
TEMAE, A.N.0).

Metantuylako Eninedo

(10) «MeBodoloyia tng Epeguvag I» (Mpdypaupa MMz
«Wuyonalbaywyikn tng Evtagncy», TENAE, A.N.O. Zuvdidackahia pe k. I.
Mevetg).

2009-2010

MNpomntuxlako Eninedo

(1) «Edappoopévn NpooxoAikn Natdaywytkn I»,

(2) «Edappoopévn NpooxoAikr Natdaywykn I1»,

(3) «Edappoopévn NpooxoAikr) Natdaywytkn VI,

(4) «MeBodohoyia-Texvoypadla-ITATIOTIKA»,

(5) «EmiotnuoAoyia Nadaywykwv OewpLwvy,

(6) «Mpoaogyylon Kolvwvikwy IXEoewv 0To EKMadeuTiko
MeplBaAiovy,

Adaokaleio

(7) «MeBoboloyia tng Epsuvac» (Asackaleio EWSIKAC AywyAg,
TEMAE, A.N.0),

(8) «MeBoboloyia tng Epsuvag» (Asackaleio Mevikig Aywynig,
TEMAE, A.N.0).

Metantuyiako Eninedo

(9) MeBodohoyia tng Epeuvag | (Npodypappa MM
«Wuyxomatbaywyikn tng Evragng», TENAE, A.M.0),

(10) MeBodoloyia tng Epeuvag Il (Mpdypappa MMz
«Wuyxomatbaywyikn tng Evragng», TENAE, A.M.0),
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(11) «20yxpoveg Natdaywylkég Mpooeyyioelg» (Mpdypappo MM
TuApatog FoAALKAS Mwooag kat Goloyiag the Dlocodikrg ZxoAAc)

2008-2009

MNpomntu)ilako Eninedo

(1) «Edappoopévn NpooxoAwn Matdaywytkn I»,

(2) «Edappoopévn NpooxoAwn Matdaywytkn I1»,

(3) «Edapuoopévn NpooxoAikr Natdaywytkn VI»,

(4) «MeBodoloyia-Texvoypadia-ZTATIOTIKN»,

(5) «EmiotnuoAoyia Nadaywykwv OswpLwvy,

(6) «Mpoaogyylon Kowwvikwv IxEoewv oto Ekmatdeutiko
MeplBAaAAovy, (cuvsidaockahia pe M. Mripurmin),

(7) «MoATIOULKEG I6LaTEPOTNTES KAl KOWVWVIKEG ZIXECELGY,
(ouvbdibaokalia pe K. Tolouun),

(8) Eloaywyn otnv Matdaywykn (Tuiua Mouotkwv Imouswv)
Metantuyiako Eninedo

(9) «X0yxpovec Matdaywylkeg Mpooeyyloelgy (Npdypappa MM
TuApatog FaAikig Mwooag kat Ohoroyiog tg Gocodikrig IxoAds)

2007-2008

Npomntu)lako Eninedo

(1) «Edappoopévn NpooxoAikn MNatdaywytkn I»,

(2) «Edappoopévn NpooxoAikn Natdaywykn I1»,

(3) «Edappoopévn NpooxoAikr) Natdaywytkn VI,

(4) «MeBoboloyia-Texvoypadia-ITATIOTIKN».
Metantuyiako Eninedo

Aldaokalia KOTOTILY TPOOKANCEWC 0TOo Mpoypoppa
Metamtuxtokwy rmoudwv tou Natdaywytkol TuApatog
MpooxoAkng Ekmaidsuong BoAou, tou Mavemiotnuiov
Oeooaliog oto pabnua «Xwpol §pacng Kot TpomoL
nadaywykng mapépfaocnc» (ddackouvoa A. Kakava). Tithog
SLaAeéng «H edappoyn TG CUVEPYATLKN G HeEBOSOU Kat oL

SLOPOSIKEG OXEDELG METO OTNV TALN Y.

2006-2007

Npomntu)lako Eninedo

(1) «Edappoopévn NpooxoAwn Matdaywytkn I»,

(2) «Edappoopévn NpooxoAwn Matdaywytkn I1»,

(3) «Edappoopévn NpooxoAwkn MNatdaywykn VI,

(4) «X0yxpova Npoypdupoata MpooxoAkng Aywync,

(5) «MeBodoloyia-Texvoypadia-ITATIOTIKN», (cuvSiSackaAia pe

K. T{ekakn)
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(6) «MoAtiopikeg ISLattepotnteg & KoWwVIKEG IXETELG»
(ouvSibaokahia pe K. Towolun)

Metantuxiako Eninedo

Aldaokalia KaTom mpookAnoewg oto Mpoypappa
Metantuxlakwyv 2moudwv «Madaywytko YALKO Kat
MNawdaywyko Natyvidt otnv mpwtn matdikn nAtkia» Tou
MNawdaywytkou Tunuatog NpooxoAwkng Eknaidevong BoAou,
Tou Maveniotnuiov Osooadiag oto padnua «Xwpot 6pdong Kat
TpomoL matdaywylkng mapepBaonc» (dddckouoa A. Kakava).
TitAog SLaAeéng «Alaxeiplon opddag Kot emMiAUcn CUYKPOUCEWV

OTN CUVEPYATLKH TAEN».

2005-2006

MNpomtu)tako Eninedo

(1) «Edappoopévn NpooxoAikn Matdaywytkn I»,
(2) «Edappoopévn NpooxoAikr Natdaywykn I1»,
(3) «Edappoopévn NpooxoAikn Natdaywytkn VI,
(4) «MeBodoloyia-Texvoypadla-ITATIOTIKA».

5. YIOTPOOIEZ — APIZTEIA - BPABEIA

2006 :

TyunTkn SLAKPLoN yla TNV EMLOTNUOVLIKA dnuocieuon
«Prospective early childhood educator's attitudes toward
teaching multicultural classes: A planned behavior theory
perspective»oto Slaywviopo TG EMLOTNUOVIKAG BAaong
S6ebopévwy “Taylor and Francis” yia to 1o dlakekplpévo apbpo
tou NeplodikoL Journal of Early Childhood Teacher Education
T0 2006.

2003 :

Ynotpoodia aploteiag Tou Mpoypappartog «Ymotpodieg
Aploteiagy unodndiwv Sidaktopwy tng Emtponng Epeuvwv
Tou A.M.0. yia to £to¢ 2003.

1997-1998 :

Yrniotpodia tng Emttponig Epeuvwy tou A.M.0., Y.A. KA/679/96
AOyw aploteiag oto SeUTEPO £TOC TOU MEeTATTUXLAKOU
Mpoypaupartog Zrmoudwv (1997-1998).

11
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1996-1997 :

Ynotpoodia tou 16pupatog Kpatikwv Yrotpodwv (1.K.Y) Adyw
oploTeiag 0To MPWTOo £T0¢ Tou MetarmtuyLlakoU MNMpoypappaTog
Inoudwv (1996-1997).

6. AIOIKHTIKO EPTO — AIOIKHTIKEZ OEZEIZ

Bl 6.1 AIOIKHTIKO EPIO (2YMMETOXH ZE ENITPOMEZ)

EXW OUUUETAOXEL 0€ TANBWPA ETULTPOTIWY KATA TN SLdpKeLa TNG Onteiag pou. Ano to

€106 2017 £w¢ KAl OAUEPA CUUUETEXW N CUUHETELXA O€ 15 eMITPOTEG KL Elpal

SteuBuvtrc tou Npoypappotog Metamtuytokwy rmoudwv (M.M.2) «Awd Biou

Mabnon kat Hyeola otnv Eknaidevon-Entotrpeg tng Aywyng» tou TEMNAE. Aletéleca

eniong AteuBuvtn¢ tou Topéa Nawdaywyikng, dtevuBbuvtng Emtponng NMPAKTIKAG

Aoknong kat Mpoedpog tou Emotnuovikou Emormntikou ZupBouAiou (EM.E.X) tou 2°Y

2/0© OAonpepou Metpapatikov Nnmaywyeiov kot 3°Y (10/Nelpapatikov

Nnmaywyeiou (Evtayuéva oto A.M.0.- Zuvepyaldpeva Nnmaywyeia).

2017-onpepa

(a) Emitpony Npoypappatog novdwy, YrevBuvog Enttponng
MpomntuxLlokoU Mpoypdpiatog moudwy.

(B) Emitpont) NapakoAouBnong Mpoypdppatog Zrnouvdwy,

(v) Ertpontn) Mpaktikng Aoknong (amo tov 9/2018-oruepa)
(8) Emitpontn) AleBvwyv Zxéoswv (amo to 2016-2020)

(e) Emtpontn) Katataktipuwyv E€etdoewv

(ot) Erutporny ZupBouAwyv Zrnoudwv TEMAE

(?) TpwueAng Elonyntikn Emitponn yia aloAdynon atioswy
evlladEpovtog LovVIpwWY ekmaldeuTikwy A’ BaduLag kat
B'Babuiag eknaibevong yla petataén o 6éon EAIN oto
TEMAE yLa 10 yWwoTIKO AvTiKeipevo «Mpaktikry Acknon otnv
MpooxoAwkn Eknaibevon» (2017-2018)

(n) TpweAng Elonyntikn Emtpomn yia a§loAdynon attioswv
evllad€povtog LOVIHWY ekTtaldeuTIkwy A’ BaduLag kat
B'Babuiag exnaibevong yla petataén os 6€on EAIN oto
TENAE yLa TO yVWOTIKO AVTIKEIMEVO «ZTOTIOTIKA» (2017-2018)
(0) Etdikn Atatunpartikr Emetpornn (E.A.E) tou A.N.M.X
«Aloiknon OAkn¢ Motdtntag kot Kawotopeg Epapuoyég otnv
Exnaibevon» (2017-onruepa)
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(1) Emutpomnn) aloAdynong Kol EVOTACEWY OTO TPOYPAUUA
«Mpaktkr) Acknon Qottntwv A.M.0» (2017-oruepa)

(wa) TpiueAng Emtpornr) AfloAdynong yia mpocAndn pe NA
407/80 (2/2018-6/2018)

(\B) TpiueAng Etonyntikn Emtponn yla aloAdynaon attrioewyv
evOLAPEPOVTOC HOVIHWY ekTTaLSEUTIKWY A’ BabuLog Kat
B'BabuLag ekmaidevong yla petatagn os O€on EAIM oto
TEMAE yLa 10 yWWwOoTIKO AvTiKeipevo «lMpaktikry Acknon otnv
MpooxoAwkn Exnaibevon» (2019-2020)

(ty) MéAog Emitponnig E€etdoewv tou A.NM.M.Z «Eknaideuon
yla tnv Asldopia-Eniotpeg tng Aywyng» yla to akadnpaiko
€10¢ 2021-2022.

(18) MéAog Edopeutikig Emtitpornng EkAoyng Mpogdpou
TEMAE (lodvioc 2021)

(1) TpwueAng Etonyntikn Emtpon yla agloAdynon
uroPndiwv ya tnv mpdoAnyn pe to NA 407/80 yia to
pabnua «Edappoopévn NpooyxoAikn Natdaywyikn I» (€tog
2021-2022)

2013-2017 :

(a) Ertponiy Mpoypappatog Znoudwv, YrievBuvog Emtponrg
MpomntuxtakoL MpoypAaUUaTog Zoudwv.

(B) Emitpontr) NapakoAouBnaong Mpoypdppatog Znouvdwy,

(v) Emitpontn) Npaktikng Aoknong (néxpt to 2015)

(8) Emitpon) AleBvwv Ixéoswv (amo to 2016-onuepay)

() Emitponn Katataktriplwyv Eéetdoswv

2012-2013:

(a) Ertitponny Mpoypappatoc Znoudwv, YrievBuvog Emtpornrg
MpomntuxtakoL MPoypAUUATOG ZTTOUSWV.

(B) ELdkn Alamaveniotnuiakn Alatpnuatikn Emcpornn
(E.A.A.E) Tou AlamavemiotnpLoKoU ALATUNUOTIKOU
MpoypAappatog MeTamTuxlakwy Imoudwv
«Wuyomnaldaywyikn tng Evtagng».

(y) Emtpontr) Npaktikig Aoknong

2011-2012:

(a) Emitpony Npoypappatog novdwy, YnevBuvog Enttponng
MpomtuxLlakoU Mpoypdupatog moudwy.

(B) Eruetporntn) Madikou Kévipou A.M.O,
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(v) Eldikn Alamavemniotnuiakn Alotunuatikny Emcponn
(E.A.A.E) TOU AlQTTAVETILOTNLAKOU ALOTUNUATIKOU
MpoypAupatog MeTamTuxLloKwy Zmoudwy
«Wuyonatdaywytkn tng Evragng».

(8) Erutpontr) MNpaktikng Aoknong T.E.M.A.E

(€) Zuppetoxn oe ekAektoplkd cwpata oto T.E.MN.A.E kal o€
AaA\a Tunuata MpooXoAlkng Aywyng

(ot) Zuppetoxn oe Tplueheic ElonynTikég Emitpormnég

2010-2011:

2009-2010:

(a) Emtitpomy Npoypdppatog Zrnoudwy

(B) Emitpomntn) Alepelvnong MpoomTikA¢ ALEUPUPEVNG
Mpaktikng Aoknong

(y) Eretpontn) Mpaktikng Aoknong T.E.M.A.E

(8) Zuppetoxn os ekhektoplkd cwpata oto T.E.MN.A.E kat o€
AMa TuAuata MpooxoAkng Aywyng

(a) Emitpony Npoypdppatog Znoudwy

(B) Erutporntn) Mpaktikng Aoknong T.E.MN.A.E

(v) Zuppetoxn oe Tplueleic Elonyntikég Emitpomnég

(8) Zuppetoxn os ekhektoplkd cwpata oto T.E.MN.A.E kat o€
AMa TuAuata MpooxoAkng Aywyng

B 6.2 AIOIKHTIKES OEZEIZ

9/2022- AtevBuvtng Mpoypappatog Metamtuylakwyv Znouvdwv (M.M.Z)

8/2023 «Ala Blou MaBnon kat Hyeota otnv Eknaidevon-Emotipeg
™G Aywyng»

9/2021- AteuBuvtng Emitponig Mpaktikig Aoknong T.E.M.A.E, A.N.©

8/2022

9/2018- AteuvBuvtng Topéa Mawdaywykng tou T.E.M.A.E, A.N.0

8/2019

9/2018- AtevBuvtng Emtponng MNpaktikig Aoknong T.E.M.A.E, A.N.O

8/2019

9/2018- MéAog AlotkntikoU ZuppouAiou T.E.MN.A.E, A.N.O

8/2019
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3/2016- MNpdedpog Tou Emtotnuovikov Enomntikol ZupPBouAiou (EM.E.X)

8/2019 ToUu 2°¥ 2/0 OAonpepou Metpapoatikol Nnrmaywyeiov kot 3°Y
(16/Nepapatikov Nnmaywyeiov (Evtayuéva oto A.M.0.-
Juvepyalopeva Nnmaywyeia).

7. EPEYNHTIKA NPOrPAMMATA

B 7.1 TPEXONTA EPEYNHTIKA MPOTPAMMATA

2019-2022 EMLoTNHOVIKOG UTtEUOUVOG TOU ApLOTOTEAELOU
Erasmus+, KA3 Support Maveniotnuiov O@ecoalovikng wg EMIOTNOVIKOU
for Policy Reform etaipou oto €pyo «Building School-Wide Inclusive,

Positive and Equitable Learning Environments
Through A Systems-Change Approach (SWPBS)»,
Mpoypappa Erasmus+ KA3 Support for Policy
Reform. Zuvtoviotikd iSpupa CARDET-Centre for
the Advancement of Research & Development in
Educational Technology Limited” Cyprus. Kw81kog
€pyou otnv EE: 606687-EPP-1-2018-2-CY-EPPKA3-
PI-POLICY, Xpovikn Stdpketa 42 prveg: 28/02/19-
31/08/22. (ZuvoALlKOC PO UTIOAOYLOOG:
2.265.9160,00¢€).

2019-2023 E§wtepikog A§LoAoyntig tou Epyou «YmootrpLén

E>MA 2014-2020 MNapepfacewv Kowvwvikng Méptuvag Qottntwv»
Tou AleBvouc Navemniotnuiov EAAASoc, Kwdikog
‘Epyou: 20853

B 7.2 ONOKAHPQMENA EPEYNHTIKA MPOTPAMMATA

2016-2019 EMLoTNHOVIKOG UTtEUOUVOG TOU ApLOTOTEAELOU

Erasmus+, KA2 Strategic Navemniotnpiov OecoaAovikng wWE EMLOTNLOVLKOU

Partnerships etaipou oto €pyo «SIA-ProD: An innovative self-
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improvement approach for the professional
development of early educators», Mpoypappa
Erasmus+ KA2 Strategic Partnerships. ZuvtovioTtiko
dpupa Mavenotiuo Kpntng. Kwdikdg €pyou otnv
EE: 2016-1-EL-KA201-023420, XpoviKkn dlapkela 36
urveg: 01/09/16- 31/08/19. (2uvoAikog
npoUmoAoylopog: 284.050,00€).

2015-2017
Erasmus+, KA2 Strategic

Partnerships

E§wteplkog cuvepydtng tou MNavemiotnuiou
Kprtng oto nmpodypappa «EQuaP: Enhaning quality
in early childhood education and care through
participation» e cuvtovLoTIKO (6pupa to SERN
(Sweden Emilia Romagna Network). Xpovikn
Slapkela Epyou 2014-2017, (MpolmoAoylopog
391.132,00€).

2012-2015
Juyxpnuotodotnon amno
Eupwrnaikd Kowwviko
Tapueio kat EBvikoug
MNopou¢ (Emixelpnolako
Mpoypappa Eknaidevon
kat Ata Biou Mabnon
2007-2013)

EriikepaAng TnG EPEVVNTIKAG OHASag
«0opyavwaong, UAomoinong Kal EMOMTELOC TNG
TUAOTIKI G KOL TNG KUPLAC EPELVACY TOU €PYOU
«AELOAOYNON TNG TOLOTNTAC TNE TTPOOXOALKAG
eknaidevong: Npoocappoyr twv ECERS-R & ECERS-E
0TO €EAANVIKO eKTIALOEUTIKO TtEPLBAANOVY OTN
S6paon «@AAHE, Evioxuon tng ALETILOTNMOVLKAG Kall
AuSpUPATIKAC €PELVAG KAL KOLVOTOULOC PE
Suvartoétnta npocEAkuong epsuvnTwy uPnAou
erunédou amnod 1o e€WTePLIKO HECW TNC SLEVEPYELOG
Boaowknc kat epapUoopUEVNG EpEUVOC apLloTELag
0Nz 379429. JuvtovIoTIKO dpupa ATEI
Oeooalovikng, Xpovikn dldpkela 48 HAVEC:
01/2012 — 12/2015. (2uvOALKOC TtPOUTIOAOYLOUOG
480.000 €).

2011-2014
European Union,
Comenius Lifelong
Learning Programs

Entotnpovikog uneBuvog tou €pyou «Early
Change: Promoting the professional development
of early childhood educators» tou AplototéAelou
Mavemotnuiov OecoaAoVIiKNG WG EMLOTNLOVIKOU
etaipou oto Mpoypapuua COMENIUS Lifelong

Learning Programs (Kw&kog €pyou otnv EE:
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517999-LLP-2011-GR-COMENIUS-CMP, Xpovikn
Suapkela 30 piveg: 01/12/11- 31/05/14 (20.000€).
(2uvoAwkog poimoAoylopog: 300.000€).

2013-2014

MéAog Epguvntikng opadag oto Mpoypappa Ao
Blou MaBnong «Aladpaocig» pe titho «Opydvwon
npoypappdtwy dia Blou padnong yla tnv
UTtOOTAPLEN EVTTABWV KOWWVIKWY OUAdwWV 0TO
OXOALKO TeplBaAAov». Aldpketa: 1/2014 — 7/2014.
levikn Mpappateio Ata Biou Mabnong kat

Aplototédelo Navemniotripo Oecoalovikng.

2012-2013
Erutponny Epeuvwy
A.lN.O.

ZuvtovioTh¢ kot Emiotnpovikag YrneuBuvog tou
Mpoypappatog «Epeuvwvtog tn oxéon
vnmaywyoL-pabnth péoa amnod tig avtAfPEeLg Twy
nadlwv: Mia Tumoloyia Twv HOVTEAWVY AUTHG TNG
oxéong». Xpnuatodotnon £pyou Emttponn
Epguvwyv A.N.O «Alaywviopog Evioxuong
Epeuvntikn¢ Apaotnplotntag oto A.MN.O., Apdon A’
Evioxuon EpeuvnTikig Apaotnplotntag
AvBpwrotikwyv Emotnuwv». Xpovikn dtapkela
€pyou 12 pnveg: 1/3/12-28/2/13. (ZuvoAikog
nipoUmoAoylopog 4.000€).

10/2011-3/2012

Tuvepyatng Empopdwtng oto Mpoypappa
«Ekmaidevon ANModamnwyv Kal MaAlvWWOoOoToUVTWY
poontwv». Xpnuatodotnaon €pyou Ynoupyeio
MNatdeiag Ata Biou Mabnong kat ©@pnoKEUUATWY,
Ermotnuovikn YrieuBuvog K. Avaotaotadn-
Jupewvidn, Kwdikog €pyou 85705.

5/2005 - 8/2005

Zuvepydtng oto Mpoypappa «Avapopdpwaon
Mpoypaupatog MNponmtuxlakwy Zmoudwv TURUaTog
Emtotnuwv MpooyoAikng Aywyng Kot
Exnaidevong». Xpnuoatodotnaon £pyou Ymoupyeio
EBvikng Naudeiag kat Opnokeupatwyv (Kwdikog
€pyou otnv Emutponn Epeuvwy A.M.0. 21485)
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12/1998 - 6/1999 Zuvepydtng Epeuvntiig oto Mpdypapua
«Anuoupyla HAektpovikou KopBou yia tnv
UTIOOTAPLEN TWV SL60OKOVTWY TO HABNUa TNG
YAWGOGOLKAG alywyng KAl cuUmepLPopag otn
AgutepoBaduia Eknaibevon», Tou Kévtpou
EAANVIKNAG MAWooOG e EMLOTNMOVLKO UTtELBUVO ToV
[.N. KaZaln. Xpnuatododtnon and B'Kowvotikod
MAaiolo ZtApLeng/Emkelpnolako Mpoypappa
Exrmaibeuong kot ApxLKAG Kot EmayyeAHATIKAG
Kataptiong (EMEAEK) (Xpovikr Atdpketa 1998-
2000).

06/1997 - 05/1998 Tuvepydeng Epguvntii¢ oto Mpdypappa
«Exnaidbevon MouocouApavonaidwv» pe
emLotnUoviki urteLBuvo tv A. Opaykoudakn Kat
OUYKEKpPLUEVO OTNV Apaon 5 «Mapaywyn
MwoaotkoU UAKoU». Xpnuoatodotnon amod EMEAEK
I/YNEN® (Xpovikn Stapketa 1997-2000).

8. EMNIZTHMONIKEZ AHMOZIEYZEIZ

JUVOALKA KaTaTiBevTalL 83 EMLOTNLOVLIKEG EPYAOILEC.

Autéc meplhapBavouv: 2 BiBAla Eevoyhwaooa (1 emipélela kot ouyypadr kepaiaiwy,
1 ouyypadn), 17 kepatata BLBAlwv (11 oe SieBveig TOpOUC KOt 6 og EAAnVikoU¢), 48
apBpa (42 oe S1eBvN emoTnUOVIKA TTIEPLOSLIKA, 6 0€ EAANVIKA), 16 ApBOpa o& MPAKTIKA
ouvedpilwv (6 og EEva mpakTikA Kot 10 o€ EAANVIKA TTPAKTLKA).

B 8.1 BIBAIA

1. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (Eds.) (2018).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives. Palgrave Macmillan, ISBN: 978-3-319-64211-6 [Awk ipog

avaAUTIKO urtopuvnual

2. Gregoriadis, A., Zachopoulou, E., Grammatikopoulos, V., Liukkonen, J., Leal, T.,
Gamelas A. M., et al. (2014). Good practices in early childhood education: Looking
at early educators’ perspectives in six European countries (222 pages).
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Thessaloniki: Christodoulidi Publishers. ISBN 978-960-8183-88-9 [Awk mpog

QWVOAUTLKO uTtopvn o]

H 8.2 KEOAAAIA 3E AIEONEIZ & EAAHNIKOYZ TOMOYZ

Krousorati, K., Vatou, A., Gregoriadis, A., & Grammatikopoulos, V. (2022).
Supporting teachers to promote psychological resilience and well-being in the
Greek early childhood education. In B. Silva, C. Craveiro, A. Pinheiro, & P.
Medeiros (Eds.). Training perspectives and experiences in early childhood
education. (pp. 9-21). Paula Frassineti Escola Superior de Educacao. [Awk mpog

QWVOAUTLKO urtopvnual]

Hatzigianni, M., Gregoriadis, A., Moumoutzis, N., Christoulakis, M., & Alexiou, V.
(2021). Integrate design thinking, digital technologies, and the art to explore
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Gregoriadis, A. (2022). School-Wide Positive Behavior Support: Tier 1

33



10.

11.

12,

13.

14.

15.

16.

17.

Bloypadko Znueiwpa AB. Npnyopladn

implementation effects on school climate of 30 Greek primary schools. /In
International Conference on Education and Learning (ICEL), July 9,
Pennsylvania, US.

Gregoriadis, A. (2022). The implementation of the primary prevention in
Greece. In the SWPBS Conference “Systemic Approaches to Inclusive
Education: Implementing Positive Behaviour Support Systems in four
countries”.4 June, 2022. Nicosia, Cyprus.

Vatou, A., Gregoriadis, A., Tsigilis, N., & Geka, M. (2021). Measuring
teachers’ social self-efficacy (TSSE): Results from a pilot study in Greece. In
EECERA 30, International Conference “Democratic Early Childhood
Pedagogies”. 15t-17™ September, 2021, Online Festival-Croatia.

Krousorati, K., Gregoriadis, A., Grammatikopoulos, V., & Tsigilis, N. (2021).
Measuring teachers’ social self-efficacy (TSSE): Results from a pilot study in
Greece. In EECERA 30, International Conference “Democratic Early
Childhood Pedagogies”. 1%-17t" September, 2021, Online Festival-Croatia.
Zachopoulou, E., Vitoulis, M., Grammatikopoulos, V., Kotsakis, R., Tsigilis, N.,
& Gregoriadis, A. (2021). Evaluation of iMentors’ Training Program of the
Umbrella project. In the 3" World Conference on Social Sciences, 3-5
September 2021, Prague.

Sumatic, M., Malmberg, L-E., Gregoriadis, A., Grammatikopoulos, V., &
Zachopoulou, E. (2021). Child, group, and teacher predictors of child-teacher
relationships in Greek preschools. In 19t Biennial EARLI Conference for
Research on Learning and Instruction “Education and Citizenship”. 23-28
August, Gotenborg.

AgplkoA€tn, A. M., KoUAn, O., Mntepnétoog, E., & Fpnyopddng, A. (2021). H
enidpaon evog pubpikoL Kal KvNTIKoU TPOoYPAUKMATOG 0TNV evouvaictnon
matdlwyv TPooXoALknG nAKiag. Xto 24° Aiedvéc Suvedpio Duaiknc Aywync &
AUGAntiouov tn¢ Evwonc Nuvaotwy Bopeiov EAAadoc. 21-23 Maiou 2021,
@eoocalovikn.

Foutag, ©., KAanng, N., TpikkaAwwtng, I., & Fpnyoptadng, A. (2021). ZxoAko
cvuotnua powdnong BeTkAG cupnepLdopds: epapuoyn dtadikaclwv
ipwTtoyevous MpoAnyPng oe 30 Snuotikd oxoAeia. 2to 6° MaveAAnvio
Juvébdplo Exnaibevon kat MoAitiouog otov 21° awwva. 23-25 Anpiliou 2021,
ABnva.

Foutag, ©., KAanng, N., TpikkaAwwtng, |., & Fpnyopuadng, A. (2021).
Exmaibeuon ekmMadEUTIKWY OTA OKTW MUPNVLKA OTOLXELQ TOU TIPWTOYEVOUG
eruunédou mMPOoAnYNG tou IxoAkou Zuotipatog Mpowbnong Twv OETIKWY
Jupunepldopwv. 1o 6° MaveAAnvio Suvedplo Eknaidevon kat MoAltiouog
otov 21° auwva. 23-25 Antpiiou 2021, ABrva.

Goutas, T., Trikkaliotis, 1., Kliapis, P., Gregoriadis, A., Tsigilis, N., Theodosiou,
A., Grammatikopoulos, V. (2021). Implementation of the School-Wide

34



18.

19.

20.

21.

22.

23.

24.

25.

Bloypadko Znueiwpa AB. Npnyopladn

Positive Behavior Interventions and Supports Approach in 30 Greek primary
schools. Virtual presentation at 2" World Conference on Research in Social
Sciences. Budapest, 19-21 March 2021.

Vitoulis, M., Grammatikopoulos, V., Zachopoulou, E., Gregoriadis, A., and the
research academic team of Umbrella project. (2021). Preliminary results from
the UMBRELLA project: A volunteer-mentoring initiative for socially
disadvantaged university students. Virtual presentation at 2" World
Conference on Research in Social Sciences. Budapest, 19-21 March 2021.
Foutag, O©., TpikkaAlwtng, |., & FpnyopLadng, A. (2020). ZxoAkd TuoTnua
MpowBnonc Ostikng Zupmneptdpopadc: Npoypappa mapEufacng oto SNUOTIKO
oxoAeio. 2to @. Novotag (Emip.). Mpaktike tou 7°V MaveAAnviou Suvebpiou:
«Néog Matdaywyocr, (0o. 956-962). ABrva, 19 ZemtepPpiov 2020. ISBN: 978-
618-84728-6-3.

Gregoriadis, A., Kouli, O., Linardakis. M., Zachopoulou, E., Tsangaridou, N.,
Xeni, E., Gluer, M., Catellani, N., Chitti, D., Alexopoulos, I., Vatou, A.,
Krousorati, K., Grammatikopoulos, V. (2019). SIA-ProD project: Development
of the Teacher Self-Assessment Assistant (TSAA). In EECERA 29,
International Conference “Early Years: Making it Count”. Aristotle University
of Thessaloniki, Thessaloniki, Greece. 20t-23" August 2019.

Krousorati, K., Gregoriadis, A., Nteli, E. (2019). Measuring the quality of
home learning environment: Results from the pilot study in Greek families. In
EECERA 29, International Conference “Early Years: Making it Count”.
Aristotle University of Thessaloniki, Thessaloniki, Greece. 20t"-23 August
2019.

Vatou, A., Gregoriadis, A. (2019). Measuring the adult’s social self-efficacy: A
literature review. In EECERA 29, International Conference “Early Years:
Making it Count”. Aristotle University of Thessaloniki, Thessaloniki, Greece.
20t™-23" August 2019.

Hatzigeorgiadou, S., Karagiorgou, |., Hatzigianni, M., & Gregoriadis, A. (2019).
Using tablets in free play. The implementation of the digital play framework
in Greece. In EECERA 29, International Conference “Early Years: Making it
Count”. Aristotle University of Thessaloniki, Thessaloniki, Greece. 20t"-23"
August 2019.

Batou, A., Fpnyopladng, A., & TolyyiAng, N. (2019). MoldtnTa TWV OXECEWV
EKTOLOEVTIKOU-TIALSLOU UTTO TO Mpiopa Twv madiwv: WuXoUeTpLKa
XOPOAKTNPLOTIKA TNG KALpakag CARTS kat emibpacn TMOALTLOULKOU
nieplBaAlovtog. 2to 17° MaveAAnvio Suvebpio Wuyxoldoyikrc Epeuvac, 15-19
Mdiou, AAe€avSpoUTIOAN.

Fpnyopladng, A., Kakava, A., MripurmiAn, M., & Manavépgou, M. (2018).
MPOKANCELG OTOV EVIOTILOUO KPIOLUWVY TIEPLOTATIKWV. 2T0 2° NaveAArvio
Zuvédplo Aktuou Mpaktikwv AcKNOEWV « Ekrtaideuon EKTatSevTIkwy &

35



26.

27.

28.

29.

30.

31.

32.

Bloypadko Znueiwpa AB. Npnyopladn

MNadaywyika Tunuata, 30 xpovia UETA: AVTIUETWITI{OVTAC TIG VEEC
npokAnoeic». 28-30 ZemteuPpiov 2018, BoAog.

Batou, A., Kpouoopatn, A., & IpnyopLadng, A. (2018). EmayyeApaTikn
QVATITUEN KOl KOLWVWVLKN OLUTO-OMTOTEAECHOTIKOTNTA EKTTALOEUTIKWV
TPOOXOALKAG ekmaiideuong. 1o 2° NaveAArvio Zuvédplo AlktUou MpaKTIKWV
Acoknoswv «Ekmaidbevon Exknmaibevutikwy & Matdaywyika Tunuata, 30 xpovio
UETA: AvTipeTwriovtac TG VEEC mpokAnoetg». 28-30 ZenteuPplov 2018,
Boloc.

Gregoriadis, A., Grammatikopoulos, V., Kouli, O., Linardakis, M., et al. (2018).
Teacher self-assessesment assistant (TSAA): Results from the pilot study of
the SIA-ProD project. In EECERA 28", International Conference “Early
Childhood Education, Families and Communities”. University of Debrecen,
Budapest, Hungary, 28t-315t August 2018.

Krousorati, K., Vatou, A., & Gregoriadis, A. (2018). Measuring the quality of
home learning environment: A literature review. In EECERA 28,
International Conference “Early Childhood Education, Families and
Communities”. University of Debrecen, Budapest, Hungary, 28t"-315t August
2018.

Glier, M., Bergtold, D., Grammatikopoulos, V., Gregoriadis, A., Linardakis,
M., Tsangaridou, N., Zachopoulou, E., Kouli, O., Trouli, K., Xeni, E., Catellani,
N., Chitti, D., Stylianidou, F., Kroussorati, K., Vatou, A. (2018).
Selbstevaluation und Selbsttraining der Lehrkompetenzen von Erzieherinnen
und Erziehern hinsichtlich physischer Aktivitaten: SIA-ProD project — An
innovative self-improvement approach for the professional development of
early educators. Poster auf dem 26th. Kongress der Deutschen Gesellschaft
fir Erziehungswissenschaft, Marz, 2018, Duisburg-Essen.

Gregoriadis, A., Grammatikopoulos, V., Linardakis, M., Zachopoulou, E.,
Trouli, E., Kouli, O., Tsangaridou, N., et al. (2017). SIA-ProD project: An
innovative self-improvement approach for the professional development of
early educators. In EECERA 27" International Conference “ECE beyond the
crisis: social justice, solidarity and children’s rights”. Bologna University:
Bologna, Italy, 29t August-1°t September 2017.

Grammatikopoulos, V., Gregoriadis, A., Linardakis, M., Zachopoulou, E.,
Trouli, K., Tsangaridou, N., et al., (2017). The development of the Teacher
Self-Assessment Assistant (TSAA). A tool for the self-assessment of the
educators’ physical activity practices in early childhood education. In EECERA
27" International Conference “ECE beyond the crisis: social justice, solidarity
and children’s rights”. Bologna University: Bologna, Italy, 29t" August-1°t
September 2017.

Hatzigianni, M., & Gregoriadis, A. (2017). Digital Home Learning Activities
across the early years and their association with children’s outcomes. In

36



33.

34.

35.

36.

37.

38.

39.

40.

Bloypadko Znueiwpa AB. Npnyopladn

EECERA 27 International Conference “ECE beyond the crisis: social justice,
solidarity and children’s rights”. Bologna University: Bologna, Italy, 29t
August-1°t September 2017.

MpappatikomouAog, B., FpnyopLadng, A., TolwyyiAng N., & ZaxomouAov, E.
(2016). AfLoAdynon TG moloTNTAC TWV MEPLBAAOVTWY TTPOOYXOALKAG
ekmaibevong otnv EAAGSa. 210 1° Emiotnpovikd Zuvedplo tng EAANVIKAG
Etaipeiag Exmaldeutikng A§LloAdynong pe Bépa «A§LoAGYNon TwV OXOALKWY
HOVAS WV Kal TwV EKTIALOEUTIKWV: OUYXPOVEG TACELG, SIAUUATA KO
T(POOTITLKEG». XapoKOTEeLo Mavemotuio, ABrva: 28-29 Maiou 2016.
Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A., Tsigilis, N. (2016).
Applying ECERS-R in Greek Educational Settings: Initial Psychometric
Properties using an Item Response Framework. At 18t™" ECERS International
Meeting, Oxford University, Oxford UK, 4™-6™" May 2016.

Itavpou, K., Towpapag, B., Fpnyopladng, A., AAcupLadou, A. (2016). MeA£tn
nepintwong: H enidpaon tng PuxoKVNTIKNAG Oywyrng OTNV EMIKOLVWVLA KAL TN
ouuneplpopd tou matdlov 0To GACHA TOU QUTLOHOU. 210 2° AleBveg
Juvebdplo AVAnTikwv Entotnuwv «Quaotkn Aywyn & AGANTIOLOG», IXOAN
Emiotnuwv Quotkig Aywyng kat ABANTIopoU, ApLoToTtéAELD MAVEMLOTAULO
@eocalovikng, 25-27 NoeuPpiou 2016.

Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E., & Tsigilis, N. (2016).
Evaluating the student-teacher relationship scale in the Greek educational
setting: An item parceling perspective. In EECERA 26" International
Conference. Dublin City University: Dublin. Ireland, 31%%-3™ September, 2016.
Nikoloudaki, E., Grammatikopoulos, V., & Gregoriadis, A. (2016). Evaluation
of an intervention about parental involvement for the enhancement of
preschoolers’ physical activity levels. . In EECERA 26" International
Conference. Dublin City University: Dublin. Ireland, 31%-3™ September, 2016.
Gregoriadis, A. (2016). Keynote Discussion Pannel-Societal changes across
Europe: challenges for research. At EARLI-SIG 5 Learning and Development in
Early Childhood. University of Porto: Porto. Portugal, 29t June-1°t July, 2016.
Gregoriadis, A., Grammatikopoulos, V., & Zachopoulou, E. (2016). Quality in
the Greek early childhood education: examining the relationship between
ECERS-R and the national curriculum. Presentation in the Invited Symposium
“Bridging the gap between curriculum guidelines and educational practices:
Discussion across European countries”. At EARLI-SIG 5 Learning and
Development in Early Childhood. University of Porto: Porto. Portugal, 29t
June-1%t July, 2016.

Gregoriadis, A., & Evangelou, M. (2016). Reconceptualising the Home
Learning Environment: Introducing the Home Learning Ecosystem. At EARLI-
SIG 5 Learning and Development in Early Childhood. University of Porto:
Porto. Portugal, 29" June-1%t July, 2016.

37



41.

42.

43,

44,

45,

46.

47.

48.

49,

Bloypadko Znueiwpa AB. Npnyopladn

Grammatikopoulos, V., Gregoriadis, A., Linardakis, M., & Zachopoulou, E.
(2016). Assessing early educators’ physical activity practices in early
childhood education using Discrete Choice Modeling. At EARLI-SIG 5 Learning
and Development in Early Childhood. University of Porto: Porto. Portugal, 29t
June-1%t July, 2016.

Gregoriadis, A., Birbili, M., Papandreou, M. (2015). Continuing Professional
Development in Time of Crisis: Greek Early Childhood Educators'
Perspectives. ISNITE 2015-New Issues on Teacher Education, 11-13
September, 2015, Volos, Greece.

Gregoriadis, A., Zachopoulou, E., Glueer, M. (2015). Examining the
association between classroom-level interactions and the quality of teacher-
child relationships. 25th EECERA Annual Conference-Innovation,
Experimentation and Adventure in Early Childhood Education, 7-10
September 2015, Barcelona, Spain.

Grammatikopoulos, V., Gregoriadis, A., Behring, E. (2015). Evaluating the
early childhood education & care quality. Initial results of the application of
ECERS-R in Greece. 25th EECERA Annual Conference-Innovation,
Experimentation and Adventure in Early Childhood Education, 7-10
September 2015, Barcelona, Spain.

Gregoriadis, A., Fleer, M., Hatzigianni. (2015). Computer use and associations
with socio-emotional outcomes in the longitudinal study of Australian
children. 25th EECERA Annual Conference-Innovation, Experimentation and
Adventure in Early Childhood Education, 7-10 September 2015, Barcelona,
Spain.

Glueer, M., Gregoriadis, A., Lohaus, A. (2015). Eine Sache der
Wahrnehmung? Geschlechtsspezifische Beziehungsqualitat von
Vorschulkindern zu mannlichen Fachkraften — Die Verwendung der Student-
Teacher Relationship Scale bei mdnnlichen Fachkraften. EPSY 2015-
Entwicklung unter Risikolagen, 31/8-2/9 2015, Frankfurt.

Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A. (2015). Early-Q
project: Examining the quality of “Space and Furnishing” of Greek ECE
environments. EARLI 16 Biennial Conference for Research on Learning and
Instruction. 25-29 August, 2015, Limassol, Cyprus.

Gregoriadis, A., Zachopoulou, E., Grammatikopoulos, V. (2015). Using ECERS-
R to examine the quality of Greek ECE environments: Results from the Early-
Q Thales project. EARLI 16" Biennial Conference for Research on Learning
and Instruction. 25-29 August, 2015, Limassol, Cyprus.

Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2015).
Mathematics quality environment in early childhood education using ECERS-
R. EARLI 16t Biennial Conference for Research on Learning and Instruction.
25-29 August, 2015, Limassol, Cyprus.

38



50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

Bloypadko Znueiwpa AB. Npnyopladn

Linardakis, M., Grammatikopoulos, V., Gregoriadis, A., Trouli, K. (2015).
Discrete Choice Modeling in Education: Evaluating early childhood educators’
practices. ICQRE 2015: XIIl International Conference on Quantitative Research
in Education. 9-10 July 2015, Prague, Czech Republic.

Gregoriadis, A. (2015). Teacher-child interactions and the quality of early
childhood environment in Greece. EARLY-Q Thales Project International
Workshop- Evaluation quality in early childhood education. 15th June 2015,
Thessaloniki, Greece.

Gregoriadis, A., Grammatikopoulos, V., Tzavidis, N., Glier, M. (2015).
Classroom interactions and teachers' workplace wellbeing in the Greek early
childhood education system. Second 21st century Academic Forum
Conference at Harvard, March 8-10, 2015, Boston, MA USA.

Zachopoulou, E., Gregoriadis, A., Grammatikopoulos, V., Tsigilis, N. (2015).
Evaluating children's motor creativity in the Greek early childhood education
system. Second 21st century Academic Forum Conference at Harvard, March
8-10, 2015, Boston, MA USA.

Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E., Behring, E. (2015).
Examining the relation between Greek early childhood education quality and
young children's mathematical competence. Second 21st century Academic
Forum Conference at Harvard, March 8-10, 2015, Boston, MA USA.

Kouli, 0., Grammatikopoulos, V., Zachopoulou, E., Gregoriadis, A. (2015).
Evaluating the quality of movement activities in the Greek early childhood
education settings. Second 21st century Academic Forum Conference at
Harvard, March 8-10, 2015, Boston, MA USA.

Tsigilis, N., Gregoriadis, A., Grammatikopoulos, V., & Zachopoulou, E. (2015).
Multilevel factorial validity of the Student-Teacher Relationship Scale: An item
parceling approach. The 10t International Multilevel Conference, Utrecht,
Netherlands, April 9-10, 2015.

Gregoriadis, A., Tsigilis, N., Kouli, O., Grammatikopoulos, V., & Zachopoulou,
E. (2014). Evaluating the Greek early childhood education system: Results
from the pilot study of the Early-Q THALES. BERA Annual Conference 2014,
23-25 September 2014, Institute of Education, London, UK.

Zachopoulou, E., Gregoriadis, A., & Grammatikopoulos, V. (2014). An
overview of the Early-Q THALES project. BERA Annual Conference 2014, 23-
25 September 2014, Institute of Education, London, UK.

Gregoriadis, A., Grammatikopoulos, V., & Tzavidis, N. (2014). Evaluating the
quality of Greek early childhood education environments with the Early
Childhood Environment Rating Scale — Extension (ECERS-E): Results from the
pilot study of the “EarlyQ” project. 24t EECERA Conference “Us, Them, Me:
Universal, Targeted or Individuated Early Childhood Programmes.” 7-10
September 2014, Crete, Greece.

39



60.

61.

62.

63.

64.

65.

66.

67.

68.

Bloypadko Znueiwpa AB. Npnyopladn

Glueer, M., Gregoriadis, A. (2014). Measuring relationship quality in
preschool settings: Application of the new STRS in a German sample. 24t
EECERA Conference “Us, Them, Me: Universal, Targeted or Individuated Early
Childhood Programmes.” 7-10 September 2014, Crete, Greece.
Grammatikopoulos, V., Gregoriadis, A., Liukkonen, J., Zachopoulou, E.,
Gamelas, A., Leal, T., Pessanha, M., & Barros, S. (2014). Evaluation of early
childhood education quality across Europe. International EIF/LINQ
conference 2014 “Changing the Trajectory: Quality for Opening up
Education.” 7-9 May 2014, Crete, Greece.

Gregoriadis, A., Kouli, O., Tsigilis, N. (2013). The ECERS-R as a predictor of
children's outcomes: the effect of "Language and Reasoning" scores on the
PPVT-IV results. ICERI2013-International Conference of Education, Research
and Innovation. 18-20 November 2013, Seville, Spain.

Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A., Gamelas, A,, Leal, T,
Pessanha, M. et al. (2013). Comparing aspects of the process quality in six
European early childhood educational settings. ICERI2013-International
Conference of Education, Research and Innovation. 18-20 November 2013,
Seville, Spain.

FpnyopLadng, A. (2013). O nadaywyog wg EPEVVNTAG 0T cUyXPOVN TAEN:
MpokAnoelg kat SuokoAleg. Xto Emotnuovikn Huepida Epyaotnplou
Nadaywylkwv Epeuvwyv katl Edappoywv tou Madaywylkol TUAUOTOG
MNpooxoAkng Eknaidevong pe 6épa «Epsuva otn SxoAikn Taén: KOWVWVIKES
SlOOTAOELG, THOELS, TTPOTAOELS, MTpoBAnuatiouoi». MNavemniotnuio Kpntng:
P€Bupvo, 2 NoguBpiou 2013.

Gregoriadis, A., Zachopoulou, E., Grammatikopoulos, V. (2013). Early Change
project: Promoting the professional development of early childhood
educators. International Conference LINQ 2013 “Learning Innovations and
Quality: The future of Digital Resources.” 16-17 May 2013, Rome, Italy.
Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2013) 'Evaluating
the training provided to early childhood educators in six European countries'.
International Conference LINQ 2013 “Learning Innovations and Quality: The
future of Digital Resources.” 16-17 May 2013, Rome, Italy.
Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2013). Evaluation of
educators’ professional development: Implementation of the four-level
model approach. 1%t International Symposium: Education and Teacher
Education Worldwide. Current reforms, Problems and Challenges. 28-30 May
2013, Rethymno-Crete, Greece.

Gregoriadis, A., Loizou, E., Grammatikopoulos, V., Gamelas, A., Zachopoulou,
E. (2012). Comparing early childhood education systems in six European
countries. 22" EECERA conference, 29/08-01/09-2012, Porto, Portugal.

40



69.

70.

71.

72.

73.

74.

75.

76.

77.

78.

79.

Bloypadko Znueiwpa AB. Npnyopladn

Grammatikopoulos, V., Gregoriadis, A., Leal, T., Barros, S., Zachopoulou, E.
(2012). Quality assessment of early childhood education. A cross-national
approach. 22" EECERA conference, 29/08-01/09-2012, Porto, Portugal.
Zachopoulou, E., Grammatikopoulos, V., Pessanha, M., & Gregoriadis, A.
(2012). ‘Early Change’ project: Promoting the professional development of
early educators. 22" EECERA conference, 29/08-01/09-2012, Porto, Portugal.
Zachopoulou, E., Leal, T., Grammatikopoulos, V., & Gregoriadis, A. (2012).
‘Early Change’ project: Expanding the use of ECERS-R across Europe. 15t
ECERS meeting 2012, 7-9 May 2012, Free University of Berlin, Germany.
Zachopoulou, E., Gregoriadis, A., Grammatikopoulos, V., Tsigilis, N. (2011).
Parents’ quality assessments of their children’s early childhood classrooms.
14t ECERS International Workshop, 19-20 May 2011, University of Oxford,
UK.

Michalis, 1., Chatzivasiliou, E., Gregoriadis, A., Tsaliki, C. (2011). What first
comes to mind ... with basic statistical terms. 58th World Statistics Congress
(IS12011). 21st - 26th August 2011, Dublin, Ireland

Gregoriadis, A., Zachopoulou, E., & Konstantinidou, E. (2011). Early childhood
educators' perceptions of creativity in education. OMEP European
Conference, "Perspectives of Creativity and Learning in Early Childhood", May
2011, Nicosia, Cyprus.

Konstantinidou, E., Gregoriadis, A., Grammatikopoulos, V. (2011). Exploring
children's ways of creative expression: A qualitative approach of physical
educators' perceptions. OMEP European Conference, "Perspectives of
Creativity and Learning in Early Childhood", May 2011, Nicosia, Cyprus.
Gregoriadis, A., Tsangaridou, N., Zachopooulou, E., Grammatikopoulos, V.
(2010). Improving children’s social skills through the implementation of a
physical education program: the parents’ perspective. 26:n OMEP World
Congress, August 2010, Gothenburg, Sweden.

Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A., Tsangaridou, N.
(2010). Enhancing preschoolers' daily routine with extra curriculum activities
(ESPEC): the parents' perspective. 26t OMEP World Congress, August 2010,
Gothenburg, Sweden.

MrpurtiAn, M., & Fpnyopladng, A. (2010). O BeopOC TOU OMOCTIACUEVOU
EKTIOULSEVUTLKOU OTNV MIPAKTLKH ACKNON TWV oL aywyIKWV TUNUATWV. 20
MaveAAnvio Suveédplo Emiotnuwv Eknaibevonc, Natdaywylkd Tunua
Anpotikig Eknaidbevong ABnvwy, 27-30 Mdiou, ABrva.

Chaniotakis, N., Gregoriadis, A., Thoidis, I. (2009). Teachers' percpeptions
about homework in full-day school. European Educational Research
Association Conference (ECER 2009) "Theory and Evidence in European
Educational Research", 28th-30th September, Vienna University, Vienna.

41



80.

81.

82.

83.

84.

85.

86.

87.

Bloypadko Znueiwpa AB. Npnyopladn

Gregoriadis, A., & Birbili, M. (2009). Exploring the role of student-teacher
supervisors in Greek higher education: learning from the insiders. OMEP
European Regional Conference "Current Issues in Preschool Education in
Europe", 28th-29th April, Syros.

FpnyopLadng, A. (2009). Kataypadn Kal avaluon TnG EUMELPLAC VATILAYWY WV
QIO TOV MPWTO XPOVO SLOPLOUOU TOUC. 2T0: UVESPLO Tou MapapTHUOTOC
KpAtnctng MNawdaywyikng Etatpeiag pe B€pa «Ekmaidevon kat Emipdpdwon
Tou Ekmawdeutikou», Mawdaywyilko Tunua MpoooxAkng Eknaidevong,
Epyaotrplo Nawdaywywkwv Epeuvwy kat Epappoywv. 22-24 Maiou 2009,
P€Bupvo

Bikos, K., & Gregoriadis, A. (2008). Moral judgements of sociometrically
neglected children concerning their bullying experiences in the first grade.
EARLI SIG 13 Moral and Democratic Education, 1st International Symposium
"Moral and Democratic Education", 24th-27th August, Florina.

Fepupavog, A., ApBavitn, I., FpnyopLadng, A., & KAtanng, M. (2007). «OL
ekmodeutikol afloAoyouv tn Stadikaoio Kol To armoTteAEoHa TNG dSnuLloupylag
OUVEPYOTLKOU TTEPLBAANOVTOC OTNV TAEN TOUC, OTO MAQLOLO HLOG EPEUVAC-
Spaoncy. Zuveédplo ZxoAng Emotnuwy tTng Aywyng tou MNavemniotnuiou
lwavvivwv «H MpwtoBaduta eknaidevon kal oL TPOKANTEL TNG EMTOXNG UACY,
Maiog, 2007, lwavviva.

Fepupavog, A., ApBavitn, I., FpnyopLadng, A., & KAtanng, M. (2006). «OL
avTIAAPELC TWV HaBNTWV YLO TN CUVEPYOTLKA TAEN KaL T KPLTAPLA LE T
orota tnv aflohoyolvy». 5° MaveAAnvio Zuvedpiov «H EAAnvikn Matdaywyikn
kot Ektatdevtikn Epeuva» tng Nodaywyikng Etatpeiag EANadog». Topog B,
00. 487-495, O@socalovikn, ekbooelg Kuplakidn, @sooahovikn, Noéupplog
2006.

Gregoriadis, A. (2005). Kindergartners' perceptions about their teachers'
behavior and the quality of the relationship with the kindergarten teacher.
Factors contributing to children's well-being and adjustment to kindergarten.
ISPA, International School Psychology Association, 27th International
Conference "Colloquium 2005. Promoting the well-being and youth: A
challenge for the school, the family and the school psychologist". 13th-17th
July, Athens.

Mmnikog, K., Towouung, K., Fpnyoptadng, A. (2000). H kowvwvikr B€on matdtwy
LE TIOALTIOMLKEG LOLALTEPOTNTEC O€ TAEELC TOU EAANVIKOU vnmiaywyeiou. 20
MaveAAnvio Zuvebdpio Matbaywyiknc Etaupeiac EAAado¢ «H EAAnvikn
MNoabaywyikn kat Ekmaidevtikn Epeuvar, ABrva.

Mrtikog, K., Tolouung, K., Fpnyoptadng, A. (1999). MOALTLOULKEG
LOLOLTEPOTNTEG KAl KOWVWVIKEG OXEOELC TIOULOLWV TIPOCYOALKN G NALKLOC.
MaveAAnvio Suvebpio Tunuoatog Ertotnuwv MpooxoAikr¢ Aywyng

42



Bloypadko Znueiwpa AB. Npnyopladn

Mavemnotnuiov Kpntng, «H Epeuva atnv MpooyoAwkr Exknaidevonc»,
P€Bupvo.
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MpookekAnuévog OANTAG oto Keynote Discussion Pannel-Societal changes
across Europe: challenges for research. At EARLI-SIG 5 Learning and Development
in Early Childhood. University of Porto: Porto. Portugal, 29t June-1%t July, 2016.
MNpookekAnuévog OAnTr ¢ amo to Polytechnic University of Porto — InEd Centre
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«Quality of adult-child interactions in pre-school education and innovative
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MoptoyaAia.

Mpdedpoc oto Mavevpwnaikd Suvédplo EECERA 29, International Conference
“Early Years: Making it Count”. Aristotle University of Thessaloniki, Thessaloniki,
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MNpookekAnuévog OANTAC otig MapaAAnAeg EkdnAwoelg A.M.O tng 85"
AleBvoug EkBeong O@sooalovikng e titho «Mpdypappa Erasmus+ KA3: ZxoAwko
Zuvotnua MpowBnong Ostikng Zupnepidopdg». 12 TenteuPpiov 2021,
@eooalovikn.

MpookekAnuévog OANTAG otnv TnAe-Huepida tng Nepidepelakng Atevbuvong
Exnaidevong Kevtpikrnc Makedoviag pe titho «X0otnua Npowdnong OsTikwyv
Juunepipopwv — Mapouciaon Epyou SWPBS Erasmus+ KA3», 8 AekeuBpiou
2021, Oecoalovikn.
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13. ENIBAEWH AIAAKTOPIKQN — METAMNTYXIAKQN - MTYXIAKQN
EPTAZIQN

B 13.1 ONAOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ Qf ENOMNTHE

OAokAnpwon wg Mpwtog EmPBAEnwy 3 Sidaktopkwv StatplBwv:
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1. Awatepivn Kpouoopdtn. TitAog Atdaktopikng AlatplBng: «H afloAdynon tng
TIOLOTNTAG TOU OLKOYEVELOKOU Habnolakou meptBarloviog otnv EAAAGSa». Tunua
Ertotnuwv NpooxoAikng Aywyng kat Ekmaidsuong, AptototéAelo MaveniothLo
@esooalovikng. OAokArpwon StatpPrc 8/12/2019, Babuog Aplota opodwva.

1% emiBAénwv: ABavaaolog Mpnyopladng

2. Avaoctacio Batou. TitAog Adaktoptkng AlatpiBng: «Avamtuén kAlpakag yla tnv
a&loAdynon TN KOWWVLIKNAG 0LUTO-AMOTEAECUATIKOTNTAG TWV Iotdaywywy Kat
Slepelvnon ¢ oXEoNG TNG KE TNV aAAnAentidpaon madaywyou-matdlou Kot ta
paOnolaka amoteAéopoatay. Tunua Emotnuwyv NpooxoAkng Aywyng Kot
Exnaidevong, AplototéAeto Maveniotulo Osooalovikng. OAokAnpwaon dtatplBig
18/2/2021, BaBuocg Aplota opddpwva.

1% emmBAénwv: ABavaoiog Mpnyopltadng

3. Oe6dwpog MNovutag. Tithog Adaktoptkig Alatplng: « EmayyeApatikn eunuepia
EKTIOULOEVUTIKWV Kal evioyuon KAlpatog oxoAlkn¢ povadag: H emidpaon tou
TIPOYPAUATOG TapEUBaong mpowBnong BTk oupmneptdpopac». Tunua Emotnuwv
MpooxoAkng Aywyng kat Eknaideuong, AplototéAelo Mavemniotipio Oecoalovikng.
OMokAnpwon StatpPBng: 30/6/2022, BabBuog: Apiota opddpwva.

1% emmBAgnwv: ABavaoiog Mpnyopladng

13.2 ONOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ QZ MEAOZ TPIMEAOYZ
EMITPOMNHZ

1. Qottitpla Oavn Tlaumnaln. Tithog Aldaktopikng AlatplBng: «EmayyeApatikd Kot
TOEIKA OTEPEOTUTIA TIALSLWY TIPOCXOALKAG Kol OXOALKAG NALKIaGy. TuRua Emotnuwy
MpooxoAkng Aywyncg kot Eknaideuong, AplototéAelo Mavemniotripio Oscoalovikng.
OMokArpwon StatpBng 9/1/2020. Babuodcg Aplota opodwva.

MEéEAocg tpiueAouc ouuBoulAeutiknc enttpornc: ABavaoiog Mpnyopladng

B 13.3 ONOKAHPQMENEZ AIAAKTOPIKEZ AIATPIBEZ QX MEAOZ ENTAMEAOYZ
ENMITPOMNHZ

1. ®owrrtpla: Avta Mkouumnou (Aplototédetlo Mavemniothpo Oecoahovikng), MéAog
ENMTAPEAOVUC EMUITPOTNG UTIOOTNPLENG SLaTPLBNAG

2. Qouwttpla: EAévng ZnoomouAou (AplototéAeto Maveniotuio Oscoalovikng),
MéAoG emTapeAOUG EMLTPOTIAG UTtOoTAPLENG SLatplBig

3. ®outntAG: lwavvng TpikkaAwwtng (Mavemotiuio Autikig Makedoviag), Mélog
ENMTAPEAOVUC €EETAOTIKAG EMLTPOMNG UTIOOTNPLENG SLaTtpBAG.
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4. Qoutitpla: Xplotiva Meyalovidou (Aplototéleto Navemniotrpio Oecoalovikng,
Tunpa @oocoodiag kat Madaywytkig), MéAog emtapeAoVg EETAOTIKAG EMLTPOTING
umootAPLENG SLatpLBnc.

5. @®outntng: NoAuxpovng Eukapmidng (TEMAE, A.N.O). MéAog emtapeAolg
€€ETAOTIKNC EMLTPOTNC UTIOOTN PLENG SLaTpLBAC.

6. Qowtitpla: Oupda Aéomowva (TEDQAA, A.M.0). MéLog emtape ol EETAOTIKAG
emLTponn ¢ urtootnpéng datpPfng. 2018

7. @outntpla: Kuptakol Mapia (Maveniotipo Kumpou). MéAog emtapeAoug
€€ETOOTLIKN G EMLTPOMIN G UTTOOTAPLENG SLatpLpnc. 2018

8. Qoutntpla: Kapapaveé Eupnuia (AplototéAeto Mavenotiuio Oscoalovikng,
Tunua @oocoodiag kat Madaywytkng). MéAog emtapeAoUg eEETACTIKNG ETLTPOTING.
2019.

9. Qottnpla: ZwtnpomouAou EAévn (T.E.M.A.E, A.N.O). MéAog emtapeAoug
e€eTAOTIKNG emLTpomnn¢. 2019.

10. ®outntpla: MaBidou Avaotaocia (T.E.N.A.E, A.N.O). MéAog entapelolg
e€eTaOTIKN G emttponrc. 2019.

B 13.4 ENONTEIA METANTYXIAKQN AIATPIBQN

2009-2022: Baolkog emontng o€ 18 oAokKANPWHUEVEG LETAMTUXLOKES EPYACLEG

2022: Koupaoitn BaoAkn

2021: Avaotaotddou Qwrtetvr. Kahouda Avva.

2019: Xati{nkotiavoudn XpucouAa. MNamadomovAou Afuntpa. Mamnavaoctaciou
Euyevia. Ztapdtng Fewpylog.

2017: Batou Avaotaocia. Noutag Oe68wpocd.

2016: N'ovAa Katepiva, KuplakoU EAEvn.

2015: Avépeadou lafptéda. Aapumakn Nrewpylia.

2014: Maupidou EAévn, Nipopou ABavaoia. MamadomouAou EAEv.

2012: Tolkikouva Mapia. MmtaAAn Mapia.

2009-2022: M£AoG TPLeAOUC CUUPBOUAEUTIKNG eMLTPOT G o€ 80 OAOKANPWHEVES
HETATITUXLOKEG EPYOLOLEC

Bl 13.5 ENONTEIA NTYXIAKQN EPFAZIQN

2009-2022: Entontteia o€ 53 OAOKANPWUEVEC TITUXLOKEG EPYAOLEC

14. ENIMOPOQTIKO EPTO
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2020-2022

Bloypadko Znueiwpa AB. Npnyopladn

MNpayuatornoinon 240 6w Twong 1 € AMOOTACEWCS
ETUHOPOWTIKWYV oepwvapiwv os 30 Onuotikd oxoAela TNG
Nepidepelaknc AlevBuvong Eknaidevong Kevtpikig Makedoviag
WG EMIOTNMOVIKOG UuTteUBuvog tou A.M.0. oto mAaioclo tng
vAomoinong tou Epyou Erasmus+ KA3 wg EMLOTNHOVIKOU €TAipOU
oto £pyo «Building School-Wide Inclusive, Positive and Equitable
Learning Environments Through A Systems-Change Approach
(SWPBS)». (AwBéoipa unoypadEg GUUHETEXOVIWY Kal pwToypadieg amnod
KAOe emipopdWTIKO CEULVAPLO EEXWPLOTA).

2022

AlaSIKTUAKO EKTTALOEUTIKO OEULVAPLO 0TOUC SaoKAAoOUC Tou 12°Y
dnuotikol oxoAelou Apdupag pe Bfpa  «Edapuoyn Tou
JuotApoatog Mpowbnong Ocstikwv upnepidopwv-Napouaciaon
Tou £pyou SWPBS Erasmus+ KA3». 26 lavouapiou, 2022.

2021

Ouia  o0e  ekmadeuTikoUG otV TnAe-nuepidba NG
Mepldepelakng AtevBuvong Eknaidsuong Kevtpikng Makedoviog
HE B€pa «Xvotnua Mpowbnong OeTkwv UUTEPLGOPWV-
Mapouaoiacn tou €épyou SWPBS Erasmus+ KA3». 8 Askeupplovu,
2021.

2021

Aladiktuakn ev0oXOALKN EMLUOPPWON OE EKTIALOEUTIKOUG TOU
3% Typvaociov Mikpag Katomy mPOokANoNG TG cuvtovioTpLag
Exmatdeutikol Epyou 1°° M.E.K.E.Z tng K. Makedoviac. Ofpua
empuopdwong «Opydvwon kat dtaxeipion oxoAkng tagng». 20
Ampthiou, 2021.

2019

Exkmatbeutikd6  oeuwvaplo  oe  doutntég  tou  AleBvoug
MNaveniotnuiouv EAAGSo¢ oto mAaiclo tng Mpatng «Ymootnplén
NapepPacewv Kowwvikig Mépiuvag @outntwvy, Zivdog, 20
NoeuBpiou 2019.

2018

Ou\ia otoug vnmaywyou¢ tou NopoU Hpobiag pe Bépa
«BeAtiwon ekMALOEUTIKWY TIPOKTIKWY KOl  ETTAYYEAUOTIKA
avarntuén». Naouoa, 21 louviou 2018.

2017

Ouia ota 2° kat 3° Mepapatikd Nnmiaywysia O@ecoaAovikng
pe Bépa «Awaxeiplon tng Zupmeplpopdg kat Néeg Texvoloyieg
oto Owiako Neptpariovr». 22 Maptiou 2017.

2015

Ou\ia otn AwevBbuvon Mpwtofaduiag kat Asutepofaduiag
Exmaidevong Autikn¢ @socoahovikng e BEpa "MpokARoELC oTNV
TPOooXOoALKNA ekmaidevon otov 210 awwva”, lavoudprog 2015.
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2013

Bloypadko Znueiwpa AB. Npnyopladn

ZEULVAPLO ETULUOPPWONG yLa TN XPHoN TNG KALMaKag agloAdynong
niepBAANOVTOC MPOOYOAKNC TAENG o oXoAlkoUC cupBouAoug
Kot SLleuBuvtég POOoYXOALKAG aywyng SnUuwv ota mAaiola Tou
EPELUVNTIKOU Mpoypappatoc «OaAnc: AELoAdynon tng moLotnTog
TPOOXOALKAG  ekmaidevongy, 22-24 OeBpouvapiov 2013,
Oeooalovikn.

2013

JeUwvAplo  eMIUOPpPWONG  EKTIALOEUTIKWY  TIPOOXOALKAG
ekmaidevong ota TAAiol TOU EUPWTIAIKOU TIPOYPALUOTOC
«Early Change» ywa t™ Xpnon tng kKAlpakag oafloAdynong
neplBaAlovtog mpooxoAlkng Ttaéng, 27-29 lavouapiovu 2013,
Aevkwola, Kompog.

2013

JEUWVApPLO  EMIUOPPWONG  EKTIALOEUTIKWY  TIPOOXOALKAG
eknaidevong ota mAaiola Tou eupwTAIKOU TIPOYPALMOTOC
«Early Change» ywa t™ Xpnon tng kKAlpakag oafloAdynong
neplBarloviog TPOOXOALKNG TAfng, 6-9 AekeuPplouv 2012,
Bucharest, Poupavia.

2012

JEUWVAPLO  ETUHOPPWONG  EKTIALOEUTIKWY  TIPOOXOALKNG
ekmaidevong ota mAaiold TOU EUPWTAIKOU TIPOYPALUOTOC
«Early Change» ywa tn xprnon tng kKAlpakag afloAoynong
neplBarloviog TPooxoAlkng tagng, 3-5 Aekepfplouv 2012,
Oeooalovikn.

2012

JEULWVAPLO EMUOPPWONG EKTTALOEVTIKWVY TIPOCYOALKNC eKTtaiSeuong
ota mAaiola Tou eupwraikol poypappatog «Early Change» yia tn
XpNon tng kAlpakag afloAoynong neptBAaAAovtog mpooXoALlKAG TAENG,
29-31 OktwPpiov 2012, Jyvaskyla, D\avdia

2012

Jepwvaplo  empopdwong  EKMALOEUTIKWY  TIPOOYXOALKAG
ekmaidevong ota TAAio TOU EUPWTTAIKOU TIPOYPALUOTOC
«Early Change» ywa t™ xprnon tng kAlpakag ofloAdynong
nepBAANOVTOC TIPOOXOALKAG Taéng, 6-7 Oktwpplou 2012,
Nykoping-Falster, Aaviag.

2012

OUANTAC O0TO MALSAYWYLKO OEULVAPLO TIou SlopyAvwoe To KEvTpo
Kowwvikng Mpootaociag & AAnAeyyung Anuou Naouoag pe B€pa
«Kivntpa, oxéoeic ko SuokoAieg Twv matditwv vnriakng nAtkioac». 28
louviou Ndouoa.

2012

OUANTNC OTO EMUOPPWTLKO oEULVApLo Ttou Slopydavwaon 1n
Mepldépela Anpotikng Ekmaidevong tng Nepidepelakng AlevBuvong
A/OMIAZ kot B/OMIAZ Exnaibsuonc Kevtpkn¢ Makedoviag pe Opa
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«H Stayeipton tng oxoAwkric taénc oto oUyxpovo oxoAeio». 6
YenteuBplou, KIAKIG.

2011

OUANTAG otnv Empopdwtiki cuvavinon mou dlopydvwaon n
Mepipepetakn AlcevBuvon MpwtoBadutag kat AsutepoBaduLag
Exnaidevong Kevtpikng Makedoviag kat n ZxoAwn ZUpBouAog 59"
Exrt/kn¢ Nepudépetag A.Osooalovikng k. Bolikn AyyeAikn pe B€pa « H
Mawdaywyikn AAAnAemntibpacon oto enikevtpo twv eéediewv: n
JTOLOTHTA TNG OXECHC VATTLOYWYOU-UadnTn».

2009

OuAntN¢ otnv Empopdwtikr) cuvavinon mou Slopyavwoe n
Mepipepetakn AtcevBuvaon MpwtoBabutag kat AsutepoBaduLag
Exnaibevong Kevipikng Makedoviag kat n ZxoAwn ZUuBouvAog 37"
Exmt/kn¢ Mepidépetag N. XaAkidikng K. Mavaywwtidou EAeuBepia pe
BEpa «Kpitrpla Twv moudLwv nmpooxoAtknc nALKIag yLa tnv moLotnta
™c¢ oxeonc ue th Nnrmoywyo».

2008

(o) OANTAG otnVv Huepida « Opyavwaon kat Asttoupyia tng
OUVEPYATIKNG TAéENG oTo EAANVIKO oyoAgio» uTo TNV alyida Twv
ekmaldevutnpiwv MavtouAidn kat tng Mepidepelakng AlevBuvong
MpwtoBadutag kat Asutepofabuiag Eknaidevong Osocalovikng pe
BEpa «KpLtriplo opyavwong TwWV CUVEPYATIKWY OUAdWY»,

(8) Opyavwon Epyaotnpiou pe B€pa «MNapadetypa epapuoyng tng
TEXVIKNC Jigsaw. AUOKOALEG Kal TTPOBANLATA TTOU TIPOKUTITOUV ard Thv
ebapuoyn TNG CUVEPYATLKAG LEBOSOU» LTIO TNV alyida Twv
ekmatdeutnpiwv MavtouAidn kat tng Nepidpepetakrc AtevBuvong
MpwtoBadutag kat Asutepofabutag Eknaidevong Osocalovikng.
@sooalovikn, Ekmatdeutripla MavtouAidn. 30 louviou, O@so/vikn.

2006

Empopdwon veodloplotwy ekmatdeutikwy oto MNpoypappa tng A’
®aong Eloaywyikng Empopdwaong, oto 20 MNEK Osooalovikng.
Empopdwon oktw wpwv otn Bepatikn evotnta «AfloAdynaon».

2005-2006

Enmpuopdwon daokalwv (40 wpeg) oto Zepvaplo ««H auvepyatikn
Stbaokadia kat uadnon: Oswpia Ko EQAPLUOYEC OTO ANUOTLKO
oxoAegio», umo tnv awyida tng Nepidpepetaknc AlevBuvong
MNpwtoBadutag kat Asutepofabutag Eknaidsvong Osooalovikng, TnG
Ouadag Zuvepyatikng Adaokaiiag Kot pabnong tou TUAHOTOG
Ermiotnuwv MNpooxoAikng Aywyng kat Eknaidevong tou A.M.0. kal tng
O0XOALKNC cupBoUAoL 14n¢ ekmaldeUTIKNC epldépelag. |. ApBavitn,
He BEUa «OL SLAMPOOWITIKEC OYECELG OTN OXOALKN) TAéN».
@eocalovikn, 18° AnUoTIKO 2x0A£io ZTOUPOUTIOANG.
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15. KPITHZ ZE ENIZTHMONIKA NMEPIOAIKA
e Early Childhood Research Quarterly - ECRQ

e  Frontiers in Education

e Educational Research and Reviews -ERR

e Early Child Development and Care

e Research Papers in Education

e Social Development

e  Studies in Educational Evaluation

e International Journal of Psychology

e Natdaywykn EmBewpnon - NE

e [pooxoAikn kat ZxoAwkn Ekmaideuon

e Ald)loyol. Oswpia kat MNpdaén otic Emotrueg tng Aywyng & Exkmaidevong

16. MEAOZ ENIZTHMONIKQN ETAIPEIQN

e European Early Childhood Educational Research Association (EECERA)

o [awbaywywkn Etalpeia EANadocg (MEE)

17. ZENE2 T'NQ2ZEZ
AyyAwkn Nwooa Aplotn yvwon, Mrtuyio: Certificate of Proficiency in English,
University of Michigan
Freppavikl NMwoa vwon o apxaplo eninedo

18. AAAEZ INQZEIZ

Xprion Néwv Aplotn yvwon xprnong neptBaAléviwy windows 7, windows
Texvoloyuwv 8, 10S, OSX, Ztatiotikwv Aoyloptkwv SPSS. AMOS, R,
Mpoypaupdtwyv EndNote, Nvivo k.a.
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B'MEPOZ: ANAAYTIKO YNIOMNHMA ENIZTHMONIKHZ
EPTOTPADIAZ

NEPIAHWEIZ — ZYNTOMH NEPITPA®H EPTAZIQN

1. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (Eds.) (2018).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives. Palgrave Macmillan, ISBN: 978-3-319-64211-6

This book aims to address all of those interested in the professional
development of early childhood teachers and the quality of early childhood
education environments.

The main purpose of this edited book is to present an alternative approach to
early childhood teachers’ professional development. The initial thoughts of the
editors about this book stem from the experience gained from the coordination of
the Early Change Project. Early change project was a Comenius Multilateral project
(code:517999-LLP-2011-GR-Comenius-CMP) funded with the support of the Lifelong
Learning Programme of the European Union that was completed on the 315t of May
2014. Six European countries participated in the project; Greece as the coordinating
country (Alexander Technological Educational Institute of Thessaloniki was the
coordinating institute) and Cyprus, Denmark, Finland, Portugal and Romania as
partners.

Among other goals, the main objective of the project was to enhance the
professional development of the early childhood teachers that participated in the
project from the six European countries. The basic mean to achieve this goal was the
training of the early childhood teachers in using the observational rating scale Early
Childhood Environment Rating Scale-Revised (ECERS-R) (Harms, Clifford, & Cryer,
2005) as a mean for self-evaluation and reflection. During the 30-month period that
was the project’s duration, the incoming feedback and the experiences of the
approximately 120 participating early childhood teachers were all describing
noteworthy gains and personal improvement through their use of the instrument.
Almost all early childhood teachers from the six EU countries reported that their
experience from the project and the training they received enhanced significantly
their professional learning (Edwards & Nuttall, 2009), empowered their reflection on
their daily teaching practices and facilitated their self-monitoring and realization of
every aspect of their work. Over the course of the project, this kind of feedback from
the early childhood teachers bolded even more our belief that a professional
development approach that is not targeting only on episteme (pure knowledge) but
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on phronesis (practical knowledge) (Andrew, 2015) as well, can have a much larger
influence on early childhood teachers’ attitudes.

To BBAilo autod ameuBuvetal oe 6Aoug 6oou¢ evdladEpovTal ylo TV
ETAYYEALATIKN AVATITUEN TWV TTadaywywv TPooxXoALKAG NAKLAG Kal TNV toLotnta
TwV ePLBaAAOVTWY TPooXoALKN G ekmaibeuong. O Bactkdg OKOMOG AUTOU TOU
eTLUEANUEVOUL BLBALOU glval va MapouoLACEL pLa EVOAAAKTLKN TIPOCEYYLON OTNV
ETAYYEALATIKA QVATITUEN TwV adaywywv TPooXoALlknG NALKiag. To apxLlko
evéladépov Twv EMPEANTWVY yLa auTto to BLBALo avtAel tnv adetnpia Tou ano tnv
anoktnBeioa eumelpla amo tnv uAomnoinon tou Epsuvntikou Epyou Early Change. To
‘Epyo Early Change ntav éva Comenius Multilateral project (code:517999-LLP-2011-
GR-Comenius-CMP) to omoio xpnuatodotnBnke pe tnv unootiplén tou Lifelong
Learning Programme of the European Union, to ornoio oAokAnpwBnke tnv 31" Maiou
2014. Zuppeteiyxav £EL eVPWMAIKEG XWPEG 0TO MPOTlekT. H EAAAda ATav n
ocuvtoviotpla xwpa (to AAe€avdpelo Texvohoyiko Ekmaldeutiko lvotitouta
@eooaAoVvikn ATAV TO CUVTOVLOTIKO dpupa) kat n Kumpog, Aavia, \avdia,
MoptoyaAia kat Poupavia wg etaipot.

Metagl Twv Sladopwv oTOXWV, BACLKOG OKOTIOC TOU £€pYOU NTAV va
EUMAOUTIOEL TNV EMAYYEAUATIKN QVATITUEN TWV TTALlSaywywV MPOCoYOALKNC NALKLOC
TIOU OUMUETELXYOV OTO £pYo amo TIG £€L Eupwmaikég xwpes. H kevtpikn péBodocg yla
TNV €nitevén auToU TOU OKOMOU ATaV N ekmaideuon Twv maldaywywv IPOSYOALKAG
nAkiag otn xprion tTwv KAtpdakwv AfLloAdynong tng Motdtntag NpooxoAlkwv
MNepBarovtwv-Avabewpnuévn Ekdoon (ECERS-R) (Harms, Clifford, & Cryer, 2005)
WG MECO avVaOoTOXOoMOoU Kal autoafloAoynonc. Kata tn diapkela Twv 30 Lnvwv mou
Atav n dLapKeLa Tou €pyou, N avatpododOTnon Kal oL EUTELPLEC TwV Tepimou 120
natdaywywv MPooyoALkng NALkiag avédepav TNV MPOOWITLKA TOUC BEATIWON KaL TNV
TLOAUTLUN ouVELoPOoPA PETA ATt TN XPHOoN TWV KALMAKWY. Xxed0v 0ol oL matdaywyot
amo TIG £EL EUPWTTATKES XWPEG avEDEPAV OTL N EUTIELPLA TOUG ATTO TO £PYO KOL TNV
eknaibevon nmov éAafav eUMAOUTIOE GNUAVTIKA TNV EMOYYEALATIKI) TOUG AVATTTUEN
(Edwards & Nuttall, 2009), evioxuoe Tov avacoToxXaopud TOUG WG TIPOG TLG KOO NUEPLVEG
TIPOKTIKEG TOUG KAl SLEUKOAUVE TNV auTtoagloAdynaon Kot Tnv auToyvwaoia Toug.
KaBoAn tn didpkela Tou €pyou, n avatpododotnaon mou pog Edwaoav oL motdaywyol
TIPOOXOALKAG NALKLAG, EVIOXUOE QKON TIEPLOCOTEPO TNV MEMOLOBNON Hag OTL N
ETAYYEALATIKN avamTuén Sev MPEMEL va OTOXEVEL JOVO OTNV ETILOTAMN, AAAA KOl
oTnV MPAKTIKA yvwon (Andrew, 2015). [Emotpodn oto CV]

2. Gregoriadis, A., Zachopoulou, E., Grammatikopoulos, V., Liukkonen, J., Leal, T.,
Gamelas A. M., et al. (2014). Good practices in early childhood education: Looking
at early educators’ perspectives in six European countries (222 pages).
Thessaloniki: Christodoulidi Publishers. ISBN 978-960-8183-88-9

52



The 21st century has been described by many researchers as an era of
educational change. The constantly evolving smart technologies, the Internet and
the ICTs claim a substantial part of teachers' and children's daily time, interest and
practices. It is true that the change that has occurred in education practice and tools
over the last fifteen years has been truly remarkable. Theoretical frameworks like
constructivism, sociocultural theory, attachment theory and others, have enhanced
the way we approach children's learning and development. The traditional face-to-
face and teacher-centered approaches have been substituted by discovery learning,
individualized learning, creative thinking, hand on experiences and child centered
practices.

The recent reforms in several early childhood curriculums of the international
educational community have highlighted the demand to develop learning
environments that will meet children’s needs in the most effective way (Gettinger,
2003). But what constitutes a high-quality early childhood education environment?
What are the basic requirements for an early childhood education environment in
order to be described as qualitative?

Despite the technological advances and the shift of educational interest
towards children's needs, abilities and motivation, the fact remains that there are
some classic and global criteria that must be met for an early childhood environment
to be characterized as qualitative. Harms, Clifford and Cryer (2005) mention that in
order to provide quality of life care and education, we must provide for the three
basic needs all children have: (a) Protection of their health and safety, (b) Building
positive relationships and classroom climate, and (c) Opportunities for stimulation
and learning from experience.

Based on these criteria the Early Change project developed an instrument
named 'Good Practices Inventory Form' (see Appendix) in order to collect good
practices from the six participating European countries' early childhood education
environments. The instrument focused on collecting good practices for five specific
categories of the daily practices in early childhood education environments:

(a) Health & Safety,

(b) Activities/Play,

(c) Interactions,

(d) Classroom Management, and

(e) Diversity/Inclusion.

The Early Change project defines the term "Good Practice" as the wide range
of individual activities, policies, and programmatic approaches achieving positive
changes in student attitudes or academic behaviors (MAEOPP, 2014). Also, it is
important that the descriptions of the good practices contain detailed information to
be implement such as: (a) detailed description of the phases of the activity; (b)
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critical elements for implementation; (c) essential resources and materials; and (d)
well-described roles and tasks of the participants.

The 122 early childhood teachers and caregivers that participated in the Early
Change project were trained in using the ECERS-R and the Good Practices Inventory
Form. During the Training Phase |l of the project where the data collection for the
main study occurred, they collected a total of 146 Good practices from Greece (32),
Portugal (26), Finland (12), Denmark (14), Romania (37) and Cyprus (35). The
majority of these good practices (113) are being presented in this publication
representing the early childhood educators’ ideas from six countries about what
constitutes a good practice and a qualitative early childhood education environment.

It is imperative to mention that none of the presented good practices have
been changed or tampered in any way by the academic staff of the Early Change
project. The selected good practices are examples that the participating teachers of
the project observed or had implemented themselves in their classrooms and
decided to choose them as such. All the good practices that are being presented in
this report reflect solely the perspectives of the early childhood educators from the
six participating countries.

The Early Change project considered that this was a unique opportunity to
present the views and the interpretation of in-service educators on what a good
practice is from so different sociocultural backgrounds and different early childhood
education systems. The Good Practices Inventory Form was not an initiative to
present high quality environment, programs and activities approved by academic
researchers, something that was done anyway in the past numerous times, but is
purpose was to show the in-service practitioners' daily practices and the way they
cope with the various issues they face daily in the class.

Furthermore, the collection of such a wide range of good practices from so
many different educators working in six European countries was an opportunity to
record the strengths and weaknesses of the different early childhood education
framework of each country, to highlight the educators’ common beliefs, values and
attitudes and initiate the discussion about the cultural differences and similarities
that the European early childhood education systems share.

0 21°S awwvag €xel meplypadel w¢ o atwvag TNG eKMadeuTIKAG aAAayng. Ot
SLapkwe e€eAlooopeveg EEUTIVEC TEXVOAOYLEC, TO (VTEPVET KOl OL VEEC TEXVOAOYIEG
OLEKSIKOUV TTAEOV ONUAVTLKO LEPOG TOU XPOVOU Kal TOU evSLapEPOVTOG TTaldaywywv
Kat poOntwv. Eivat aAnBeta 0tL n aAAayr mou CUVTEAECTNKE OTNV EKTTALOEUTLKA
TLPAKTLKA Kal oTLg peBOSouc Ta teheutaia dekamevTe £Tn elval TTPAYUOTIKA
agloonuelwTtn. OewpNTIKA LOVTEAQ OTIWG O KOVOTPOUKTLBLOUOG, N
KOLWVWVIKOTIOALTIOMLKA Bewpla, n Bewpla TG TPOoKOAANONG KATT. £{0UV EUMTAOUTIOEL
TOV TPOTO HE TOV OToL0 tPooeyyi{oupe TN LABNON Kal TV AVATTUEN TwV TTatdLwy.
OL mapadoolakéC SATKAANOKEVTPLKEC KL LETWTILKES TIPAKTIKEG EXOUV OVTLKATAOTAOEL
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amno tn padnon péow avakaAuvPng, tnv e€atopkeupuévn pabnon, Tn SnuLoupyLkn
oKEWPN KoL TLG TIALOOKEVTPLKES TIPAKTLKEG.

OLpoodaTeG LETAPPUOUIOELS OTA AVOAUTIKA TIPOYPAULLOTA TNG TTPOOXOALKNG
ekmadevuong MOAAWVY XWPWV KATASEKVUOUV TNV avayKn avamtuéng pobnolakwv
nepBarAovTwy ou Ba avTamokpivovTal OTIG AVAYKEG TWV TALSLWV LE TOV TILO
QTOTEAEGLATLKO OLKOVOLLKA TPOTo (Gettinger, 2003). AA\A TL cuvioTd éva UPNANG
TOLOTNTAG TIPOOYOALKO eKTTALOEVTIKO TiepLBAAAov; MNoleg elval ol BACIKEC ATMALTAOELG
WOTE €V TIPOOYOALKO eKTTALOEUTIKO TepLBAAAov va Bewpeitatl uPnARg moldTNTOC

Mapad TIg TEXVOAOYLKEG AANAYEG KOl TN UETATOTLON TOU EKTTALSEUTLKOU
evOLaPEPOVTOG OTIC AVAYKEG, TIG LKAVOTNTEG KAl TNV Tapakivnon Twy matdlwy,
TLOPOLLEVEL TO YEYOVOC OTL e€aKOAOUBOUV VA UTIAPXOUV OPLOUEVO KAQOLKA KOl
TLAYKOO LA KPLTpLOL TOL OTTOLAL TIPETIEL VAL TTANPOUVTOL YL VOL XOPAKTNPLOTEL Eva
TLPOOXOALKO EKTIALSEVUTLKO TtepIBAAAOV w¢ uP ARG mowdtntag. O Harms, Clifford ka
Cryer (2005) avadépouv otL yla va ntpoodepBel moldtnTa 0TN {wi, TNV aywyn Kat
TNV ekmaidevon, MPEMeL va KOAUTITOVTAL OL TPELG PBACIKEG AVAYKEG OAWV TWV
natdlwy: (o) Tnv mpootacia yla TNV vyeia kot tnv acdpalela, (B) tnv otkodounaon
BeTIkKWV oX€0ewV Kal BeTikoU KALHATOC TAENG, Kal (y) TIG euKalpieg yio epebiopata
Kol pabnon péow avakaiuvyng.

Me Bdaon autd ta KpLtrpLa, to €pyo Early Change avémntuée éva epyaleio pe to
ovopa «Evtumo Antoypadn g KaAwv Mpaktikwvy (BA. Noapdptnua) MPOoKeLLEVOU VO
OUMAEEEL KOAEG TIPOKTLKEG Ao Ta tePLBAANOVTA TPOOXOALKNG Ektaibeuong Twv EEL
OULUETEXOUOWV EVPWTAIKWY XwpwVv. To epyaleio emikevtpwOnKe otn culoyn
KOAWV TIPOKTLKWY VLA TIEVTE CUYKEKPLUEVEC KATNYOPLEC KOONUEPIVWYV TIPAKTIKWY OF
neplBarlovta tpooxoALKn G ekmaideuong:

(a) Yyeila kat Aodalela,

(B) Apaotnplotnteg/Mawyvidy,

(v) aAAnAemiSpaoelg,

(6) Awaxeipion Tagng, kot

(€) Aadopetikotnta/Evraln.
To €pyo Early Change opileL tov 6po «KaAn MpakTikn» w¢ To eupl GACUA ETUUEPOUG
6paoTNPLOTATWY, TIOALTLKWY KOL TIPOYPAUUATLKWY TIPOCEYYICEWY TIOU ETILTUYXAVOUV
BeTIKEG OAAAYEC OTLG OTAOELG 1 TG OKASNUAIKEG CUUMEPLDOPES TWV HaBNTWV
(MAEOQOPP, 2014). Emtiong, elvatl onUavTko oL TeplypadPEC TWV KAAWVY TIPAKTIKWY Vol
TLEPLEXOUV AETITOUEPELG TTANPOdOPLEC TTOU TIPEMEL VA EdapUOOTOUV, OTIWC: (at)
Aemtopepnc meplypadn Twv pacewv tng Spactnplotntag. (B) kplowa otolyeia yla
Vv edappoyn. y) Baoikolg dépoug kat UALKA. Kat (8) kaAd meplypadopevol poAot
KOl KABNKOVTA TWV OUUUETEXOVTWV.
O1 122 natdaywyot mpooxoALkn g nALkiag mou cuppeteixav oto €pyo Early Change
ekmodevtnkayv otn xpron tou ECERS-R kat tng popuac kataypadng KaAwv
TPAKTIKWV. Katd tn didpketa tng Ekmawdeutikng @aonc Il tou €pyou omou
npaypatonolOnke n cuAloyn de6opévwy yLa TNV KUPLOL LEAETH, ouVEAEEaV
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OUVOALKA 146 KaAEg mpakTikég oo tnv EANGSa (32), tnv Moptoyalia (26), Tn
OwAavbia (12), tn Aavia (14), tn Poupavia (37). ) kat Kbmpog (35). H mAelovotnta
QUTWV TwV KaAwV paktikwy (113) mapouoidlovtal o€ autr ) dnuoacievon,
QVTUTPOOWIEVOVTAC TIG LOEEC TWV EKTTALOEUTIKWYV TIPOOXOALKAG NAKIG oo €L
XWPEC OXETIKA UE TO TL OUVLOTA KAAN TIPAKTLKI KO TIOLOTLKO TTEPLBAAAOV TTPOGYOALKAG
eknaidevong. Elval emitaktikn avaykn va avad£pPoupe OTL Kapia amo Tig
mapoucLlalOpeveg KOAEC TIPAKTLKEG Oev €xel aAldteL i aAAowwOel e omolovdnmote
TPOTO Ao TO aKadnNUAiko Mpoowrtikd Tou €pyou Early Change. OL emAeyUEVEG
KOAEG TIPOKTIKEG €lval TOpaSelyaTA TTOU OL EKTTALSEUTLKOL TTOU CUUUETEXQV OTO
£pyo mapatnpnoav N eixav epopuooel oL Lot OTIG TALELG TOUG Kal amodAcLloayv Vo
TIC eMAEEOUV WG TETOLEG. OAEC OL KAAEC TIPOKTIKEG TTIOU TTOPOUCLA{OVTaL OE QUTHV TNV
€KOeon avTIKATOMTPI{OUV ATTOKAELOTLKA TLG TIPOOTITIKEG TWV EKTIAULOEVUTIKWY
TIPOOXOALKAG NALKLG ot TIG €EL CULETEXOUOEG XWPEG.

To €pyo Early Change Bewpnoe 6tL autr) Atav P povadikh eukatpia va
TIAPOUCLACTOUV OL AMOYELG KAL N EPUNVELD TWV EVOOUTINPECLOKWY EKTTALSEUTWV
OXETLKA HE TO TL £lval pia KON TIPAKTLKA oo TOG0 SLopOPETIKA
KOLVWVIKOTIOALTIOMLKA uTtoBaBpa kot S1adopeTIKA CUCTAUATO TIPOCYOALKNC
eknaibevong. To Evturno Anoypadng Kahwv Mpaktikwv v ATav pia mpwtofoulia
yla tnv mapouciacn uPnAnig moldtntag nepLBAANOVTOC, TTPOYPAUUATWY KOl
5paCTNPLOTATWY EYKEKPLUEVWV ATIO aKASNHUATKOUC EPEUVNTEG, KATL TTOU €YLVE OUTWG
N GAAWG oTo TtapeABOV MOANEG HopEG, AAAA OKOTIOC NTaV Vo SeIEeL TIG KABNUEPLVEG
TIPOAKTLKEG TWV EV EVEPYELN EMOYYEAUATLWV KOL TPOTIO TIOU AVTLUETWII{OUV T
Stadpopa Bpata mou avtipetwrilouv KaBnuepva otnv TA&n. [Emotpodn oto CV]

3. Krousorati, K., Vatou, A., Gregoriadis, A., & Grammatikopoulos, V. (2022).
Supporting teachers to promote psychological resilience and well-being in the
Greek early childhood education. In B. Silva, C. Craveiro, A. Pinheiro, & P.
Medeiros (Eds.). Training perspectives and experiences in early childhood
education. (pp. 9-21). Paula Frassineti Escola Superior de Educacao.

Positive education is a relatively young field that promotes social and emotional
learning at schools by teaching children the skills of well-being, resilience,
gratitude, strengths, meaning in engagement, flow, positive relationships and
positive emotions. The foundations of positive education are identified in the
science of positive psychology (Seligman et al., 2009). Among others, the benefits
of positive education include the prevention and management of psychosocial
problems and the increase of psychological resilience and well-being (Shoshani &
Slone, 2017). Despite the importance of promoting early childhood children’s
resilience and well-being as well as the spread of positive education across the
world (Seligman & Adler, 2019), in Greece there is limited research investigating
positive education applications in early childhood education.
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The RESILIENT PRESCHOOLS project aims to develop educational resources for
preschool teachers and guidelines on how to utilize positive psychology with young
children. Through several concepts deriving from positive psychology’s methods
and principles, preschool children will be given the opportunity to start building
from a young age their psychological capacity and life-skills, thus magnifying the
possible future benefits. By fortifying young children’s resilience and well-being,
their academic performance will be enhanced as well. The present study is a small
part of the RESILIENT PRESCHOOLS project. The main aim of this study was to
explore the preschool teachers’ perspectives regarding the possibilities of
promoting psychological resilience and well-being in Greek kindergartens and
childcare centers.

H Betikn exmaibevon elval €vog oXETIKA VEOG TOUENC TTOU TIPOWOEL TNV KOWVWVLKA
Kol cuvaloBnuatikr pabnon ota oxoAeia Sidackovtag ota maldld tig Se€LotnTeg
¢ evediag, TNG avOeKTIKOTNTAG, TNG EVYVWHOOUVNG, TwV SUVATOTATWY, TNG
8€0ELONG, TNG PONG, TWV BETIKWVY OXECEWV Kal TwV BeTIKWV cuvaloOnuatwyv. Ta
BepéAla T BeTIkN ¢ ekmaideuong evtomilovtal otnV EMLOTHUN TNG BETIKAG
Puxoloyiag (Seligman et al., 2009). Metafl AAAwV, Ta oPEAN TN OETIKAG
eknaidevong nepthapBavouv tnv mpoAndn kat Staxeiplon PuxokowwvIKwWY
TPOoPBANUATWY Kal TV avénon tng YuxoAoyLkng avOeKTIKOTNTAG KoL eVEELOC
(Shoshani & Slone, 2017). Napd tn onuacio Tng mpowbnong TG avOeKTIKOTNTOC
KOl TNG EUNUEPLOG TV MaSLWV TNG TPOOXOALKN G NAKIAG KaBwg Kat Tng dtadoong
TN¢ OeTIKNG ekmaidevong og 6Ao Tov KOopo (Seligman & Adler, 2019), otnv EAAGSa
UTTAPXEL TIEPLOPLOUEVN EPEUVA TTOU SLEPELVA TIC EDAPHUOYEC BETIKNAG ekmtaibevong
oTnV MpooXoAkn ekmaibevon.

To €pyo RESILIENT PRESCHOOLS octoxeUeL 0TNV QVATTTUEN EKTTALSEVUTIKWY TIOPWV yLa
EKTIALSEUTLKOUG TTPOOYOALKAG NALKIAG KAl KATEUOUVTI PLWV YPOUUWY OXETIKA UE TOV
TPOMO XPNoNnG tng BeTikn ¢ Yuyxoloyiag ota pikpd madla. Méoa amnd Stadopeg
£€VVOLEC TIOU QITOPPEOUV aTtO TIC HEBOSOUG Kal TIC apxEC TG BeTikng YuxoAoylag, Ta
nadLd mpooXoALkn ¢ NAtkiag Ba €xouv TNV gukalpia va apyiocouv va xtilouv amnod
veapn NAKLO TG PuXoAOYLKEG TOUC LKAVOTNTEG Kal de€Lotnteg Lwng, peyebuvovtog
€toL ta mBava peAovtikd odEAn. Evioxvovtag tnv avlekTikdTNTA KAL TV
gUNUepLa TWV HIKpWV TtadLwy, Ba evioxuBoulv Kal oL akadnUAikéG Toug eTULOOOELG.
H mapouoa peAéTn ival Eva Hkpo PEPOG Tou Epyou RESILIENT PRESCHOOLS. O
KUPLOC OTOXOC QUTNC TNEG LEAETNC ATAV VO SLEPEUVIOEL TIG AMOYPELS TWV

EKTIOULO EUTLKWV TIPOOYOALKA G NALKLOG OXETIKA HE TIG SuvaTOTNTEC MPowBNoNG TG
PUXOAOYLKNG aVOEKTIKOTNTAG KoL EVEELOG 0T EAANVIKA VNTILAYWYELD KOL KEVTPA
TadIKNG HEPLUVAC. [Emiotpodh oto CV]

4. Hatzigianni, M., Gregoriadis, A., Moumoutzis, N., Christoulakis, M., & Alexiou, V.
(2021). Integrate design thinking, digital technologies, and the art to explore
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peace, war and social justice concepts with young children. In C. Cohrssen, & S.
Gavris (Eds.). Embedding STEAM in Early Childhood Education and Care. (pp. 21-
40). Switzerland: Palgrave Macmillan. https://doi.org/10.1007/978-3-030-
65624-9 2

The current study adopted the IDEO model which encompasses five stages: (a)
discovery, (b) interpretation, (c) ideation, (d) experimentation and (f) evolution.
Among the available models, the IDEO model (Fierst, Diefenthaler, & Diefenthaler,
2011) is particularly helpful in providing teachers with a detailed free handbook
that includes scaffolds, stimuli, first-hand accounts and expert advice.This chapter
is structured according to the IDEO design thinking model adopted for this case
study. Each stage of the IDEO model is briefly explained at the start. The practical
implementation of each stage is then described and finally concluding thoughts are
outlined. Following the IDEO structure contributes to exploring the model in depth
and also clarifies how the different stages of the model were implemented (the
‘what’, the ‘why’ and the ‘how’). Data were collected over a period of eight
months, from November 2018 to June 2019. Prior to data collection, the Research
Ethics committee of the Aristotle University of Thessaloniki approved the ethics of
the research design in order for researchers to obtain access to the participating
kindergarten schools. The school counsellors and the directors of the kindergartens
were also informed about the purpose and the methodology of the study. All
kindergarten teachers were informed about the study and consented to participate
in it. The parents were informed in detail and signed consent forms were obtained.
Finally, children were informed about the purpose and the content of the study and
advised that they could stop participating in the study at any time. Confidentiality
and anonymity were ensured, and pseudonyms are used in this chapter.

H mapouoa peAétn uoBEtnoe to povtéAo IDEO to omolo meplhapPavel mévte
otadia: (a) avakaiuyn, (B) epunveia, (y) tbeacudg, (8) melpapatiopods kot (oT)
€€ENLEN. MeTal Twv SlaBéoiuwv poviéAwy, To povtélo IDEO (Fierst, Diefenthaler,
& Diefenthaler, 2011) eival 18laitepa xprAoLUO YL TNV TIAPOXT OTOUG
EKTIOLSEVUTLKOUG UE €Va AEMTOUEPEG SWPEAV EYXELPLOLO TTOU TtEpAaBAVEL
OKAAWGOLEG, epebilopata, AoyapLlaooUG OO TTPWTO XEPL KOl CUUPBOUAEC ELSIKWV.
AUTO to Kedpalalo ival dopnuévo cupPwva pe To povteEAo okEPng oxedlaong
IDEO uLoBeTtnBnkKe yla autAv TN HEAETN Mepimtwon . KabBe otddlo tou povtélou
IDEO e€nyeitat ev cuvtopia otnv apxn. ZTn CUVEXELD TIEPLYPADETAL N TIPOKTLKA
edpappoyn kaBe otadiou kat, Té€Aog, oklaypadouvtal oL TeEAKEG okEPELG. H
napakoAouBOnaon tng doung IDEO cupuBaAAeL otn Slepelivnon Tou HOVTEAOU OE
BaBog kat emiong Steukpuvilel mwe epappodotnkayv ta Stadopa otadla Tou
HOVTEAOU (TO «TL», TO «yLOTL» KoL TO «TtwG»). Ta Sedopéva cuAEXBNKav os
Slaotnuo oKTw pNvwv, amo tov NoéuBplo tou 2018 £wg tov lovvio Tou 2019. Mpy
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arno tn cuAdoyn dedopévwy, n enttponn Epeuvntikig Asovtoloyiag tou AMNO
evékplve tn deovioloyia Tou oxeSLAoHOU TNG EPEVVOG TIPOKELUEVOU OL EPEUVNTEC
Va AOKTHO0UV TPOGPAcH O0TO CUMUETEXOV VNTILAYWYELO oxOAela. A TO OKOTO Kall
T pebodoloyia NG HEAETNG evnueEPWONKaV £MioNg oL oXoAwkol cUpBoulot Kal ot
S1euBUVTEC TwV vnritaywysiwv. OAeg oL vnmiaywyol evnuepwOnKav yLa Tn LeEAETN
KOl CUVOLIVECOV VO CUUUETACYOUV 0€ autiv. OL yovelg evnuepwONKav AEMTOUEPWG
kol eAldOnoav umoyeypappéva Evtuna cuykataBbeong. TENoG, Ta modLd
EVNUEPWONKAV YLA TO OKOTIO KOL TO TIEPLEXOUEVO TNG LEAETNG KAl CUBOUAEVTNKAY
OTL UrtopolcaV VA OTOUATACOUV VO CUHHETEXOUV OTN UEAETN OVA TTACO OTLYU).
Ao PaAioTNKE N EUMIOTEUTIKOTNTO KOL N AVWVU UL KoL XPNOLLOTIOLOUVTaL
Peuvbwvupa o€ auto To KEDAAALO. [Eniotpodr oto CV]

5. Gregoriadis, A., Grammatikopoulos, V., Tsigilis, N., & Zachopoulou, E. (2020).
Assessing Teacher-Child Relationships: A cultural context perspective. In O.
Saracho (Ed.). Handbook of Research on the Education of Young Children. 4rth
edition, pp. 322-332. New York, NY: Routledge. DOI: 10.4324/9780429442827

The broad aim of this chapter is to prompt reflection on attachment theory and
teacher-child relationship research, on one hand, and the influence of cultural
contexts in the development and interpretation of these relationships, on the other
hand, by discussing relative conceptual and empirical contributions. In other words,
the goal is to tackle the question about the central role sociocultural processes and
cultural contexts play in the way adult-child and teacher-child relationships are
assessed, perceived and interpreted in different cultural settings.

This chapter is structured in the following way: the first section describes key
findings about the significance of teacher-child relationships, especially in early
childhood settings. Afterward, we present in brief the most common techniques for
assessing early teacher-child relationships. The third section introduces key aspects
of attachment theory to demonstrate the central role it holds in conceptualizing
teacher-child relationships. The fourth section describes main points of criticism
regarding the universality of attachment theory and also summarizes in brief
literature findings about the influence, the role and the characteristics of cultural
contexts. In addition, the example of the construct of dependency is presented in
detail, in order to build the case for the influence of the cultural context, while
measuring teacher-child relationships. The last section attempts to present some
conclusions and proposals for future research efforts.

O gupl¢ 0TOXOC AUTOU Tou Kedahaiou eivat va evBappuUVveL Tov MPoBANUATIONO

OXETLKA HE TN Bewpla TNG TPOOKOAANGNG KOL TNV £PEUVA TWV OXECEWV SACKAAOU-
natdlov, adevog, Kal TNV EMLPEON TWV TTOALTIOULKWY TTAQLOLWV 0TNV avAamtuén Kot
EPUNVELX AUTWV TWV OXECEWV, ADETEPOU, CUINTWVTAC OXETIKEC EVVOLOAOYIKEG KOl
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EUMELPLKEC eLoDOPEG. Me AN AdyLa, 0 0TOXOC ELVAL VA AVTLUETWTTILOTEL TO
EPWTNMO OXETIKA LE TOV KEVTPLKO pOAo Ttou Sladpapatilouv oL
KOLVWVLKOTIOALTIOMLKEG SLOSIKAGLEG KOl TOL TIOALTIO LKA TTAQLOLO OTOV TPOTIO HE TOV
oTtolo oL OX€0ELC evnAikou-TtalSlov Kal madaywyou-padnth aflohoyoluvtal,
yivovtal avtiAnmtég Kal eppnvevovial o€ S1adopeTIKA TTOATIOUKA TtepLBAaAAovTa.
AUTO t0 KePAAaLo ival Sopnpévo pe Tov akoAouBo TpOTo: N MPwWTN EvVOTNTA
TepLypAdeL BaOLKA EUPHUATA OXETIKA LE TN ONUOCLA TwV OXECEWV Ttaldaywyou-
pHaOnth, eldika o€ epBaiiovta mpwing atdikn ¢ NAKIAG. XTn CUVEXELQ,
TIAPOUCLALOUE GUVOTTTIKA TLG TILO KOLWVEG TEXVLKEG YLA TNV OLOAOYNON TWV
TIPWLHWV oX€oewv daokalou-rtatdlov. H Tpitn evotnta elodyel BAOLKEC TTUXEG TNG
Bewplag MpookOAANoNC yla va Katadeifel Tov KeEVIPLKO poAo rou Stadpapatilet
OTNV EVWOLOAOYNOoN TwV ox€oswv SaokaAou-rtaldlovu. H tétaptn evotnta
neplypadel Ta KUPLO GNUELA KPLTIKAC OXETIKA PE TNV KaBoAlkotnta tn¢ Bewplag tng
TIPOOKOAANGONG Kat entiong ocuvolilel oe ouvortika BLBAloypadikd eupripata
OXETIKA LE TNV ETLPPON, TO POAO KAL TO XOPAKTNPLOTIKA TWV TTOALTIO UKWV
mAaLoiwv. EmumAéov, mapouoldletal avaAUTIKA TO TOPASELY O TOU
KOTOLOKEUAOUATOG TNG £€APTNONG, TIPOKELUEVOU Vo olkoSounBel n mepimtwon tng
ETIPPONG TOU TIOALTIOLKOU TTAQLOLOU, HETPWVTOG TIAPAAANAQ TIC OXECELG
Saokahou-madlov. H teheutaia evotnTa EMIXELPEL VO TTAPOUCLACEL OPLOUEVAL

CUMMEPACHATO KOL TIPOTACELG YLO. LEANOVTLKEG EPEUVNTIKEG TIPOOTIADELEC.
[Ermotpodn oto CV]

6. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018). Introduction to
the volume. In A. Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives, Chapter 1, (pp. 1-6). Palgrave Macmillan, ISBN: 978-3-
319-64211-6

The Introduction chapter is designed to familiarize our readers with the
context and the concept of the subject dealt with in the present book. It highlights
the importance of early childhood education and care in a child’s development and
surveys the level of attention that high-quality early childhood education services are
attracting on the part of international institutes and organizations. It also indicates
the scope and main objectives of the book, which include sharing the experience of a
European-funded project that dealt with the professional development of early
childhood teachers. More specifically, the book attempts to present an alternative
approach to the professional development of early childhood teachers based on
promoting self-evaluation skills and the use of observation rating scales toward that
end. Follows brief descriptions of each of the nine included chapters.
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H Elcaywyn €xelL oxedlaotel yla va e€0IKELWOEL TOUG AVAYVWOTEC LG UE TO TAALoLo
KalL TNV €vvola Tou BERATOoG TTou paypateVeTOL To Ttapov BiBAlo. Yroypapuilel tn
onuaocia tTng mPooxoAkn¢ ekmaibevong kat ¢ppovtidag otnv avamtuén tou natdlov
KOlL EPEVVA TO €TIMTESO TPOOOXIC TTOU MPOCTEAKUOUV oL UPNANC TTOLOTNTOC UTINPECLES
TIPOOXOALKAG EKTASEVONG QIO TNV MAEUPA TWV SLEBVWV LVOTITOUTWVY Kol
opyavIoHwV. YTOSELKVUEL EMioNG TO EUPOG KOl TOUG KUPLOUC aTtoxoug tou BiBAlou, ot
omolotl mepthapfdavouv tnv avtaAlayr TnG EUNELPLOG EVOG €pYOU TTOU
xpnuatodoteital and tnv Eupwrn mou adopoloe TNV EMAYYEAUATIKA QVATITUEN TWV
SaokaAwv mPooxoAkn¢ nAwkiag. Mo cuykekpipéva, to BLBALo emixelpel va
TLOPOUGCLACEL O EVAANQKTLKA TIPOCEYYLON OTNV EMAYYEALATIKY QVATTTUEN TWV
S00KAAWV TPOCXOALKNC NALKIAC pe Baon tv mpowBnon twv deflotntwv
autoa&loAdynong Kat tn Xpron KALLAKwY aLloAOynong mopatnpnong mpog autov Tov
okomo. AkoAouBel ouvtoun meplypacdn KabBevog amno ta evvéa kedaAala ou

nepllapBavovtal. [Emotpodr oto CV]

7. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018). Early Childhood
Education and Care Today: Impact, Policies, Quality. In A. Gregoriadis, V.
Grammatikopoulos, E. Zachopoulou (Eds.). Professional Development and
Quality in Early Childhood Education: Comparative European Perspectives,
Chapter 2, (pp. 7-28). Palgrave Macmillan, ISBN: 978-3-319-64211-6

This chapter discussed in brief the diversity of existing terms regarding early
childhood education and provided a definition of the term and the notion of ECEC. It
also presented the latest research findings regarding the impact high quality ECEC
settings have on children’s well-being, academic and social outcomes and lifelong
learning. Most importantly, this section attempted to describe the crucial role ECEC
has on children’s development and subsequent trajectory. As several researchers
mention (e.g. Bumgarner, & Brooks-Gunn, 2015; Sammons et al., 2008), children,
lacking strong foundations early in their life are unlikely to overcome this dearth and
the setback remains over time.

Hence, it is of great importance that policy makers and academic community focus
their attention towards the goal of providing high quality early childhood education
and care settings for young children. And the first and most basic prerequisite for
such an ambition is to define and comprehend in depth the notion of quality in ECEC.

Auto to KedAAalo e§ETaoE eV cuUVTOLA TNV TTOKIAOHOPd LA TWV UPLOTAUEVWY OpWV
OXETLKA HE TNV TIPOOXOALKN EKTTOLSEVON KAL TTOPELXE EVOV OPLOUO TOU OPOU KaL TNG
€vvoLag TNG MPOooXOoALKN G aywyng Kot ekmaibevong. Napouciaoe eniong ta
TeAEUTALO EPEVVNTIKA EUPIUATA OXETIKA UE TOV QVTIKTUTIO TTIOU £XOUV Ol SLACTACELG
TNC KON TTOLOTNTAC TIPOOXOALKAG OYWYNG Kal EKTTAiSEVONC OTNV EVNUEPLA TWV
natdlwy, ot akadNUAiKA Kol KOWVWVIKA armoteAéopata Katl otn Sta flou pabnon.
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Kuplwg Opwe autA n evotnta npoonddnoe va meplypaeL ToV KPLoLLO POAO TTOU €XEL
N MPOOXOALKH aywyn Kal ekraibeuon otnv avamtuén twv matdlwy Kal otnv
HETENELTA TTOpEia TouG. Onwg avadEpouv apKeTol epeuvnTteg (T.X. Bumgarner, &
Brooks-Gunn, 2015- Sammons et al., 2008), ta matdid mou Sev €xouv Loxupa BepéAla
vwpic otn {wn Toug ivat Suokolo va Eemepacouv auth TNV ENeldn kat n SuokoAia
TLOPOLEVEL E TNV TTAPOSO TOU XPOVOU.

Q¢ ek ToUTOU, Elval TTOAU ONUAVTIKO oL UTtELBUVOL XAPaENE TTOALTLKAG KL N
akadnuaikn KowoTnTa va E0TLACOUV TNV TIPOCOXH TOUG GTOV 0TOXO TNG TTAPOXNG
uPNANG oLoTNTAC TPOCXOALKAG EKTIALSELONG KAl ppovTidag yia pkpd matdid. Kot n
TIPWTN Kot o Baoikr mpolmobeon yia pia tétota pthodofia eival va oploou e Kal

va KOTOVONOOUHE o€ BAB0G TNV £vvola TNG TTOLOTNTOC OTO TIPOOYXOALKO TtEPLBAAAOV.
[Erttotpodr) oto CV]

8. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2018).Professional
development and impact of the Early Change Project: Reflections from the Greek
Example. In A. Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.).
Professional Development and Quality in Early Childhood Education: Comparative
European Perspectives, Chapter 8, (pp. 105-114). Palgrave Macmillan. ISBN: 978-
3-319-64211-6

This chapter focuses on the reflections and feedback from the implementation
of the Early Change project in Greece. More specifically, it discusses the particular
way in which the project was implemented in Greece, presents some experiences of
the early childhood teachers who used the observational rating scales and the way
that it influenced their practices.

Further, it discusses the impact the use of observational rating scales had on
two levels—on the professional development of the early childhood teachers and on
the educational policies implemented in the educational districts that were partners
in the Early Change project.

AUTO T0 KEDAALO £0TLALEL OTOUC TIPOBANUATIOUOUC KAl T OXOALO OO TNV
uAormoinon tou €pyou Early Change otnv EAAada. Mo cuykekplpéva, avapEpeTaL o
dlaitepog tpomog pe Tov omoio vAomoliBnke to €pyo otnv EAAGSa, mapouacialovtal
KATTOLEG EUTIELPLEG TWV SAOKAAWYV TNG MPOCYOALKN G NALKIAC TTOU XpnoLlomoinoay Tig
KALLOKEG TTApaTAPNONG yLa TV aLoOAOYNoN Kal 0 TPOTIOG MOV EMNPEACE TLG
TUPAKTLKEG TOUG.

EnutAéov, oulnTa Tov aVTIKTUTIO TToU £lXE N XPON TWV KALLAKWY afloAdynong
o€ SUo enineda—otnV EMAYYEALATIKY AVATTTUEN TV SACKAAWY TNG TIPWLUNG
TSIk ¢ NALKIAG KAl OTLG EKTTALSEVUTIKEG TIOALTLIKEG TTIOU €OpUOTOVTAL OTLG
EKTIOLOEVUTLKEG TIEPLOYEG TTOU TAV €TalpoL oTo €pyo Early Change. [Emotpodr oto CV]
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9. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2018). Self-evaluation
as a means to improve practice: An alternative approach for the professional
development of early childhood educators. In A. Gregoriadis, V.
Grammatikopoulos, E. Zachopoulou (Eds.). Professional Development and
Quality in Early Childhood Education: Comparative European Perspectives,
Chapter 10, (pp. 116-125) Palgrave Macmillan, ISBN: 978-3-319-64211-6

The use of self-evaluation procedures for early educators as a mean to
enhance the quality of the provided education is receiving increased attention in
research, and studies have revealed the role of self-evaluation as a vehicle for
educators’ professional development (Ross, & Bruce, 2007; Schildkamp, Visscher, &
Luyten, 2009). Undeniably, the concept of self-evaluation is highly related with
educators’ motivation for improvement of their own practices, revealing the positive
effect it can have on their professional development. To our opinion, educators’ self-
evaluation not only affects teaching effectiveness, but additionally it may be a
vehicle to overcome the inherently defensive attitude that educators usually have,
when it comes to evaluation of their practice.

The use of observation rating scales such as the Environment Rating Scales is
dominant in evaluating quality of early childhood education. High quality ECEC does
not only affect child outcomes but also educators’ characteristics, and can lead to
the improvement of teaching effectiveness. During the last decades, the reflective
role of early childhood educators has been acknowledged as a vital element for
school improvement. Moreover, the argument that ‘educators as researchers is vital
for their professional development, is gaining ground in the field of educational
research (Darling-Hammond, & Snyder, 2000; Potter, 2001; Rodgers, 2002).
Educators developing research skills become more aware about the complexity of
their daily practice, and increase their understanding of educational processes
(Burke & Kirton, 2006). Despite this acknowledgment, most of the professional
development programmes still remain attached to the usual conventional forms and
methods. In conclusion, current professional development programmes are still
characterized by limitations, they usually approach practitioners as passive learners
and do not take into consideration their actual needs (Borko, 2004; Downer, Kraft-
Sayre, & Pianta, 2008; Sandholtz, 2002).

The strong point of our proposal is that the majority of the conventional
professional development programs aim mostly at content knowledge and are not
always efficient (Kennedy, 2016). Our proposal focuses on enhancing educators’
internal motivation and commitment. We believe that self-evaluation procedures
are easily accepted by educators, can motivate them, and can enhance their
commitment for professional improvement. Yet, as it was mentioned in the
limitation section, firm conclusions can be drawn, only if rigorous experimental
designs will be applied in the future.
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H xprion &ladikaciwv autoaloAdynong yla Toug matdaywyous TpooXoALKAG
NAKLOG WG LETO yla TN BeATiwaon TG moLdTNTAS TNE TTAPEXOUEVNG EKTTAiOELONG
TUYXAVEL AUENUEVNG TTPOOOXNG OTNV EPEUVA KL OL LEAETEG €XOUV aOKOAUEL TO
POAO TNC aUTOaELOAOYNONC WG LECOU YLOL TNV EMAYYEALOTLKA QVATTTUEN TWV
ekmodeutikwv (Ross, & Bruce, 2007- Schildkamp, Visscher, & Luyten, 2009).
AvapdloBntnta, n évvola Tng autoatloAoynong oxetiletal o€ peydlo Babuod pe ta
KLvNTPA TWV EKMTALSEVUTIKWVY YL BEATIWON TWV SLKWV TOUG TIPAKTLKWY,
armokaAUTITOVTOG TN BETIKA EMISPACN TTOU UTMOPEL VA EXEL OTNV EMAYYEALATLKE TOUG
avantuén. Katd tn yvwun Hog, N autoafloAoynon Twv eKMALSEVUTIKWY OXL LOVO
EMNPEALEL TNV ATIOTEAECHATIKOTNTA TNC SLdaoKaAlag, aAAd eTUTAEOV UMOpPEL va elval
£€va OxNUa yla vo EEMEPAOTEL N EYYEVWCE ALUVTLK OTACHN TTOU £X0UV cuvhBw¢ oL
eKTIALSEVUTLKOL, OTAV TIPOKELTAL yLa TNV A§LOAGYNON TNG TTPAKTIKAG TOUG.

H xprion KALLAKwV afloAdynong, 6mwe oL KALMOKES agloAdynong
nieplBaAlovtog, eivat kupiapxn otnv afloAdynaon tng moLdTNTAS TNG TIPOCYOALKAG
eknaibevong. H uPnAng moldtntag mpooyXoALkn aywyn Kal ekmaidevon Sev
EMNPEALEL LOVO TA ATIOTEAECHATA TWV TALSLWY, OAAA KOl TA XOPAKTNPLOTIKA TWV
EKTIOULOEVUTIKWV Kal Umopel va odnynoet otn BeAtiwon TG amoTteAECOUATIKOTNTAC TNG
S1baokaAiag. Tig TeAeutaileg SEKAETIEG, O AVACTOXAOTLKOG POAOG TWV EKTIALOEUTWV
NG MPWLUNG TTALSLKAG NALKLOG €XEL avayvwPLOTEL WG {WTIKO oTolyelo yla T BeATtiwon
Tou oXoAsiou. EmutAfov, To emixeipnua OTL «oL EKMALSEUTIKOL WG EPELVNTEC gival
{WTIKAG oNnuooiag yla TNV EMAYYEALATIKY TOUG avamtuén, kepdilel €dadog otov
TOpEQ TNG ekmaldeuTIkNC €peuvag (Darling-Hammond, & Snyder, 2000; Potter, 2001;
Rodgers, 2002). Ot ekmadEUTIKOL TTOU AVOITTUOOOUV EPEUVNTIKEG Se€loTNTEG
ouveldntomnolouV MePLOCOTEPO TNV TIOAUTIAOKOTNTA TNG KOONUEPLVAG TIPOKTLKIG TOUG
KOl UEAVOUV TNV KATOVONOT) TOUG yla TIG eKTaLdeuTIKEG Stadikaoieg (Burke &
Kirton, 2006). Mapd auTr TNV avayvwpeLon, Ta TEPLOCOTEPA OO TA TIPOYPA AT
EMAYYEALATIKAG avantuéng e€akoAouBolv va apapéVOuV TTPOCKOAANUEVO OTLC
ouvnNBEeL; CUMPATIKEC LOPDEG KaL LEBOSOUG. ZUUMEPACHATIKA, TA TPEXOVTA
TIPOYPAUHATA EMAYYEAUATIKAG avantuéng e€akoloubolv va xapaktnpilovtal amno
TLEPLOPLOOUG, cuVHBWC Tpooeyyilouv TouG EMayyEAUOTIEG WG TABNTIKOUC HaBNTEC
kot Sev AapBdvouv umoyn TIG payUaTIKES Toug avaykeg (Borko, 2004; Downer,
Kraft-Sayre, & Pianta, 2008; Sandholtz, 2002).

‘Eval ONUAVTLKO EMXEIPNUA TNG TPOTACNG HaG ival otL n mMAsloPndia Twv
CUUBOTIKWY TIPOYPAUHUATWY ETMOYYEAUATIKAC AVATITUENG OTOXEVOUV KUPLWG OTN
YVWon TIEPLEXOUEVOU Kal Sev elval mavta anoteAeopatikd (Kennedy, 2016). H
TPOTACN MOG EOTLALEL OTNV EVIOXUON TOU ECWTEPLKOU KLVATPOU Ko TNG SEGUEUONG
TwV ekmadeuTIKWV. Mioteoupe otL oL Stadikaoieg avtoagloAoynong yivovral
€UKOAQ AMOGEKTEC ATO TOUG EKTTALSEUTLKOUC, UITOPOUV VO TOUG TTOPOKLVI)COUV KOl
UIOpOoUV va eVioxUooUV Tn SECUEVGH TOUC yLla erayyeApotTiki BeAtiwon. Qotooo,
onwce avadEPBNKe oTnNV EVOTNTA MEPLOPLOUWY, UIMOopoUV va e€axBouv otabepa
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CUUMEPAOHATA, LOVO €AV EPOPUOOTOUV QUCTNPA TIELPAUATIKA oXESLA 0TO HEANOV.
[Eriotpodn oto CV]

10. Zachopoulou, E., Grammatikopoulos, V., Gregoriadis, A. (2018). Early Change:
Description of a Project for Continuing Professional Development. In A.
Gregoriadis, V. Grammatikopoulos, E. Zachopoulou (Eds.). Professional
Development and Quality in Early Childhood Education: Comparative European
Perspectives, Chapter 4, (pp. 59-82). Palgrave Macmillan, ISBN: 978-3-319-
64211-6

This chapter provides detailed descriptions of the basic purpose, the goals, the
methodology, the participants, and the philosophy of the Early Change project. It
presents information about the project’s structure, consortium, and basic aims and
discusses the methodology, the instruments, and the training procedures that were
implemented during the course of the project. Finally, it concludes with a description
of the project’s results, the deliverables, and the outputs as well as its potential for
innovation and the conclusions drawn from the overall experience.

AUTO T0 KEDAAALO TIOPEXEL AETTTOUEPELC TTEPLYPAPEC TOU BACLKOU OKOTIOU, TWV
OTOXWV, TNG HeBoSoAoylag, TwWV CUMHPETEXOVTWYV Kal TnG Pprhocodiag tou €pyou Early
Change. MNapouotalel mTAnpodopleg OXETIKA LE T doun, TNV Kowvormpagio KoL Toug
BaokoUg 0TOXOUG TOU £pyou Kal culnta tn pebodoloyla, Ta pEoa Kol TLG
Sladkaoieg ekmaibevong mou epapuootnkayv Katd tn SLapKeLa Tou £pyou. TENOG,
OAOKANPWVETAL LE L0 TLEPLYPOPH) TWV OTMOTEAECUATWY TOU £pYOU, TWV TTOPASOTEWV
KOl TWV QMOTEAECUATWY KABWCE Kal Twv SUVATOTATWY TOU YL KALVOTOLO KoL TWV
CUUMEPACUATWY TIOU TIPOKUTITOUV Ao TN CUVOALKA EUMELpla. [Emotpodn oto CV]

11. FpnyopLadng, A., MmpurmiAn, M., MNanavépéou, M. (2016a). H cuvévteuén wg
gepyadeio yvwpluiog pe ta modid. Ito X. Avyntidou, M. Tlekakn, B. Toadog
(emip.). OL umoyndlot ekmatdeutikol mapatnpolv, mapsupaivouv Kot
avaotoxalovtal, (oo. 176-205). ABriva: Gutenberg. ISBN: 978-960-01-1796-7
[oAdapnTikn mapaBeon].

Yta mponyoupeva kepalalo aoxoAnOnkape ekteVWE pe T Stadikaoio Tng
TTapATAPNONG, TA €8N KaL TN XprRon tTne yla tn Slepelivnon TG EKMALSEUTIKAG
PAENG. ECTIACAUE OTN onuacia mou €xeL n YeAETN Tou MAalciovu péoa oTo omoio
oupBaivouv oL pabnolakég SpACELS, TTOPOUCLACOE KAL EMEEEPYAOTAKAUE
OUYKEKPLUEVOUG AEOVEC e BAon TOUG omoloug UmopPoUE vVa TTPOCEYYIoOU UE
OUVOALKA TNV ekmaldeuTikn Stadikaoia. péoa and cuykekpLUéva mapadeiypata
glyate Vv gukalpio va SLATLOTWOETE OTL N AVAAUGH KAl N KOTovonon tng
koS eUTIKAG Ipaéng dev umopel va uAomotnBei, xwpig va Aafete unmoPn cag To
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OUYKEKPLULEVO EKTIOULOEUTIKO KOLL KOWVWVIKO-TIOALTIOMLKO TTAQioLO 0TO omoio cupBaivel
KAaBe popd pia dpdon. Ze autd 1o kKedbdAalo, Exovtag we faon Tov dLo BewpnTiko
T{POCAVATOALOUO, O E0TIACOUE TNV POCOXH HaG o€ EMUTAEOV epyaleia, Ta omola,
o€ ouvduaouo e TNV tapatnpnon, 6a cac Bonbnoouv va MpooeyyilleTe Kot va
KOTOVOELTE TIEPLOGOTEPO TOV TPOTIO TTOU OKEDTOVTAL Ta TtaLdSLd yia diadopa BEpara,
TLG YVWOELG KOIL EUTIELPLEC TTOU PEPVOUV OTO VNTILAYWYELO A0 TO KOWVWVLKO KoL
OLKOYEVELaKO TepBAAAOV TOUG, Ta evOLladEPOVTA TOUC, KABWE Kal TOUG TPOTIOUG
€kdpaong Toug. e AAAa AoyLa, epyaleia ou pag BonBouv va «akoUCOUUE» KOl vVa
KOTAVOIGOULLE TNV TIPOOTITLKI TWV TaLSLWV.

TomnoBeTwvtag AUTEG TIG LEBOSOUC 0TO EUPUTEPO MAALOLO TNG TALSOYWYLKNG
TN¢ akpoaonc, apxika Stacadpnviloupe Stadopeg HeTafL ULaG AVOLXTNG,
Slampoowrikng oulATNoNg Ko CUVEVTEUENG. TapAAANAd, avadeLKVUOULE TN
CUUMANPWHATLKOTNTA PETAEY TOPATAPNONG KAL CUVEVTEUENG, LE OTOXO va
a&lomoloou e ta TAEovekTApaTA KABE epyaleiou.

Itn ouvéxela, Sivetal Epdaon otn Stadikacia oxedlaopol kat uAomoinong
HLOC OUVEVTELENG. 0’ aUTH TNV evotnTa, Ba £XETE TNV €UKALPLA VO SLATILOTWOETE TNV
QVAYKN OXESLOOUOU OTOXEUUEVWY OUVEVTEUEEWY, UE EPWTNAOELG TTOU £XOUV CUVOXN
Kol vonua yla ta atdLd. umo autr Ty mpoomntikn Ba kAnBeite va oxedldoete, va
UAOTIOLOETE KaL va afLloAoyrnoete SIKEG 0aC CUVEVTEVEELC e KATTOLO TTOdL.
eruunAéov, Ba Slepeuvrooupe eVAANAKTIKEG TEXVIKEG yLa TNV UAOTIOlNoN
OUVEVTEVUEEWV TIOU EVEPYOTIOLOUV EKTOC Ao ToV TPodOopLKO AOYO Kal ypadIKEC
YAWOOEC TWV MALSLWV. TEAOC, LECO OO ETEEEPYACIOl CUYKEKPLUEVWV TIEPUTTWOEWV
Ba TPOPANUATIOTEITE OXETIKA LIE TOUC TPOTIOUG aflomoinong tTwv SeSopévwy Tou

QVTAOUE yLO TA TTALSLA HECOL OO TLG CUVEVTEVEELG, E OTOXO TN HABNoN. [Emotpodr
oto CV

12. FpnyopLadng, A., MrupumiAn, M., Namavdpéou, M. (2016B). Ot cuvevtelEelg
EKTIOLOEVUTIKOU-YOVEWV. 2TO0 X. Auyntibou, M. Tlekdkn, B. Toddog (emip.). OL
urnoydlol ekmatdeuTikol mapatnpoLyv, mapepufaivouy kat avactoyalovral, (oo.
207-222). A6nva: Gutenberg. ISBN: 978-960-01-1796-7 [aAdaBnTikn
napabeon].

Baowkn mpolmdOeon yLa Lo OUCLACTIKY) CUVEPYACLO LETAEU OLKOYEVELAG KOl
oXoAeiou glval apxLlkd n avamtuén oxECEWV EUTILOTOOUVNG KOL OTN CUVEXELA N
Snuoupyla kavaAlwy apdidpopng emkowvwviag. oe auth TV evotnta, H mpoooxn
Tou KepoaAaiou autol sotialetol o SUO CNUOVTIKA PECA ETIKOWVWVIAC TTOU €XEL OTN
61aBe0n TNG N EKMOLOEVUTIKOC YLO TOV OKOTIO QUTO: TN CUVEVTEUEN KoL T oulntnon.

Eldikotepa Ba 600l n Suvatdtnta va avayvwploeTe T onpacia Twv
OUVEVTEVEEWV yLa TN Snuoupyia oAokAnpwHEVWY TIPOodIA Twy tatdlwy T Taéng
oag. Oa enegepyaoTeite KATOLEG Ao TIG SUOKOALEG TTOU avVTIHETWTTI{OUY TOCO oL
eKTaLSeUTIKOL 000 KaL oL YoVe(g yla tn dnpioupyia KAlpatog epmiotoolvng.
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erunAéov, Ba e€eTdoeTe oTPATNYIKEC TTOU SleukoAUVOoUV TN dladilkaoia mpooEyyLong
TWV YoVEWV aAAd Kal TNV avamtuén ovolaotikwy culntioswv pall Toug, eL8IKA OTO
gekivnua TNG oXOALKN G XpoVvLag. TENog, oL poltntég Ba €xouv tnv duvatdtnTa va
TIPOPBANUATIOTOUV OXETIKA HE TNV afla KoL TN XpHon Twv Se60UEVWVY TTOU GUANEYETE
HEOW TWV OUVEVTEVUEEWV QIO TOUC YOVELC yLa Ta TadLd TouG.  [Emiotpodr oto CV]

13. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2015). Evaluation of
early childhood education environments and professional development: Current
practices and implications. In: O. N. Saracho (Ed.). Contemporary perspectives
on research in testing and evaluation in early childhood education. (Part Ill, pp.
153-172). Information Age Publishing.

The purpose of the current chapter is to discuss the significance and the
evaluation of process and structural quality in ECE, and how they are linked with
children and teacher characteristics. The term “quality” and its relationship with
several aspects of early childhood education are presented. Furthermore, apart from
the traditional value and purpose evaluation procedures have, this chapter attempts
to present an alternative contribution that the evaluation of ECE environments can
offer.

The role of observational evaluation scales is discussed and their function is
highlighted. Finally, the chapter discusses the vital role of observational measures in
ECE environment evaluation, and how the evaluation of the quality can promote the
early educators’ professional development. This section provides a brief description
of the term “quality”, presents the relationship of quality with several aspects of
ECEC, and informs about various practices/measures assessing quality. Additionally,
it clarifies the terms process and structural quality.

O oKkoTog Tou TPEXoVTOG Kedahaiou eival va culnToEL TN onuacia KaL thv
aloAoynon tng moltdtntag tng dtadilkaciag kat tng Soung oTnV MPOCYOALKN
ekmaibeuon Kal WS CUVOEOVTAL E TO XAPAKTNPLOTIKA TWV TALSLWY KAl TWV
nadaywywv. MNapouotdletol 0 OPOC «TTOLOTNTA» KAL N OXECN TOU pE SLAdOpPEC
TITUXEG TNG MPOOXOALKN G ekmtaibeuonc. EmutAéov, ektog amod Tig mapadOCLOKES
Stadkaoieg afloAoynong alag kat okomou, auTo To KEGAAALO ETLXELPEL val
TLOPOUCLACEL La EVAAAQKTLKA CUMBOAN Ttou pmopel va mpoodEpel n afloAdynon twv
niepLBaAlovTwy PooxoALKAG ekmaidevonc.

Julnteital o poAoG TwV KALLAKWY afloAdynong mapatnpnong Kat
emonuaivetal n Asttoupyia toug. TEAoC, To kedpalato oculntd Tov {WTIKO POAO TWV
HETPpWV TTapatrpnong otnv afloAoynaon neptBarlovtog mpooxoALkng ekmaideuong
KOl TtwG N a€LoAGynaon tng moLoTNTAC UIOPEL va TTPOWONOEL TNV EMAYYEAUATIKN
AVATTUEN TWV TTPWTWV EKTTALSEUTIKWY. AUTHA N EVOTNTA TTOPEXEL L0 CUVTOMN
TiepLypadr Tou 6pou «ToLOTNTAY, MAPOUCLALEL TN oXEon Tolotntag Ue Slddopeg
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TITUXEG TNG TIPOOXOALKA G aywyn G Kot ekmaideuong Kot evnpePWVEL yla SLaddopeg
TIPAKTIKEG/UETPA a€LOAOYNONG TNG toldTNTag. EmutAéov, SteukpLvilel Toug 6poug
Slepyacia Kal moLoTNTa KATAOKEUNG  [Emiotpodr oto CV]

14. FpnyopLadng, A. (2014). WnoLlakEC TPAKTLIKEG TWV P Pwv Kot TpoPAHaTa OTNV
eTukowvwvia epripwv-yovéwv. Zto A. Kupidng (emu.). EumoBeig KOWWVLIKEG
opadeg kat dwa Biov padnon, (oo. 356-373). ABriva: Gutenberg. ISBN: 978-960-
01-1652-6

YKOTIOC TNG MOPOUCaC EPEUVOC Elval va SLEpeUVNOEL TIG aAVTIAPELC YOVEWV UE
nada epnPBikng nAkiag ya to podo mou dtadpapatilovv ot TMNE otn ox€on TOUC PE
To madLa touc. ElSikotepQ, emixelpeital n Stepevivnon Twv anoPewv YyovEWY yLa Ta
TPoBARUATA TTOU OVTIHLETWITI{OUV OXETIKA HE TG PNILAKES TIPAKTIKEG TWV TtALSLWY
TOUG KOLL TN CUVEVVONGN LE Ta TTodLd TOUG YLl AUTEC.

ITNV €peuva cUPPETELXaV 7 YoVelg (6 yuvaikeg kal 1 avépag) LEAN Hilag opadag
ETMLUOPDOUUEVWY OTO eKMALSEUTIKO Tipoypappa AIAAPAZIZ. Ol GUUUETEXOVTEG Elxav
nadla ednPBikng nAwkiag oe €va yupvaolo tng Autikng @sococalovikng To omoio
OUUMETE(XE OTO OUYKEKPLUEVO Tpoypoapupa. H ouAloyy twv Sedopévwv
nmpaypatonolénke Ye tnv vAomoinon dVo opadikwv cuvevtelEEwWV TNV Avolén Tou
2014. Ta amoteAéopota aveédelav pla oelpd TPOPANUATWY Kol SUGKOALWY TIOU
QVTLUETWITL{OUV OL YOVELG OTNV MPOooTaBbeLa cUVEVVONONG Le Toug edprifoug os Bépata
XPNongG Twv TexVoAoylwv MAnpodopLwV Kal EMKOWVWVIOG.  [Emotpodr oto CV]

15. Namavépéou, M., Tpnyopwadng, A., MrmpumiAn, M. (2013). Ymouyndiot
ekmadeutikol agloAoyouv tnv edappoyn dtadlkaclwyv avixveuong oto mMAaiolo
NG MPAKTIKAG TOUG Aoknong. 2to: X. Auvyntiou, A. Avépoloou (emip.). H
TIPOAKTLK QOKNON OTNV Qpxlkn eKMAlSeuon Twv eKMALOEUTIKWY: EPEUVNTIKEG
TIPOOEYYIOELC OTO MAQIOLO TWV TTPAKTIKWY aokNoewv. (0o. 39-68) ABriva: EBviko
Kamodiotplako Mavenmiotnuio & Aiktuo Mpoaktikwv Aokrioswv. ISBN: 978-618-
80640-1-0

OL 0UYXPOVEC TTALSAYWYLKEG KOl SIOOKTLKEG IPOOEYYLOELG avayvwpllouv Tn
onuaota mou £xeL n Stadikaocio TNE aviyveuonc Twv Wewv Twv matdlwy yla tn
pnadnon kat tn ddaokalia. H mapovoa HeAETN SlEPEUVA TOV TPOTIO LE TOV OTIOLO OL
uroy ool ekmatdeutikol oxedialouv kat aflodoyolv tnv epappoyr dtadikaolwv
aviyveuong oto MAALOLO TNG TPAKTLKAG TOUG AOKNONG.

Elbkotepa, avaAlBnke éva Selypa Tplavta epyaciwv untoPndlwv
EKTIALSEVTIKWYV Ao TO TPOYpappa Npaktikng Aoknong tou Tunuatog Emotnuwyv
MpooxoAkng Aywyn¢ kot Eknaidsuong tou AplototéAstou Mavemiotnpiov
@eoocalovikng. Ta anoteAéopata £6el€av T000 Ta Bripata mpoodou 000 KAl TIC
SuokoAieg mou avtpetwnilouv ot umtoPridlot ekmaldeuTikol KATd To oxeSlaoud Kat
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™V edopuoyn SLadlkaclwy avixVeuong TwV LOEWV KL TWV YVWOEWV TWV TTALSLWV.
ErumA€ov, eyeipouv InTripaTa OXETIKA UE OTOXEVUUEVEG dpAoelg BeATiwong TG00 TOoU
TIEPLEXOHUEVOU TWV EPYAOTNPLWV TIPOETOLUACLOC TWV POLTNTWY OO0 KOl YEVIKOTEPQ
N¢ S0UNONG TNG MPAKTIKNAG AOKNONG. [Emiotpodr oto CV]

16. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2012). Improving
Children's Attitudes and Awareness Toward a Healthy Lifestyle in Early
Childhood: A Five-European Country Intervention Program", In: John, A. Sutterby
(ed.). Early Education in a Global Context (Advances in Early Education and Day
Care, vol. 16, pp. 109-126). Emerald Group Publishing Limited.

The purpose of this chapter was to highlight the impact of an ‘Early Steps
Physical Education Curriculum (ESPEC) in children's attitudes and awareness towards
a healthy lifestyle in early childhood. ESPEC was a part of a five-European country
intervention program named 'Early Steps' project. Early Steps project was a
European Union funded initiation that targeted at improving children’s healthy
lifestyle and social development. The main philosophy behind the ‘Early Steps’
project was the use of physical education activities to help children acquire the basic
knowledge of social interaction skills, and healthy and active lifestyle. The ‘Early
Steps Physical Education Curriculum (ESPEC) was designed to improve children’s
awareness of the importance of a healthy lifestyle. The curriculum comprised of 24
physical education lessons, which aimed through the acquisition of several motor
skills at making children in early childhood engage more actively in a healthy
lifestyle. Results showed that children developed several healthy habits through
their participation in play experiences provided by the “ESPEC for healthy lifestyle”.
Such findings could lead to the conclusion that (a) children’s attitudes towards a
healthy lifestyle can be influenced positively and enhanced in a carefully organized
physical education program, and (b) curriculum based initiatives that aim at
improving children’s attitudes and behaviors, such as the “ESPEC for healthy
lifestyle” program, can be implemented effectively in early childhood education.

O okomog TG epyaciag autng Atav va avadeifel tnv enibpacn evog
TIPOYPAUUATOC GUCLKWY SpacTNPLOTHTWY OTLG OTACELG adLwV TPOCSYOALKAG NALKIAG
WG TPOC TNV gvaLoBnTomoinan Toug yla €va LYLELVO Tpomo {whG. H Baotkn
d\ocodia Tou MPOoYyPAUUATOC PUCIKWY SPACTNPLOTATWY ATAV N XPHoN TG GUOLKAC
AYWYNG WG LECO OMOKTNONG BACIKWY YVWOEWV KL CUVNOELWV yLa €Vl UYLELVO KOl
Spaotnplo tpomo Lwng. Emiong oxebldotnke wote va avadeifel tnv agia tou
uyLelvoU tpomou Lwne. Nepl\appave 24 pabriuata mou oTdXog ToUG NTaV LECA Ao
TNV anoKTNoN KWNTIKWV S€ELOTATWVY va EUITAAKOUV 0€ €va SpacTAPLO KAL UYLEWVO
tpomo {wn¢. Ta anmoteAéopata eniBefaiwoav tn cupBoAn Kal tnv enibpacn tou
TIPOYPAUUATOG TIPOC AUTOUC TOUG OTOXOUC. AUO BAGIKA CUMMEPACHOTA
avadeixbnkav: (o) oL oTACELG TWV MALSLWV TTPOCYOALKAG NALKLOG yLa Eval UYLELVO
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TPOTOL {WNG UMOPEL va EMNPENCTOUV DETIKA Ao £va TPOCEKTIKA OPYOVWHEVO Kall
OTOXEUUEVO TpOypappa GuoLKAG aywyng kat (B) mpwtofoulieg yia tnv epapuoyn
TIPOYPOUUATWY LE OTOXOUG TN BEATIWON TWV OTACEWV KAl CUUTIEPLPOPWV TWV
natdlwy ota MAaiola TG EVPUTEPNG OywYN G UYelag Ba mpémet va uloBetouvtal Kal
va epappolovtal oTnV MPooXoAikr) ekmaidevon. [Emotpodn oto CV]

17. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2012). Acknowledging
the role of motor domain in creativity in early childhood education. In: O. N.
Saracho (ed.). Contemporary Perspectives on Research in Creativity in Early
Childhood Education, (pp. 159-176). Information Age Publishing.

The purpose of this chapter was to highlight the contribution of the motor
domain in the development of creativity in early childhood education. In this chapter
the argument is made that the development of creativity can be equally fostered
through movement programs as in other domains such as art or music. The existence
of a general mechanism of creativity is also supported, regardless of the domain in
which it is displayed. Another issue discussed in the chapter was whether ‘creative
knowledge’ acquired through movement programs can be transferred to other
domains. Even if creative knowledge from one subject cannot be transferred to
others, children can be trained in the mechanism which is necessary to produce
creativity. Furthermore, this review examined the relation between movement and
children’s intrinsic motivation, the strong linkage among movement, creativity and
play, and the important role teachers can play in creating an environment that will
enhance creativity. Finally, the chapter concludes with the presentation of several
movement activities implemented to promote creativity.

210 KeDAAALO AUTO TePLYpAPETAL Kal avadelkvUETAL N CUMBOAR TNG Kivnong
oTNV avamntuén tng SNULOUPYLKOTNTAC OTNV TPOOXOALKN ekmaideuan. Toviletal OTL N
avartuén ¢ SnULoupyLlkoTNTOG Uropetl eVKoAa va avamtuxBel kot va BeATiwBetl
HEoa amod mpoypappata Gpuclkwy SpacTtnpLloTATWY 0w akpLBWE Héoa amod TOUELg
OTIWG OL ELKOLOTIKEG TEXVEG KaL N LOUOLKN. Yrootnpiletal emiong n umopén evog
YEVLKOU HUNXOVLIOUOU SnNULOUpYLKOTNTAC, aveédpTnTa oo ToV TOUEQ TTOU OUTH
gudaviletal. Eniong oculnteitat eav vdiotatal «petadopd» tnNg SNULOUPYLKOTNTAC
o€ AAAOUG TOUEIC amd auToUG IOV avVAmTUOOETOL. AV KOL Ta EUTELPLKA dedopéva ot
61ebvn BiBAloypadia teivouv otnv amoppun tng mapandavw danodng, umootnpilouvv
OTL O UNXQAVIOMOC aVATTTUENG TNG SNULOUPYLKOTNTAG UImopEl va avamtuxBel og 6Aoug
TOUG ToME(G. E€eTaleTal TENOG n OXE0N METALL TN KIVNONG KAL TNG ECWTEPLKAG
mapoKivnong Twv modwyv, n oAU Lloxupn cuoxEtion Hetafy tng kivnong,
SnUoupyLlkOTNTAC Kt Ttatyvidlol, KaBwg Kol 0 GNUAVTLKOS pOAOC TOU EKTTALOEUTIKOU
oTNV avamntuén evog meptBAAAOVTOC TTou va eVIoXUEL TN SnULOUPYLKA €Kdpaon TwV
matdlwy. ITo MPOKTIKO eminedo divovtal cuykekpluéva tapadeiypata Gpuotkwv
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5paoTNPLOTATWY TTOU AVATTTUCOOUV T SNULOUPYLIKOTNTA TWV TTALSLWV TTPOOXOALKNA G
NAWLOG. [Emotpodr oto CV]

18. FpnyopLadng, A. (2011). AmO TOV KOWWVIKO KOVOTPOUKTLBLOMO oOTnv
oAnAemidpaoctiky padbnon. Ito: N. Noamadakng, & N. Xavwwtakng (Emuu.).
TwNTIKOG Topog otov . Mupywwtakn «Eknmaidevon, Kowvwvia kat MoAttikn», (00.
345-359). ABrjva: Nedio.

H napouoa gpyacio eoTLAlEL TNV TTPOCO)XI) TNG OTLG ONUOVTLKEG
ETLOTNMOAOYIKEG AANQYEG TIOU GUVTEAEGTNKAV OTO XWPO TNG EKMALSEVUTIKAG EPEUVAC
Kol ELOIKOTEPA OTO XWPO TNC POCXOALKN G eKMaideuong TIg SUo TeEAeUTALEC
Sekaetieg. OL MpoodaTeG EKTTALOEUTIKEC LETAPPUOULICELG KAl AVOUOPPWOELG TWV
QVAAUTIKWY Ttpoypappatwy dtadopwv xwpwy, (.. Zoundia, Néa ZnAavbia,
AuoTtpalia), ETMLXELPOUV va avTatokplBouv otnv avaykn va oxedlaotouv pabnolaka
nieptBarovta ta onoia Ba eEUMNPETOUV HE TOV TILO AMOTEAECUOTLKO TPOTIO TLG
QVAYKEG OAWV TWV TadLwv. Amo TIg apxEg g dekaetiag Tou ‘90, n moloTNTA TNG
eknaidevong, KaBwe Kal n eknaibeuon Twv ekmaldeuTIKWY, TiBevtal oAoéva Kot
TLEPLOCOTEPO OTO ETUKEVTPO TNE TPoooxN¢ TG Eupwmaikng Evwong Kot peyalwyv
S1eBvwv opyaviopwv omwg eivat n UNESCO kat o O.H.E. I8laitepa 6uwg o€ OTL
adopa tnv eknaibeuon otnv mPooxoAtkn nAwkia, onwg avadépel o B. PBevakng
(2008), Ta teAeutaia Sekarmevte £tn emniyelpeltal pio EKTETAUEVN MTpOoTIABOELA
SLapopwv xwpwv Kat Gopéwv va avaPabuiocouv TV moLOTNTA TNE TTAPEXOUEVNG
eknaidevong kat ppovtidag twv matdlwv npooyoAkng nAtkiag. H epyacia
ETIKEVTPWVETOL KUPLWG OTNV ETKPATNON TOU BEWPNTIKOU LOVTEAOU TOU KOLVWVLKOU
KOVOTPOUKTLBLOMOU Kal 0TnV avadelén tng onuaciog tng ox€ong vnmoywyou-
TaLSLoU 0TO OXESLOOUO EKTIALSEUTIKWY TIOALTIKWY KoL TWV EKTTOLEEUTIKWY TIPAKTLKWV.
[Emwotpodn oto CV]

19. MpnyopLadng, A. (2011). Kataypadr Kot avaluon tng EUMELPLAG VNTILAYWYWV
amd TOV TPWTO XPOvo Sloplopol Toug. 2to: B. A. Owovouidng (Emu.).
«Exknaibevon kot Emipuopewon Exkmaildeutikwv: OswpnTIiKEC Kol EpeuvnTIKEG
Mpooeyyioeig», (00. 255-266). ABrva: Nedio.

2TOX0¢ TNG €pyaciag autng eival va Olepeuvioel Kal va Kataypalel ta
npoBARuaTa Kot TG SUCKOALEG TTOU CUVOVTA O OpPXAPLOG VATILOYWYOC UETA TNV
OAOKANPWON TOU TMPWTIOU €£TOUC TMAPOUCLOG TOU OTNV TAEN TOU vnraywyeiou.
Eretpeitatl SnAadn n tepelivnon Twv avtAnPewv Twv vNTiLaywywy yLo ta nThuota
eKelva, ta omoia Bewpouv OtL SucyepAivouV TO £pYO0 TOUG OE OAa Ta eminmeda tng
OXOALKN G KaBnuepLVOTNTAC.

ITNV TUAOTIKA auTh €peuva CUMMETElYav 19 veodloplotoL vnrmiaywyol o€
Snuocla vnrlaywyeia TG XWPAC OE OYPOTIKEG KAl VNOWWTIKEG TeEPLOXEG. Ot
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vNTILAYWYOL TTOU CUMMETEXOV OTNV €pEuva ATAV OAEC YUVALKEG -EMITUXOVOEC HEOW
ToUu Slaywviopou tou AZEN- eixav péco 0po nAwkiag 24,9 €1n, evw dev eixav kabBoAou
npOTEPN SL8OKTIKNA eumeLpia. Mo tn cuAAoyn Twv Sedopévwy xpnaotomnolntnke pia
nUIbounpévn ouvévteuén amoteAolpevn amo 16 gpwtnoelg. Ol  €PWTNAOEL TNC
OUVEVTEUENG MeplotpédovTav yUpw amod mévte Baolkoug afoveg Kot agdopoloay TLG
avTIAAPELG TWV apXAPLWY VATILOYWYWV YLa: a) TA TTPOBARLOTO TTOU QVTLLETWIILOAV OE
SLOKNTIKO, OPYAVWTIKO KoL TIPAKTIKO eminedo, B) Tig mpoodokieg mou eiyav yla tov
ETAYYEALATIKO TOUG POAO TIPLV KAL LETA TNV L0060 TOUG OTNV TAEN, V) Ta TtPOoBAR AT
TIOU CUVAVTNOoAV 000V aPOPA TG KOLVWVLKEG OXECELG UE TOUG CUVASEADOUG KAl TOUG
yovelg, 8) tic SuokoAieg mou cuvavinooav 0cov adopd To SIEAKTIKO TOUC €pYO Kal €)
TO TPOPANUATA TIOU QVTLUETWTILOOV 000V adopd tn Slaxeiplon TnG TALNG KOl TNV
ETUKOWVWVIO pE Ta TtaLdLa.

Ta euprpata TG MAPoUoaG EPEUVACG OVASEIKVUOUV HLO OELPA SEKATECTAPWY
BEUATIKWY KATNYOPLWV, OL OTIOLEG avapEPOVTOL OE CUYKEKPLUEVA TIPOBAAMATO KO
SuokoAieg mou avtipetwri{ouv oL apxapLol EKMALSEUTIKOL TNG TTPOOXOALKN G NALKLOG.
To MEPLEXOUEVO QUTWV TWV Katnyoplwv daivetal va meplotpépetat-opadonoleitol
YUpw amo Técoepls Baoikou atoveg mou adopolv: (a) ta mtpofAnuaTa opyavwong
kat &loiknong, (B) ta mpoPAnuata Siaxeiplong tng tagng kat meBapyiag, (y) tnv
€AAUTH KATAPTLON YLa pio oelpd modaywylkwv Kat StdakTikwy {nTnUatwy Kot (6) ta
nipoBAnuata ou adopolV TNV EMAYYEAUATLKI) TOUG QUTOEKTLNGN KAL TNV TTPOCWTTLIKN
TOUG avaATTuén. [Enotpodn oto CV]

20. Gregoriadis, A., & Evangelou, M. (2022). Revisiting the Home Learning
Environment: Introducing the Home Learning Ecosystem. Australasian Journal of
Early Childhood, 47(3), 206-218. https://doi.org/10.1177/18369391221099370

This commentary paper offers a broader definition of the construct of the home
learning environment and an updated conceptual framework. Recent empirical
research has burgeoned on the home learning environment and is mainly examining
how processes mediate the way parenting practices influence a child’s development
and learning. By introducing the Home Learning Ecosystem, the paper presents a
holistic view of the different home learning environment components and focuses
on the interaction among those. It also expands and updates the way learning
activities are perceived and acknowledges the quality of the home learning
interactions — by distinguishing them from the general parenting styles — and the
quality of the proximal caregiving environment as the heart of the home learning
environment.

AuTn n BewpnTikn LEAETN TTPOOhEPEL Evav EUPUTEPO OPLOUO TNG SOUAG TOU OLKLOKOU
pHadnolakoU meplBAAAOVTOC KAl EVa EVNUEPWHEVO EVVOLOAOYLKO TTAaioLo. H
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npoodaTn EUMELPLKN €peuva avantuxBnke oto meplBAaAlov pabnong oto omitL Kat
e€etalel Kupilwg Tov TPOTO PE Tov omolo ot Sladikacieg pecoAafouv oTov TPOMO e
TOV OTIOLO OL TIPAKKTLKEC YOVIKNG HEPLUVACG EMNPEAIOLV TNV avVATTUEN Kal Tt uabnon
€vog mtatdlov. Eloayovtag to Okoyevelakd Mabnolako Olkoolotnua, n epyacia
TLAPOUGCLALEL pLa OALOTLKA amoyn TwV SLaPOPETIKWY CUVIOTWO WV TOU OLKLOKOU
pnaBOnolakou mepBANAOVTOG Kal e0TLAlel oTnV aAANAentiSpaon HeETAlU auTwy.
Entiong, SleupUVEL KaL EVNUEPWVEL TOV TPOTIO LE TOV OTIOLO YivOVTOL QVTIANTITEG OL
HOONOoLaKEG SPACTNPLOTNTEG KOl AVayVWPLIEL TNV TOLOTNTA TWV AAANAETLO pACEWVY
HABnong oto omitt — SLaKPIVOVTAG TEG Ao T YEVIKA OTUA YOVLKAG MEPLUVOG — KOl
TNV noLotnTa Tou TEPLBAANOVTOC eyyUC $ppovTidac wg TNV KopSLA TOU OLKLAKOU
pHaBOnotakoU mepBANAOVTOG. [Enotpodn oto CV]

21. Krousorati, K., Gregoriadis, A., Tsigilis, N., Grammatikopoulos, V., & Evangelou,
M. (2022). Introducing the Home Learning Environment Questionnaire and
examining the profiles of home learning environments in Greece. Frontiers in
Education, 7, 987131. https://doi.org/10.3389/feduc.2022.987131

The Home Learning Environment (HLE) plays a prominent role in children’s
development. Several measures have been developed to assess its quality; however,
most of them seem to mainly focus on specific aspects of the HLE construct. The aim
of this study was to develop and validate the Home Learning Environment
Questionnaire (HLEQ); and to examine the characteristics of the HLE and the HLE
profiles using the new instrument in the Greek educational context. The HLEQ is a
parent-reported measure addressing both activities and interactions, comprising of
six factors that are considered key elements of the HLE: indoor, outdoor, and digital
learning activities, warmth/support, conflict, and inconsistent discipline. The
development of HLEQ followed a robust methodological approach, including the
collection of an initial pool of items, expert review to examine its content validity,
and piloting. The HLEQ was administrated to 814 parents (Mage = 37.86 years, SD =
4.84) of children (Mage = 64.12 months, SD = 7.19) attending 84 state funded
kindergartens in Greece. A cross-validation approach was used to examine the factor
structure of the HLEQ. Exploratory and confirmatory factor analysis and exploratory
structural equation modeling procedures were implemented. Latent profile analysis
was employed to identify the HLE profiles. Results provided initial support for the
factor structure, reliability, and validity of the HLEQ. The HLEQ displayed good
psychometric properties for measuring the quality of home learning activities and
home learning interactions in the contemporary early HLE. Four HLE profiles were
revealed, representing different parent-child interaction patterns during the learning
activities. Limitations and implications for policy and practice are discussed.
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To Owoyevelako Mabnolako MeptBdArov (OMNM) mailel e€€xovta poAo otnv
avarnrtuén twv naduwv. Exouv avamtuxBel Stadopa pétpa yla tnv afloAdynon tng
ToLOTNTAC Tou. QOTOCO0, TA MEPLOCOTEPA OO AUTA GALVETAL VAL ETILKEVTPWVOVTAL
KUPLWG O OUYKEKPLUEVEC TITUXEG TNG £vvolog Tou Ooyevelakol MaBnolakol
MNeptBarlovtog. O oTOX0G QUTAC TNG LEAETNG NTAV VAL OVATITUEEL KOlL VAL ETILKUPWOEL
T0 EpwtnuatoAdylo yia to Okoyevelakd MaBnoloko MeptBaAAov Kal va eEETATEL TO
XOPAKTNPLOTIKA Tou OMI Kal Twv TpodiA TouG XpNOLUOTIOLWVTOG TO VEO
EPWTNUATOAOYLO 0TO EAANVLIKO €KTIALOEUTIKO TTAQLGL0. TO EpwTnUATOAOYLO YLa TO
Owkoyevelakd Mabnaotako MeptBallov eival Eva LETPO TTOU avapEPETAL ATIO TOUG
YOVE(C Kal a.popd TO00 TIE SpaoTNPLOTNTEC 000 Kal TIG AAANAETLOPACELC, TTOU
amoteAsital amo £EL mapayovteg mou Bewpouvtal Bacikd otolxeia tou HLE:
Spaotnplotnteg HABNoNG ecwTtePLKOU, e€WTEPLKOL Kot Pndlakng pabnong,
leotaola/umootnplén, cUykpouaon Kal acuVETG nelBapyia. H avamtuén tou HLEQ
akoAoUBnoe pLa Loxupr peBodoloyikn mpooéyylon, cupnepAapuBavopévng Ttng
OUAAOYNG ULOG OPXLKNG OUASAC OTOLXELWV, EMLOKOTNGNG OO EUTIELPOYVWLOVEG YLO
NV €€€Ta0N TNG EYKUPOTNTOC TOU TIEPLEXOUEVOU TOU KoL TUAOTLKAC edpappoync. To
HLEQ xopnynBnke oe 814 yoveic (Mage = 37,86 etwv, SD = 4,84) nadwwv (Mage =
64,12 unvwv, SD = 7,19) mou ¢ottolv o€ 84 KpaTIKA XpnHaTodoToUpEVA
vnmaywyeia otnv EAAada. Xpnolpomoltibnke pia mpocéyylon S1ootaupoUevVng
€TUKUPWONG yLa va e€etaotel N Soun Twv mapayoviwyv tou HLEQ. Epapudotnkav
Sladikaoieg SlepeuvnTIKAG Kot EMBERBALWTIKAG TAPAYOVTIKAG AVAAUCNG Kall
SlepeuvnTIKAG povtelomoinong Sopkwy e€lowoswv. Xpnotpomnoldnke AavBavouoa
avaluon npodiA yla tnv avayvwplon Twv npodiA HLE. Ta amoteAéopata napeiyov
apXLKN UTTOOTAPLEN YLa TN Soun Twv TapayovTwy, TNV ALOTLOTIO KL TNV EYKUPOTNTA
Tou Epwtnuatoloyiou tou Okoyevelakol Mabnolakou MeptBaiiovtog. To
EPWTNUATOAOYLO ETESELEE KOAEG PUYOUETPLKEG LOLOTNTEG yLa TN METPNON TNG
TIOLOTNTAG TWV SpAOTNPLOTATWYV EKTTAISEVONG OTO OTIITL KOl TwV AAANAETLS pACEWV
HABONoNC OTO OTiTL 0TO CUYXPOVO TIPWLLLO OLKOYEVELAKO HoBnoLako meptBAaAAov.
AnokaAU¢$Onkav técoepa tpodiA OMIM, mou avTUTPOCoWNEVOUV SLaPOPETIKA poTiBa
aAAnAemnidpaong yovéa-maldlol Katd tn SLapKeLa TwV LaBnoLoKwY
SpaotnplotTwy. ZulNTOUVTAL OL TIEPLOPLOUOL KAL OL ETILITTWOELG VLA TNV TLOALTLKA Kol
TNV MPAKTIKN.  Emotpodn oto CV

22. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Teachers’
social self-efficacy: development and validation of a new scale. Cogent Education,
9(1), https://doi.org/10.1080/2331186X.2022.2093492

Teachers’ social self-efficacy is an important construct that has not been examined
adequately in education yet. Developing a comprehensive understanding of
teachers’ social self-efficacy requires measuring these beliefs in the social domain of
teachers’ functioning. This study developed the Teachers’ Social Self Efficacy Scale
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(TSSES) scale and investigated its psychometric properties in a total sample of 650
preschool teachers from Greece. Results from factor analysis revealed a bi-factor
model underlying a global TSSE factor and five specific factors. Evidence of validity
was obtained with the TSSES prediction on the closeness and conflict dimensions of
teacher—student relationship quality. Findings showed that the TSSES can be
considered as a valid and reliable instrument. Implications and directions for further
research are discussed.

H KOWWVLIKN AUTO-OIMOTEAECHATIKOTNTA TWV EKMALOEUTIKWY ELVAL LA ONUOVTLKA
KOTOOKEUN TIou Sev €XEL AKOWN eEETAOTEL EMapKWC otV ekmaibevon. H avamtuén
HLO.G OAOKANPWUEVNC KATAVONONC TNG KOWWVLIKNC AUTO-ATIOTEAECUATIKOTNTOG TWV
EKTIOULOEVUTLKWV OUTTOULTEL TN LETPNON QUTWV TWV TIEMOLBNOEWV OTOV KOWVWVLKO TOPE
NG AELTOUPYLAG TWV EKTIALOEUTIKWY. AUTH N UEAETN AVETMTUEE TNV KALLOKO TNG
KAlpakag Kowwvikng Autoamnotedecpatikotntag Ekmatdeutikwyv (TSSES) kat
Slepelivnoe TG PUXOUETPLKEG TNG LOLOTNTEG O0€ €val OUVOALKO Selypa 650

EKTIOULO EUTLKWV TIPOOYOALKNC NALKLOC aro tnv EAAada. Ta amoteAéopata amo tThv
TLOPOYOVTLK avaAuaon arnokaAvpav éva povtedo SUo apayovTwy ou UTIoPOOKEL
€vayv TaykoopLo mopdyovta TSSE Kal TTEVTE GUYKEKPLUEVOUC TTAPAYOVTEC. ATodEe(EELg
EYKUPOTNTOG arokTnOnKav pe tTnv tpoBAen TSSES OXETIKA LE TIG SLAOTACELG
€yyUTNTAG KoL CUYKPOUONG TNG oLoTNTag TNG oXEong Saokalou-padnth. Ta
geupnuata £6el€av otL to TSSES pmopel va Bewpnbel wg éva €ykupo kat alomioto

O0pyavo. 2ulNToUVTaL Ol CUVETIELEG KAl OL KATEUOUVOELC Lo TIEPALTEPW EPEUVAL.
[Erttotpodn) oto CV]

23. Gregoriadis, A., Vatou, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Examining
the reciprocity in dyadic teacher-child relationships: One-with-many multilevel
design. Frontiers in Education, 6, 811934, DOI: 10.3389/feduc.2021.811934

Recent literature has shown the reciprocal influences of teacher-student
relationships for both teachers and students in primary school. When it comes to
early childhood education, very few studies have examined the level and the nature
of agreement between teachers’ and students’ perceptions for their dyadic
relationships. Using the one-with-many model (OWM), a dyadic analysis approach,
the present study aims to examine the degree of agreement between teachers’ and
students’ perceptions about their dyadic relations. The Student-Teacher Relationship
Scale (STRS) and the Child Appraisal of the Relationship with the Teacher Scale
(CARTS) are used to assess the quality of teacher—student dyadic relationships from
teachers’ and students’ perceptions, respectively. The dyadic sample (N= 1,345
teacher-student dyads) is recruited from 168 preschool classrooms in Greece.
Results of the OWM analysis showed that teachers and students evaluated their

75



dyadic relationship quality in a different way and there is no reciprocity in their
views. Implications of the study’s results are also discussed.

H npoodatn BBAloypadia €xel deiel Tic apolBaicg emMEPACELS TWV OXECEWV
SaoKkA@AoU-paOnTH TO0O yLo Toug SACKAAOUC 00O KOl YLt TOUG HaONTEG 0TO SNUOTLKO
oxoAeio. Ooov adopd TNV MPooXoAikr ekmaideuon, TOAU Alyeg HeAETEG ExOUV
e€etdoel 1o eninedo kal tn puon TnG cupdwviag petaty Twv avtANPewv Twv
SaoKAAWYV Kol TwV Habntwv yla tig SUadIkEG OXECELS TOUG. XpNOLUOTIOLWVTAS TO
HOVTEAO £va e TTOAAA (one with many-OWM), uia mpoogyylon Suadikng avaiuong,
n mopovoa PEAETN OoTOXEVEL va e€eTAOEL TOV BaBpo cupdwviag HeETall Twv
avtARPEWV TwV SACKAAWVY KoL TWV LOONTWV OXETIKA LE TIC SUASIKEC OXETELG TOUG.
H KAlpaka Zxéoewv MaBntr-AackdAou (STRS) kat n KAipoka Ektipnong Matdlou tng
Ixéong He tov AdokaAo (CARTS) xpnotuomnotlouvtal yia tThv afloAdynaon tg
moLotTNTaS TWV Suadlkwy oxEcewv SAoKAAOU-UAONTA oo TIg avTIAAPELS TwV
SaokaAwv Kal Twv pabntwy, avtiotowa. To Suadiko deiypa (N= 1.345 duadeg
SaokAAWV-poOnTwy) mpooAappavetat anod 168 Tagelg mpooxoAlkng nAKiag otnv
EA\aSa. Ta amoteAéopata Tn¢ availuong OWM €deiav otL SAoKaAoL Kal HabnTtég
afloAoynoav tnv moldtnTa tng SUadIKN g oXEoNng TOUG HE SLaPOPETIKO TPOTO Kal Sev
UTIApPXEL apoBaldtTnTa oTig anoPEeLg Toug. ulnTouvTal EMiong oL EMUTTWOELG TWV
QTOTEAECUATWY TNG MEAETNG. [Emiotpodr oto CV]

24. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2022). Quality of
teacher-child relationships: An exploration of its effect on children’s emergent
literacy skills. International Journal of Early Childhood,
https://doi.org/10.1007/s13158-022-00325-y

The current study aims to examine the way in which teachers’ and children’s
perceptions about their relationships influence children’s emergent literacy skills.
Participants were 913 children and 114 kindergarten teachers within 72 preschool
centers from Greece. The measures used were the Student—Teacher Relationship
Scale (STRS), the Child Appraisal of the Relationship with the Teacher Scale (CARTS),
and the Peabody Picture Vocabulary Test-Revised (PPVT-R). Results of multiple
regression analyses showed that teacher—child closeness and children’s age were
positively associated with children’s receptive language skills, whereas teacherchild
dependency was negatively associated with children’s receptive language skills.
Collectively, findings highlight the importance of supportive teacher—child
relationships and their impact on child’s language development.

H mapouoa PeAETn oTOXEVEL VO EEETACEL TOV TPOTIO LLE TOV OTIOLO OL AVTIANYPELG TWV
S0OKAAWYV KO TWV TTOLSLWV YL TIG OXECELG TOUC EMNPEALOUV TIG AVASUOUEVEG
6€€L0TNTEC YPOAUUATIOUOU TWV Madwv. Zuppeteiyav 913 madid kat 114 vnraywyol
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o€ 72 mpooXOALKA KEVTpa amo tnv EAAASa. Ta HéTpa ou xpnotomnolifnkav Atav n
KAlpaka Zxéoewv Mabnti-Aackdiou (STRS), n KAipaka Ektipnong Nawdlol tng
Yx€ong pe tnv KAlpoka Aaokalou (CARTS) kat n AvaBswpnuévn Aokiun As€iloyiou
Ewkovwyv Peabody (PPVT-R). Ta amoteAéopata TwV avaAUoewV TTOAAATTIANC
maAwvdpopnaong £8eav otL n eyyutnta daokalou-matdlol Kat n nAKio Twv modLwv
ouOYXeTIOTNKAV BETIKA e TIC HEKTIKEC YAWOOLIKEG SEELOTNTEC TWV MALSLWY, EVW N
e€dptnon amno to SACKAAO CUOXETIOTNKE APVNTIKA UE TIG SEKTIKEC YAWOOIKES
6e€LoTNTEG TWV TtaLSLWV. ZUAAOYLKA, T EUPHUATA UTIOYPAUIlOUV TN onUacia TwY
UTTOOTNPLKTLKWV OXECEWV SACKAAOU-TIALSLOU KaL TOV QVTLKTUTIO TOUG 0TN YAWOOLKNA
avarmntuén tou madlou [Enotpodn oto CV]

25. Tsigilis, N., Karamane, E., & Gregoriadis, A. (2021). Examination of student-
teacher interpersonal relationships Circumplex model in the Greek educational
context. Psychological Reports, 0(0), 1-19. DOI: 10.1177/00332941211061078

Student—teacher interpersonal relationships contribute significantly to the academic
trajectory and achievement of children and adolescents. The Questionnaire on
Teacher Interaction (QTI) is one of the most widely applied measures for assessing
students’ perceptions about the teachers’ interpersonal behaviour. QTI comprises
eight subscales that are assumed to follow a circumplex model. Prior studies on QTI’s
psychometric properties are inconclusive and report mixed findings. The purpose of
this study was to examine the applicability of QTI in the Greek cultural context, by
testing its circumplex structure and levels of reliability. QTI was administered to 1669
secondary education students, from 85 different classrooms. A cross-validation
approach and a variety of statistical techniques were employed. Subscales’ internal
consistency and their ability to discriminate among classes were satisfactory.
Exploratory statistical techniques provided initial support of the circular pattern.
Application of a specifically designed package for testing the circumplex structure of
an instrument, showed that a model in which the eight QTI subscales are placed on
the circumference of a circle with equal distances form the centre was tenable.
However, the assumption of equal distances was not confirmed. Deviation from the
theoretical position of the subscales was mainly due to students’ difficulty to
discriminate teachers’ proximity behaviour, a finding reported in various studies and
across different cultural contexts. Suggestions for improving the psychometric
properties of the QTI are discussed.

OL SLampoowTtkEG oXETELS LaBnT-6aokdAou cuBAAAOUYV CNUOVTIKA OTNV
akadNUAlkA TPOXLA KaL TA ETUTEVYUATA TWV TTALSLWV Kal Twv edpnpwv. To
EpwtnuatoAdyto yia tnv AANAnAeniSpaon AaokdAou (QTI) eival éva amod ta o
EUPEWG epapUoopEVa PETPA YIa TNV AfloAOYNon Twv avTIANPEwY Twv padntwv
OXETLKA HE TN Slampoowrtikn cupnepidpopd tTwv ekmatdeutikwy. To QTI
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niepAapBAavel okTw UTIOKALHAKEG TTOU uTTOTIBETAL OTL akoAoUBoUV €va POVTEAD
KUKAOU. MponyoU UEVEG LEAETEG OXETLKA UE TIG PUXOUETPLKEG LOLOTNTEG Tou QTI gival
acadelc kal avapEPOUV HIKTA EUPAHUATA. KOTIOG OLUTAG TNG MEAETNG ATAV Va
e€etaoel tn Suvatotnta epappoyng tou QTl 0To EAANVIKO TIOATIOUKO TAaioLo,
Sokipalovrag tn dour Tou KUKAou Kal ta enineda alomiotiag tou. To QTI
xopnynobnke oe 1669 padntéc SeutepoPfabpiag ekmaidbeuong, and 85 SladopeTIKEG
Taelg. XpnoLuomolOnke pLa mpooéyylon SLacTaupPOoUPEVNG ETILKUPWONG KAl Lo
TIOLKIALOL OTATLOTIKWY TEXVIKWV. H E0WTEPLK) CUVETTELX TWV UTTOKALUAKWYV KOl N
LKAVOTNTA TOUG VO KAVOUV SLaKPIOELG HETOED TWV TALEWV NTAV LKOVOTIOLNTLKEG. OL
OLEPEUVNTLKEG OTATIOTIKEG TEXVLKEG TIAPELXOV APXLKI) UTIOOTAPLEN TOU KUKALKOU
oxebiou. H epappoyr evog elS1KA oXeSLAOUEVOU TTAKETOU yLa TN SOKLUI TNG KUKALKAG
SounG evog opyavou, €6eL€e OTL Eva LOVTEAO OTO OTIOLO OL OKTW UTOKALpakeg QTI
tonoBetouvtal otnV MePLDEPELA EVOG KUKAOU LE LOEC AMOCTACELG OO TO KEVTPO
Atav avOekTiko. QoTtd00, N uoBeon Twv lowv anootdcewv Sev emiBefalwdnke. H
amnokALon amnod tn Bewpntikn BEon TwWV UTTOKALUAKWY 0dENOTAV KUPLWG OTN
SuokoAia Twv padntwv va dtakpivouv tn cupnepldpopd Twv SACKAAWV gyyUuTNTAC,
€va gupnua mou avadépdnke oe Sladopeg HEAETEC KAl 0€ SLAPOPETIKA TTOALTIO LKA
mAaiola. ZulnTouVvTal TPOTACELG yLa TN BEATIWON TWV PUXOUETPIKWV LOLOTATWY TOU
QTIl. [Emwotpodn oto CV]

26. Gregoriadis. A., Grammatkopoulos, V., Tsigilis, N., & Verschueren, K. (2021).
Teachers' and children's perceptions about their relationships: examining the
construct of dependency in the Greek sociocultural context. Attachment &
Human Development, 23(5), 556-571.
https://doi.org/10.1080/14616734.2020.1751990

This study examines teachers’ and children’s perceptions of dependency, and their
linkages with other relationship dimensions, in a cultural context with a more
collectivistic orientation. Additionally, it examines the factorial validity and reliability
of the Greek version of the Child Appraisal of Relationship with Teacher Scale
(CARTS) and teacher-child perceptions' convergence of relationship quality.
Participants were 348 kindergarten students and 35 teachers from Greek
kindergarten classrooms. The measures used were the Student-Teacher Relationship
Scale (STRS) and CARTS. Results verified the factorial validity and internal consistency
of the Greek CARTS. Results replicated previous findings suggesting a positive
association between Closeness and Dependency in both teachers’ and children’s
perceptions. The finding about the positive association between closeness and
dependency in a cultural context with a more collectivistic orientation, challenges
the cultural universality of the construct of dependency and highlights the need for a
more in-depth examination of the construct of dependency.
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AuTn n pelétn e€etalel Tic avtAAPELS TwV SOOKAAWY Kal Twv Ttatdlwy yla thv
e€dptnon, Kot Toug SECUOUE TOUG e AANEG SLOOTACELG TNG OXEONG, OE €val
TIOALTLOLKO TTAQLOLO E Evav TILO GUAAOYLKO TTPOCAVATOALOUO. EnutAéoy, e€etalel tnv
TLOPOYOVTLKI) EYKUPOTNTA KoL a€lomiotio TnG eAANVIKAG €kdoaonc tng KAlpakag
Extipnong 2xéoswv pe to AdokaAo (CARTS) kat tn cUYKALON TwV avTIANPEWV
natdaywyou-matdlov yla TNV moLoTnTa TNG oXEoNC. ZUMUETEXaV 348 pHabnTég
vamaywyeiwv kat 35 variaywyol ano tagelg eAANVIKWY vAmlaywyeiwyv. Ta pétpa
TIou xpnotpomnoldnkav fAtav n KAipaka 2xéoewv Mabnti-Aackaiou (STRS) kat
CARTS. Ta anoteAéopata eMaAnBeuoay TNV MAPAYOVTLKL EYKUPOTNTO KOL TNV
E£0WTEPLKN OUVETTELX TwV EAANVIKWV CARTS. Ta amoteAéopota emavélaBav

TIPONYOU LEVO EUPALLOTA TTOU UTTOSNAWVOUV pLa BETIKI) CUCYETION UETALY TNG
gyyutnTOC KoL tn¢ €aptnong otig avtAAPELS TOOO TwV SACKAAWV 000 Kol TWV
natdlwy. H Stamiotwon yla tn BTk cuoxEtion Hetal eyyutntag Kat e€Aptnong o€
€Va TIOALTLOLLKO TTAQLCLO HE TTILO CUAAOYLKO TTPOCAVATOALCOUO, apdlopntel Tnv
TLOALTLO LK) KABOALKOTNTA TOU KOTAOKEUACUATOC TNG E€APTNONG KOl UTTOYPOUITEL
TNV avAyKn yLa pLa 1o 16 BAaBog €£Taon TOU KATAOKEUAGHUATOG TNG £€ApTNONC.
[Erttotpodn oto CV]

27. Vatou, A., Gregoriadis, A., Tsigilis, N., & Grammatikopoulos, V. (2020). Patterns
of teacher-child relationships quality: Young children’s perspectives. Journal of
Early Childhood Education Research, 9(2), 498-521, https://jecer.org/patterns-of-
teacher-child-relationships-quality-young-childrens-perspectives/

Examining children’s perspectives about the quality of teacher-child relationships
can contribute significantly to our understanding of how the quality of these
relationships is developed. The Child Appraisal of the Relationship with the Teacher
Scale (CARTS) is a newly developed measure that assesses the quality of teacher-
child relationships from children’s perspectives. The purpose of this study was a) to
confirm the factor structure of the Greek version of CARTS, b) to examine whether
any patterns of teacher-child relationships exist, and c) if they are associated with
children’s gender and age. The sample consisted of 365 preschool children from
Greece. Results confirmed the construct validity of the CARTS scale. Consistent with
attachment-based research, results revealed four types of teacher-child
relationships. In addition, results showed that patterns of teacher-child relationships
based on children’s perspectives, similar to those of teachers’ perspectives, are
existent from the early years.

H e€€taon Twv avtiAAPEwWV TwV TTALSLWY OXETLIKA LE TNV TTOLOTNTO TWV OXECEWV
SaokaAou-TtadLol umopet va cUUPBAAEL CNUAVTLKA OTNV KATAVONGOH HAG YL TO TTWE
QVATITUCOETAL N TTOLOTNTA AUTWYV TWV oxécewv. To Child Appraisal of the
Relationship with the Teacher Scale (CARTS) elvat éva mpoodata avantuypévo
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HETPO TtoU agloAoyel TNV MoLOTNTA TWV OXECEWV SATKAAOU-TIALSLOU Ao TNV OTTTLKNA
ywvia twv atdlwy. O okomog autig tng LEAETNGS NTav a) va erBeBatwoel Tn Soun
TWV apayoviwy tng eAAnVIKn¢ ékdoong tou CARTS, B) va e€eTdoeL Qv UTIAPYOULV
npotuna ox£oewv daockalou-matdlov Kal y) eav oxetilovral pe to GpUAO KoL TNV
NALKia Twv rtatdlwy. To Selypa amoteAovvtayv amno 365 matdld mpooXoAkn ¢ NALKLOC
amno tnv EANada. Ta anoteAéopata eniBefaiwoav TNV EyKUpOTNTA KATOOKEUNG TNG
kAlpakag CARTS. Ze cupdwvia pe tnv €pguva mou Baciletal otnv MPookoAAnon, Ta
anoteAéopata anokdAuvPav TéooepLg TUTIOUG oXEoewV Saokalou-tatdlou.
ErumAgov, ta anoteAéoparta £6etav OtL potifa oxéoewv Saokaou-mtatdlou mou
Bacilovtal OTLG MPOOTITIKEG TWV TTOLSLWY, TTOPOUOLA LE EKELVA TWV EKTTALOEUTIKWY,
UTTAPXOUV QTTO TOL IPWTA XPOVLA. [Emiotpodr oto CV]

28. Tsigilis, N., Gregoriadis, A., Theodorakis, N., & Evaggelinou, Ch. (2019). Teachers’
self-efficacy and its association with their quality of relationships with pre and
early adolescents: A hierarchical linear modelling approach. Education 3-13.
47(1), 64-73 DOI: 10.1080/03004279.2017.1399153

The present study was set out to investigate the association between teachers’
perception of the quality of their relationships with their students’ and teachers’
professional self-efficacy. Fifty public school teachers were asked: (a) to assess their
perceived levels of efficacy and (b) to randomly select eight students from their
classrooms (4 males and 4 females) for whom (n = 395) to evaluate the quality of
their relationships. The two administered instruments were the Teachers’ Sense of
Efficacy Scale [Tschannen-Moran and Hoy. 2001. “Teacher Efficacy: Capturing an
Elusive Construct.” Teaching and Teacher Education 17 (7): 783—805] and the
Teacher—Student Relationship Inventory (TSRI; Ang. 2005. “Development and
Validation of the Teacher—Student Relationship Inventory Using Exploratory and
Confirmatory Factor Analysis.” The Journal of Experimental Education 74 (1): 55-74).
Initially, the psychometric properties of the TSRI were examined. Confirmatory factor
analysis showed that the Greek version of TSRI has the same three-factor structure
reported in other cultures. Multilevel analysis revealed that teachers’ beliefs were
not related to any of the TSRI dimensions. Teachers’ and students’ gender seem to
affect teachers’ perceptions of their relationships with their students.

H mapovoa peAétn oxedlaoTnKe yla va SLEPEUVHOEL T CUOXETLON UETAEY TNG
avtiAnPng Twv EKMALSEUTIKWY YLO TNV TTOLOTNTA TWV OXECEWV TOUG LE TOUG LaBNTEC
TOUC KOl LE TNV EMAYYEAUOTLKA QUTO-AMOTEAECUATIKOTNTA TOUG. ZNTOnKe amo
TLEVAVTA vNTiLaywyol Snuootwv vnriaywyesiwv: (a) va aéloAoyriocouv to avTiAnmta
EMineSa AMOTEAECUATIKOTNTAG TOUG Kat (B) va emiAeé§ouv Tuxaia oktw padnteg anod
TIG TAELG TOuG (4 ayopla kal 4 kopitola) yia Toug omoioug (n = 395) va afloAoyrioouv
TNV MOLOTNTA TWV OXECEWV TouG . Ta U0 Gpyava ou xopnynodnkav nrav n KAipoaka
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AloBnong AnoteAeopatikotntag twv AackdAwv [Tschannen-Moran kat Hoy. 2001.
«AmoteAeopatikotnta AaokaAou: Kataypadn piag apnpnuévng evvolagr». Teaching
and Teacher Education 17 (7): 783—805] and the Teacher—Student Relationship
Inventory (TSRI; Ang. 2005. "Development and Validation of the Teacher-Student
Relationship Inventory Using Exploratory and Confirmatory Factor Analysis." The
Journal of Experimental. Eknmaideuon 74 (1): 55-74). Apxikd e€etaotnkav oL
PUXOUETPLKEG LOLOTNTEC TOU TSRI. H emuBefaiwtikn avaAuon mapayoviwv €6&LEe OTL
n eA\nvikn €kdoon tou TSRI €xeLtnv (Sla doun Tplwv apayoviwy ou avadEpeTal
o€ AA\OUG TOALTLIOHOUC. H moAueninedn avaluon armokAAue OTL oL TEMOLONOELS
Twv SaokaAwv dev oxetilovtav e Koplo amo tic dlaotdoelg tou TSRI. To puAo Twv
S0oKAAWV Kot Twv padntwv dpaivetat va emnpedlet 1§ aviiANPelg Twv SackKaAwv
YLOL TLG OXECELG TOUG LLE TOUG LOONTEG TOUG [Emiotpodn oto CV]

29. Koivula, M., Gregoriadis, A., Rautamies, E., & Grammatikopoulos, V. (2019).
Finnish and Greek early childhood teachers’ perspectives and practices in
supporting children’s autonomy. Early Child Development and Care, 189(6), 990-
1003. https://doi.org/10.1080/03004430.2017.1359583

Kindergarten teachers from different cultural backgrounds attribute various
meanings to children’s autonomy. There seems to be cultural differences in early
childhood education curricula with regard to how a child’s autonomy is described
and how it is supported. This qualitative study asks: how do teachers narrate their
perspective and pedagogical support of children’s autonomy, and what kinds of
similarities and differences in the pedagogy and practices can be found in Finnish
and Greek early childhood education (ECEC) contexts? The data of this qualitative
study consist of a semi-structured questionnaire of 14 kindergarten teachers and
observations of their pedagogical practices in the day care groups of 4- to 5-year-old
children. The results suggest that teachers’ overall conception of autonomy was
identical, but the different cultural contexts and curriculums affected the way the
teachers emphasized and valued different dimensions of autonomy.

OLvnruaywyot amno StadopeTikd MOALTLIoUIKA utoBabpa anodidouv Stadopeg
EpPUNVELEG 0TNV autovouia Twv matdiwv. Qaivetat OTL UTTAPXOUV TIOALTIOUKEG
SlapopEcg ota mpoypAppata oTtouSwv IPOoXOALKAG NAKIOG 6cov adopa ToV TPOMOo
LLE TOV OTtOl0 TEPLYPAPETAL N AUTOVOULa VOGS Ttaldlov Kal mwe urtootnpiletat. Auth
N TIOLOTLKA MEAETN pWTA: WG apnyouvTaL oL tatdaywyol TNV TPOOTITIKI KAl ThV
natdaywylkn Toug UTIOoTNPLEN YLla TNV auTovouia Twv madLwyv Kat rota i6n
OMOLOTATWYV Kal Stadopwv oTNV ALSaAywWYLKN KoL OTLG TIPAKTLKEG UITOPOUV VOl
Bpebouv ota mAaiola tng DvAavsikng kat tng EAAnVIkAG mpooxoAkn g ekmaideuong
(ECEC); Ta 6e60opéva AUTAG TNG TTOLOTLKAG LEAETNG AOTEAOUVTAL ATTO €Val
NULOOUNUEVO EPWTNUATOAOYLO 14 vILaywywV KoL TTOPATNPAOELG TWV
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maldaywylkwy TOUG TIPOKTIKWY O& opddeg nuepriolag dpovtidag natdiwy 4 €wg 5
eTwv. Ta amoteAéopata uTToSNAWVOUV OTL N CUVOALKA avTIANYN TWV EKMALSEUTIKWY
ylot TNV QUTOVOLA ATAV TTAVOUOLOTUTIN, aAAG Ta SLadOopETIKA MOALTLOULKA TTAaioLa
KOlL TIPOYPALUATA OTIOUS WV EMNPEACAV TOV TPOTIO HE TOV OTIOL0 oL SACKAAOL TOVIOAV
Kol EKTLHOUoAV TIC SLaPOPETIKEC SLACTATELG TNG AUTOVOUILOG. [Emiotpodr oto CV]

30. Grammatikopoulos, V., Tsigilis, N., & Gregoriadis, A. (2019). Assessing the
Science Learning Assessment (SLA) Instrument in Greek Early Childhood
Education Using the Item Response Theory Framework. Frontiers in Education,
Published on 25 October 2019, doi: 10.3389/feduc.2019.00123

Studies revealed that science learning in early childhood is associated with primary
and secondary school readiness, improved causal reasoning, increased interest in
science in later life, and with long-term effects on academic achievement. Thus,
having valid and reliable instruments to assess children’s science learning becomes
critical in early childhood education (ECE). The main goal of the current study was to
examine the psychometric properties of the Greek version of the Science Learning
Assessment (SLA), an instrument developed in the USA to assess science learning in
ECE. Randomly selected from 53 preschool units in Greece, 528 children were
administered with the Greek version of the SLA. Advanced statistical methods (CFA,
IRT framework) were employed to analyse the data and the results showed that the
Greek version of the SLA displayed acceptable psychometric properties. Therefore, it
can be argued that the Greek version of the SLA is a valid and reliable scale for
assessing children’s science knowledge in ECE, capturing universal concepts of
science knowledge children in early childhood.

MeA£teg anokaAupav OTL N eKUABnNon Twv GUCLKWY ETMLOTNUWY OTNV TIPWLUN
TatdIkn NALKLOL CUVOEETAL LE TNV ETOLUOTNTA YL TO SNUOTLKO KOl TO YUUVAOLO, Th
BeATiwpévn attloAoyikr) okEYPn, To auénuevo evdladEPov yLa TIG EMLOTHUEG OTN
HETEMELTA {WH KAl LE LAKPOTIPOOECUEG EMUMTWOELG OTA aAKASNUAIKA EMITELYUATA.
‘Etol, n uTapEn EyKUPWV Kot a€LOTILOTWY OPYAVWYV yLa TNV afloAdynaon tng Labnong
TWV EMOTNHWY TwV Tadlwy Kabiotatat Kploung onuaciag otnv mpooyoALkn
eknaidevon (ECE). O kUpLOG 0TOXOC TNE TapoUcac LEAETNC NTAV VO EETAOEL TIC

P UXOUETPLKEG LOLOTNTEG TNG EAANVLIKNC €kSooNnC Tou Science Learning Assessment
(SLA), evog opyavou mou avamtuxOnke otic HMA yia tnv afloAdynon tng ekpabnong
ermotnuwy oto ECE. Tuxaia emeypéva amnod 53 mpooxoAkeg povadeg otnv EANGSQ,
528 madia xopnyndnkav pe tnv eAAnvikn €kdoaon tou SLA. Xpnolpomnotionkav
T(PONYUEVEG OTATIOTIKEG pEBoSoL (CFA, mAaioto IRT) yia tnv avaiuon tTwv SeSopévwy
Kol Ta artoteAéopata £6et€av OTL N eAANVIKN €kSoon Tou SLA epudavile amodeKTEC
P UXOUETPLKEG LOLOTNTEC. QG €K TOUTOU, UIMOPEL va uTtooTnpLXBEel OTL N EAANVIKN
€kdoon tou SLA eival pa €ykupn kot afLlomiotn KAlpaka yla tnv afloAdynon tng
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YVWOon¢ TG EMOTAUNG Twv ratdtwv oto ECE, cuMappdavovtog KaBoALKEG EVVOLEG TNG
YVWOoNG TNG EMOTAKUNG TWV TALSLWV oTnV mpwipn matdiki nAwkia. [Emotpodr oto CV]

31. Grammatikopoulos, V., Gregoriadis, A., Linardakis, M. (2019). Discrete choice
modeling in Education: An innovative method to assess teaching practices.
Educational Measurement, 38(3), 46-54. https: doi.org/10.1111/emip.12255

Self-reported measures are an easy, time-efficient, and low-cost way to collect
research data compared to other assessment methods. They are, however,
characterized by several limitations regarding the quality and the clarity of the data
they produce, especially when they are implemented in education. The main
purpose of the current study was to use a method called discrete choice modeling
(DCM) in education, in order to develop a self-reported instrument that will reduce
the bias for socially desirable responses and to assess teachers’ practices in physical
activity. DCM method has the ability to overcome the respondents’ tendency to
answer in a socially desirable way. A nationally representative sample of 531 Greek
early educators participated in this study and were administered a self-assessment
guestionnaire based on DCM. Results showed that the DCM based newly developed
instrument manages to assess effectively educators’ practices and provided evidence
of the applicability of the method in education. Further implications and future
recommendations regarding the effective application of DCM in education are
discussed.

Ta epyaAeia avtoavadopdg eival Evag eUKOAOC, XPOVIKA amodoTIkog Kat XapnAou
KOOTOUC TPOTOG CUANOYNG EPELVNTIKWY SeSOUEVWY O€ CUYKPLON UE AAAEG uEBOSOUG
a&loAdynong. Xapaktnpilovral, wotdoo, anod apKeTOUE TEPLOPLOUOUG 000V adopd
TNV 1oLoTNTA Kal Th oodrvela Twv SeSoUEVWY TTOU TTOPAYOUV, ELSIKA OTaV
epappdlovral otnv eknaidevaon. O KUPLOG GKOTOC TNC MAPoUoaC LEAETNG NTAV VA
Xxpnotuonotiosl pa pEBodo mou ovopaletal poviedomnoinon SlakpLtr¢ EMAOYNG
(DCM) otnv ekmaibevon, MPokeLUEVOU va avarttuxBel éva autoavadepoOuevo
epyaleio mou Ba PeELWOEL TNV TTPOKATAANYN YLot KOWVWVLIKA ETILOUUNTEG ATTAVINOELG
KOL yLaL TNV 0§LOAOYNON TWV TIPAKTIKWY TWV EKTTOLSEVTIKWY OTN CWHATLKN
Spaotnplotnta. H péBodog DCM €xeL TNV LKAVOTNTA VA UTIEPVLKANOEL TNV TACH TWV
£PWTNOEVTWVY VO ATTAVTOUV E KOWVWVLKA EMLBUUNTO TPOTTO. € aUTH TN MEAETN
OUUUETE(XE €va €OVIKA avVTUTPOOWTEUTLKO Seiypa 531 EAAAVWV MPpWLLWY
EKTIALOEUTLKWV KL TOUG XopNnyNOnKe €va epwtnUATOAGYLO AUTOAELOAOYNONG HE
Bdon to DCM. Ta anoteAéopata £6€lav OTL TO VEO EpPYAAELO TTOU avamTUXOnKe e
Baon to DCM katadEpvel va aloAoyr|oel AMOTEAECUATIKA TLG TIPAKTLKEG TWV
EKTIOULOEVUTLKWV KL TTOPELXE aToLKela yia TNV edappoyn Tng peBodou otnv
eknaideuaon. TulNTOUVTAL TIEPALTEPW ETILMTTWOELG KOL LEAAOVTLKEG CUOTOOELG OXETIKA
UE TNV anoteAeopatiky epappoyr) tou DCM otnv eknaideuon. [Emotpodn oto CV]
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32. Geka, M., & Gregoriadis, A. (2018). Kindergarten teachers’ and student-teachers’
social representations of their professional identity. Hellenic Journal of
Psychology, 15, 151-167.

The aim of this study was to examine the social representations of Greek
kindergarten teachers and student teachers about their professional identity. One
hundred fifty participants took part in this study, namely, 50 kindergarten teachers
from Greek public kindergarten schools and 100 student teachers, half in their first
year of studies and half in their final year. Data were collected through an open-
ended question and free association methodology. The Alceste (Analysis Lexemes
Co-occurents in Texts Segments Set) software was used for the analysis. Findings
showed that teaching experience and years of studies affected the representation of
professional identity. Social and cultural backgrounds, academic knowledge and
teaching experience had an impact on the teachers’ representations of the studied
group. These factors underline the concept of professional identity as a dynamic,
evolving and active process.

ZTOX0C TNE MOpoUcag LEAETNG NTAV VO EEETACEL TIG KOWVWVIKEG AVATIAPAOTACELS TWV
EAARVWV vimiaywywv Kat utoPneLwy vamoywywy CXETIKA HE TNV EMOYYEAUOTIKN
TOUG TAUTOTNTA. EKATOV EVIVTA CUMUETEXOVTEG CUUUETELXOV OE QUTH TN MEAETN,
6nAadn 50 vnmiaywyol anod eAAnvika Snuoota vamiaywysia kot 100 ¢pottntég, oL
HLoOL 0TO TPWTO £TOG OTIOUSWV TOUG KalL OL LLool oTo teAeutaio €tog. Ta Sedopéva
OUAAEXONKOV HEOW PLOG OVOLXTAG EpWTNONG Kal TNG peBodoloyiag eAeBepng
ouoxétong. MNa tnv avaluon xpnotpomnolBnke to Aoylopuiko Alceste (Analysis
Lexemes Co-occurents in Texts Segments Set). Ta euprpata £6e€av OtL n SL6AKTIKA
gUmEelpla KAl Ta XpOVLIO OTIOUSWV EMNPENCAV TNV AVOTTOPACTACH TNG
ETAYYEAUATIKAC TOUTOTNTAC. TO KOWVWVIKO KAl TIOALTLOTIKO uTtoBabpo, n akadnuaikn
yvwaon Kot n SI8aKTIKN eUmeLpla elxav AVTIKTUTIO OTIC AVOTOPAOTACELG TWV
EKTIOULSEVUTLKWV yLa TNV opada mou HeAeTHONKE. AuTol oL TTapPAYOVTEG UTIOyPAUUI{oUV
TNV €VvoLa TNG EMAYYEALATIKAG TOUTOTNTAC WG MLt Suvauikn, e€eAloodpevn Kal
evepyn dladikaola. [Emotpodr oto CV]

33. Tsigilis, N., Gregoriadis, A., Grammatikopoulos, V., & Zachopoulou, E. (2018).
Applying exploratory structural equation modeling to examine the Student-
Teacher Relationship Scale in a representative Greek sample. Frontiers in
Psychology, 9, article 733. doi: 10.3389/fpsyg.2018.00733. [Impact factor: 2.232]

Teacher-child relationships in early childhood are a fundamental prerequisite
for children’s social, emotional, and academic development. The Student-Teacher
Relationship Scale (STRS) is one of the most widely accepted and used instruments
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that evaluate the quality of teacher-child relationships. STRS is a 28-item
guestionnaire that assess three relational dimensions, Closeness, Conflict and
Dependency. The relevant literature has shown a pattern regarding the difficulty to
support the STRS factor structure with CFA, while it is well documented with EFA.
Recently, a new statistical technique was proposed to combine the best of the CFA
and EFA namely, the Exploratory Structural Equation Modeling.

The purpose of this study was (a) to examine the factor structure of the STRS in
a Greek national sample. Towards this end, the Exploratory Structural Equation
Modeling framework was applied in order to overcome the limitations of EFA and
CFA, (b) to confirm previous findings about the cultural influence in teacher-child
relationship patterns, and (c) to examine the invariance of STRS across gender and
age.

Early educators from a representative Greek sample size of 535 child care and
kindergarten centers completed the STRS for 4158 children. CFA as well as ESEM
procedures were implemented. Results showed that ESEM provided better fit to the
data than CFA in both groups, supporting the argument that CFA is an overly
restrictive approach in comparison to ESEM for the study of STRS. All primary
loadings were statistically significant and were associated with their respective latent
factors. Contrary to the existing literature conducted in USA and northern Europe,
the association between Closeness and Dependency yielded a positive correlation.
This finding is in line with previous studies conducted in Greece and confirm the
existence of cultural differences in teacher-child relationships. In addition, findings
supported the configural, metric, scalar and variance/covariance equivalence of the
STRS between males and females and between preschoolers (3-5years) and early
primary years (5-7 years). Latent factor means comparisons showed that females
seem to have a warmer and more dependent relationship with their teachers and
are less conflictual in comparison to males.

Ol oxéoelg madaywyou-padnti otnv npooXoALkr nALkia amoteAouv
BepeAlwdn mpolindOeon yla TNV KOWWVLKA, cuvaloOnuatikn Kot akodnuaikni
avarntuén twv nadwwv. H KAlpaka Zxéoswv Mabntr-AackdAou (STRS) ivat éva amo
TOL TILO EVPEWG AMOSEKTA KAl Xpnolpomololeva epyaleia mou afloAoyolv tnv
ToLoTNTA TWV oXEoewv Saokalou-mtatdiov. To STRS eival éva epwtnuotoAdylo 28
oTtolxelwv mou aflohoyel TpeLG oXECLOKEG SLACTACELS, TNV €yyUTNTA, TN OUYKPOUGH
koL tnv e€aptnon. H oxetikn BiBAoypadia xet Seifel €va POTIBO OXETIKA UE TN
SuokoAia umtootnpLEng tng Soung tou mapayovta STRS pe CFA, evw eival kaAd
TEKUNPLWUEVO e EFA. Mpoodata, mPotdbnKe pLa VEQ OTATLOTIKN TEXVLKH yLa val
ouvduaoel ta kaAUtepa ano ta CFA kat EFA, SnAadn tn Atepeuvntiki
Movtehomnoinon Aopukwv EElowoswv.

TKOTOC aUTNC TNG HEAETNC ATtav (a) va e€etaotel n mapayovtiky Sdour tou STRS
o€ €va EAANVLIKO €BvikO Selypa. MNa to okomo auto, epapUOOTNKE TO MAALOLO
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AlepeuvnTtikng Movtelomoinong Aopikwyv EELowoewv mpokeLéVoU va EEmepaoToUV
oL meploplopol Twv EFA kat CFA, (B) yia va emiBefaiwbouv mponyoleva eupiuota
OXETIKA LE TNV TOALTLOULKN ETILPPON OTA MPOTUTIA OXECEWV SAOKAAOU-TtaLSL0U Kall
(v) va e€etaotel n avaAloiwtn STRS ava ¢uAo kat nAkia.

Natdaywyol mpooxoALknG NALKLOG EVOG €BVIKA QVTUTPOCWITEUTIKOU SELyUOTOC
535 KEVTPWV MALSIKWY oTaOUWV Kat vAmlaywyeiwv oAokAnpwaoayv to STRS yia 4158
nadid. Edapudotnkav Stadikaocieg CFA kabwg kat ESEM. Ta anoteAéopata €6et€av
otL To ESEM taiplale kaAutepa ota dedopéva amod to CFA kat otig U0 opadeg,
unootnpilovtag to enyeipnua otL to CFA gival pa umtepBOALKA TIEPLOPLOTLKNA
Tpooéyylon og olyKpLlon He To ESEM yia tn peAETn tou STRS. OAeG oL TPWTOYEVEILG
$OPTIOELG NTOV OTATIOTIKA CNUAVTLKEG KOIL CUCXETIOTNKAV LE TOUC AVTIOTOLYOUC
AavOdvovteg mapdayovieC. 2 avtiBeon pe tnv unapyxouvoa BiBAloypadia mou
Sie€ayetal otig HMNA kat tn Bopeta Eupwrn, N oucxXETLon KETAEL eyyUuTNTAC KOl
e€dptnong £€6¢eLée BeTIkn oUOXETLON. To EUPNUA AUTO CUVASEL LE TIPONYOU UEVES
UEAETEG TtOU €yvav otnv EAAada kat emiBeBatwvouy Tnv UTtapén MOALTIOUKWY
Slapopwv oTIg oxeoelg matdaywyou-matdlov. EnutAéov, Ta eupiuata umtootipLléav
™ Slapopdwtikn, HETPIKN, BaBuwTth Kat tooduvapio Stakupavonc/cuvdlakupaveng
Tou STRS petafl avdpwv Kat ONAUKWV Kot HETAL Ttatdlwy tpooXoALkng nAwkiag (3-5
ETWV) KAL TTPWLLWV SNUOTIKWY €TWV (5-7 eTwv). O AavBavovtag mapayovtag
OnNUalVeL OTL oL cuykploelg €6et€av OTL oL yuvaikeg daivetal va €xouv pia mio Leoth
KalL TILo e€apTnUévn ox€on HE Toug SaoKAAOUG TOUG Kat lval Alyotepo
OUYKPOUGLOKEC O£ CUYKPLON LE TOUG AVOPEG.  [Emotpodri oto CV]

34. Gregoriadis, A., Papandreou, M., & Birbili, M. (2018). Continuing professional
development in the Greek early childhood education system. Early Years, 38(3),
271-285, DOI: 10.1080/09575146.2016.1265486

The last years Greece is a country undergoing a serious financial crisis. The
main purpose of this study was to examine early childhood teachers' perceptions
about the notion of continuing professional development (CPD) under such societal
turmoil. The perceptions of 45 in service kindergarten teachers (N=45) that were the
overall population of the “Didaskaleio” training institution, were examined. Results
showed that the Greek in-service early educators express an overall positive attitude
towards CPD, but not without some contradictions in their perceptions. Results also
indirectly reflect the changing context, the systemic weaknesses and the antinomies
of the early childhood education settings.

Ta tehevtaia xpovia n EAAada eival pia xwpa mou Stépyetal pia cofapn
OLKOVOULKNA Kpian. O KUPLOC OKOTIOG QUTAC TNG LEAETNG NTAV VA EEETACEL TIG
avtIAAPELS TwV TTatSaywywV TPOCXOALKN G NALKLOC OXETIKA LE TNV évvola TNG
OUVEXLIOUEVNC EMOYYEAUQTIKN G avantuéng (CPD) kATw amod pLa TETOLO KOWVWVLKNA
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avatoapoxn. Eéetdotnkav ol avtiAqPeLg 45 ev umnpeoia vnmaywywv (N=45) rtou
ATav 0 oUVOALKOG TTANBUGUOC Tou «AldackaAeiou» empopdwtikol Wpupatog. Ta
anoteAéopata £det&av OtL ol EAAnveG ev evepyeia ekmatdeutikol ekdppalouv pia
OUVOALKN OETIKN O0TAON ATEVAVTL OTNV CUVEXWOUEVN ETTAYYEAUOTIKA AVATTTUEN, 0AAG
OXL XWPLG KATOLEG avTLPAOELC OTIC avTIAAPELC TouC. Ta amoteAéopaTa
avtikatontpilouv eniong Eupeca to PeETABAANOUEVO TAALCLO, TIC CUOTNHILKEG
aSUVOULEC KOL TIG OVTIVOULEG TWV TIAALOLWYV TIPOOYOALKN G ekTaidevonG. [Emiotpodr
gto V]

35. Hatzigianni, M., Gregoriadis, A., Karagiorgou, I., & Chatzigeorgiadou, S. (2018).
Using tablets in free play. The implementation of the Digital Play Framework in
Greece. British Journal of Educational Psychology, 49(5), 928-942.

The use of tablets in a Greek kindergarten class (16 children aged 4-5) under
the digital play framework (Bird & Edwards, 2015) is explored in this study. The
Vygotskian framework was adapted with permission in the Greek language and
socio-cultural context. The aim was to understand children’s use of new,
touchscreen technologies, but also to identify a useful way to observe the
progression of that engagement.

The project lasted for 4 months and children were observed ten times (written
and video recorded observations). Children were observed in pairs or small groups
during their free play with the tablets. Findings suggest that the adapted framework
was particularly helpful, when observing children, but could benefit from more
flexibility and a less linear structure. Children went through the different stages of
the framework using social scaffolding as their most dynamic strategy.

This study is significant as it reports on an underexplored context going
through a range of social and political transformations (Greece), but also because it
provides further insights on how to more efficiently document and assess children’s
play with technology.

H xprion tablet og pia ta€n tou eAAnvikou vnmiaywyeiou (16 maidia nAtkiog 4—
5 etwv) oto mAaiolo Tou Pndrakou matyvidiov (Bird & Edwards, 2015) diepeuvarat
o€ auTr T HEAETN. To Aaiolo tou Vygotskian mpocapudotnke pe adela otnv
€AANVLIKN YAWOOA KOL KOWVWVLKO-TIOALTLOULKO TTAQLCLO0. 2TOXOG ATav va katavonBel n
XPNON TWV VEWV TEXVOAOYLWV UE 006vn adn¢ amo ta matdid, aAAd Kol Vo EVTOTILOTEL
£€Vag XpNOLUOC TPOTOC mapatipnong tng €EAEnc avtng tg Séopsuongc.

To épyo dupkeoe 4 unveg kat ta maldla mapatnpndnkav S€ka hpopég (YpamTeg
Kol BlvTeooKomMNUEVEG TapaTtnpnoeLg). Ta maldid mapatnpndnkav os {euyapla n
HLKPEG OpAdEC KaTa TN SLapKeLa TOU EAeUBEpPOU TTALXVLIOLOU TOUG UE TLG TAUTTAETEG.
Ta eupripata utodNAwvouv OTL TO TIPOCAPUOCHEVO TTAALCLO ATaV WLaitepa xprRoLuo
KOTA TNV mopatrpnon matduwyv, ald Ba pnopouvoe va enwoeAnbel anod peyoAltepn
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gueli€ila kot Alyotepo ypapikn doun. Ta mawdla népacav ano ta dStddopa otadia
TOU TTAQLOLOU XPNOLUOTIOLWVTAG TNV KOWWVLKA OKAAWGCLA WG TNV TILo SUVALKA
OTPATNYLKA TOUG. AUTH N LEAETN elval onUavTikh KaBwg avadEpeTal os Eva
avegepelvNTO TTAQLOLO TIOU SLEPYETOL OO UL OELPA KOLWVWVLKWVY KOl TIOALTIKWY
petaoxnUotiopwy (EAAGda), aAAd Kal eTELSN TAPEXEL TIEPALTEPW TIANPODOPLES
OXETLKA LLE TOV TPOTIO TILO ATOTEAECUATIKI G TEKUNPLWONG Kot afloAdynaong Tou
TayvidLoU Twv matdlwy Ye TV texvoAloyia. [Emiotpodr oto CV]

36. Tsigilis, N., Gregoriadis, A., Grammatikopoulos, V. (2018). Evaluating the Student-
Teacher Relationship Scale in the Greek educational setting: An item-parceling
perspective. Research Papers in Education, 33(4), 414-626. DOI:
10.1080/02671522.2017.1353675

The Student—Teacher Relationship Scale (STRS) is one of the most extensively
used instruments that evaluate the quality of teacher—child relationships. The STRS
has a strong theoretical background based on attachment theory and research on
parent—child and teacher—child relationships. The purpose of this study was to
examine the dimensional structure of the adapted STRS proposed by Koomen et al.
(2012) in the Greek educational settings.

Another purpose was to examine the intercorrelations of the Dependency
subscale with the Closeness and Conflict subscales of the adapted version of STRS,
when applied in a cultural context different from the context, where it was
developed originally.

We applied confirmatory factor analyses with item parcelling in two
independent samples (N1 = 118 teachers, 921 students and N2 = 118 teachers, 925
students). Findings provided evidence for the dimensional structure of the adapted
STRS subscales and its validity. Results also showed that the Dependency subscale is
positively correlated with Closeness in Greece as a background with more
collectivistic characteristics.

This finding suggests that the cultural universality of dependency can be
challenged and that the possible socio-cultural influences in the nature and
interpretation of dependent relationships needs to be further examined.

H KAlpoka Zxéosewv MaBntr-AackdAou (STRS) gival £va armo To Mo EUPEWG
Xpnotomnolovpeva epyaleia mou afloAoyouv TV oLOTNTO TWV OXECEWV
natdaywyou-padntr. To STRS €xel Loxupod BewpnTtikd utoBabpo mou Baaciletal otn
Bewpla TNG MPOOKOAANGCNG KOL OTNV EPEUVA VLA TLG OXECELG YOVEQ-TIOLSLOU KOl
nadaywyou-padntr). O oKomog autng TG LEAETNG ATAV va e€eTA0EL TN Soun
S100TACEWY TOU TPOCaPUOCUEVOU STRS mou mpoteivetal anod toug Koomen et al.
(2012) 0T0 EAANVIKO eKTTALOEUTIKO TLEPLBAANOV.
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‘Evag AAAOG OKOTOG ATV VoL EEETAOTOUV OL CUCXETIOEL TNG UTTOKALLOKOG
€€APTNONG LE TIG UTIOKALLAKEG EYYUTNTOC KOL CUYKPOUCNG TNG TIPOCAPOCUEVNG
€kdoaong tou STRS, otav epapUOOTNKE O €va TIOALTIOWLKO TTAQLOLO SLaPOPETIKO o
TO mMAaolo OToU avamTuXOnNKe apPyLKA.

Edapuooape emiBePalwTIKEG TTAPAYOVTIKEG AVOAUOELG e opadomoinon
otolxeiwv oe Suo ave€aptnta Seiypota (N1 = 118 ekmawdeutikol, 921 pabntég Kat
N2 = 118 daokalot, 925 pabntég). Ta euprpata apeiyov otolxeia yio tn Soun twv
SL00TACEWY TWV MPOCOPUOCHEVWY UTTOKALUAKWY STRS Kal tnv eykupotntd Toug. Ta
anoteAéopata £6eLEav eniong otL n umokAipaka E€dptnon cuoyetiletal BeTika pe
v Eyyutnta otnv EAAGSa WG Vol KOWVWVLKOTIOALTIOULKO TIAQLOLO LLE TTLO
KOAEKTIBLOTLKO XapaKTHpa.

AUTO TO €lpnUa UTTOSNAWVEL OTL N TIOALTLOULKT OpoLlopopdia TN Epunveiag
™G évvolag tng e€aptnong unopet va apdlofntnOel kat 6tL oL BAVECG KOWVWVLKO-
TLOALTLOTIKEG ETIPPOEG 0T PUGCN KAL TNV EPUNVELX TWV EEAPTNUEVWV OXECEWV TIPETIEL
va €EETAOTOUV TIEPALTEPW.  [Emiotpodr oto CV]

37. Thoidis, |., Gregoriadis, A., Krousorati K. (2018). The contribution of all-day
schools to the development of social skills of pupils: the case of transition from
preschool to primary school. European Journal of Education Studies, 4(5), 11-25,
DOI: 10.5281/zenodo0.1220484

The purpose of this study was to investigate the relationship among children’s
attendance of all-day preschool centers and their social acceptance and popularity in
the first, second and third grade of primary school.

The results were collated using a combination of two methods, a sociometric
nomination test and the Teacher-Child Rating Scale (TCRS). 281 students from the
first, second and third grade of public primary schools from the region of Western
Macedonia in Greece, participated in the study. The analysis of variance showed that
children who attended all-day preschool centers displayed more developed social
skills and abilities than those who attended half-day preschool centers.

Moreover, the children from all day preschool centers were more
independent, had better working habits and fewer learning difficulties compared to
those who attended half day pre-school centers. Finally, they had higher level of
social acceptance and popularity from their peer group in comparison with their
fellow students.

YKOTIOC TNC mopovoac LEAETNG NTAV VoL SLEPEVUVNOEL TN oXEon UETOED TNC
doltnong Twv modlwv o€ OAONHUEPA VNTILOYWYELD KAL TNG KOWWVLKAC armodoxn¢ Kal
SNUOTIKOTNTAC TOUG OTNV TPWTN, SEUTEPN KL TPLTN TAEN TOU SNUOTIKOU GXOAELOU.

Ta anoteAéopata cuykeVIpwOnKav xpnolonolwvtog évav cuvéuacuo duo
HEBOS WV, HLaC KOWVWVIOUETPLKAC Sokipaaoiag urtodndLotntag Kat tng KALLaKag
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afloAoynong mawdaywyou-padntr (TCRS). Ztn peAétn ouppeteiyav 281 pabntég ano
™V npwtn, 6g0tePN KaL Tpitn TAEN TWV SNUOCLWV SNUOTIKWY CXOAELWV Ao TV
neplpépela Autikng Makedoviag otnv EAAada. H avaiuon tng StakVpavong £6eLe
OTL Ta TtaLSLa mou mapakoAouBouoav oAoNHEPA TIPOOXOALKA KEVTPO EUPAVIOAV TILO
OVETITUYUEVEC KOWVWVIKEC SEELOTNTEG KL LKOWVOTNTEC A0 EKELVA TTOU
mtapoakoAouBoloav MPOoXOALKA KEVTPO Lo G NUEPOC.

ErutAéov, ta matdid amnod ta oAorUEPA TTPOCYOALKA KEVTPA ATAV TILO
aveEdptnta, elxav KAAUTEPEG EPYACLOKEG OUVNOELEC KaL ALYOTEPEG LOONOLAKES
SUOKOALEG o€ OUYKPLON HE EKELVA TIOU TIAYALVOV OE TIPOOXOALKA KEVTPA ULOKG
NUEpaG. TEAOG, eixav uPnAOTEPO eMiMeS0 KOWWVIKAC armodoxn ¢ Kot SNUOTIKOTNTAC
Qo TNV OpAda CUVOUNAIKWY TOUG 0€ CUYKPLON LLE TOUC CUMHUOONTEG TOUG
[Erttotpodr) oto CV]

38. Stavrou, K., Tsimaras, V., Alevriadou, A., & Gregoriadis, A. (2018). The effect of
an exercise program on communication and behavior of a child with Autism
Spectrum Disorder. Pedagogics, Psychology, Medical-Biological Problems of
Physical Training and Sports, 22(2), 99-106.

The purpose of this study was to examine the effect of exercise in the
communication skills and behavior of a child with Autistic Spectrum Disorder (ASD).
The survey involved a 7 years old boy attending a mainstream school who was
diagnosed at 2.5 years of age with pervasive developmental disorder and at 3.5 years
of age with ADS. The annual re-assessment, at the age of 6 defined him as a child
with high functional autism.

The study consisted of three phases. In the interview process through a
guestionnaire, data concerning the overall picture of the boy was collected. The
same questionnaire was answered by all participants (parents, general class teacher,
parallel support teacher and physical education teacher) two days prior and two
days after the implementation of the intervention program, so as to record
observations.

The questionnaire investigated four areas, that is, intention or function of
communication, semantic categories and use of words, context (framework)
communication and ways (means) of communication. The intervention program
lasted 12 weeks, at a frequency of 3 sessions per week, of 40-45 minutes each
session including balance activities, self-awareness exercises, group games (3-4
people), visual - motor coordination activities, lateral movement and time and space
orientation games. After the implementation of the intervention program, the child
showed significant improvement in all domains and in almost all subcategories. An
individually structured exercise program results in a significant improvement in
behavior, skills and communication for a child with ASD.
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ZKOTIOC AUTNC TNEG LEAETNG ATAV va EETACEL TNV EMiSpacn TNG ACKNONG OTLG
ETUKOWVWVLOKEC SeELOTNTEG KaL T cupnepldopd evog matdlol pe Alatapaxn
Autiotikou Odopatog (AAD). H épsuva adopoloe eva ayopl 7 eTwv ou ¢poLtoloe
O€ YEVLIKO OXOA£l0 Kal Slayvwotnke o€ nAKia 2,5 eTwv pe Staxutn avamtuéLlokn
Statapayn kat o nAkia 3,5 eTwv pe dtayutn avantuélakn Statapayn. H etola
enava&loAoynon, o€ nAkia 6 eTwv Tov 0ploe w¢ aldi pe uPnAo AELTOUpPYLKO
QUTLOUO.

H peAétn amoteAouvtay amnod tpels daoels. Ztn dtadkacio TG CUVEVTEUENG
HEOoW epwTnaToAoyiou cUAAEXBNKav dedopéva Tou adopolcav T CUVOALKNA
£1KOVOL TOU ayoploU. To (510 EpwTNUATOAOYLO OIAVTNOOV OAOL Ol CULUETEXOVTEC
(yoveig, daokaloc yevikng Tang, kabnyntrnc mapaAAnAng umootnpLeng Kat
KaOnyntng duoikng aywyng) SUo NUEPEG TPLY Kal SU0 NUEPECG LETA TNV edapuoyn
TOU TIPOYPAUUATOC TapEUPAcNC, WOTE va Kataypadouv oL TapatnproELg.

To epwtnuatoAoylo Slepelvnoe TEooEPLS TOUELS, SnAadn, mpdBeon
A€LToupyla EMIKOWVWVIAG, ONUACLOAOYIKEG KATNYOPLEG KaL Xxprion Aé€ewv, Aaiolo
(mAaiolo) emikowvwviag Kot Tpomoug (Léoa) emkowvwviag. To mpoypappa
napéuPBaong Sinpkeoe 12 eBdouadeg, pe cuxvotnta 3 ouvedplwv tnv eBdopada, 40-
45 Aemttwv kKABe ouvedpla mou mepleAappave SpaocTnNPLOTNTEG LOOPPOTILAC, ACKNOELG
autoyvwoiag, opadikd mawxvidia (3-4 dtopa), S5paoTNPLOTNTEG OMTIKOKLVNTIKOU
OUVTOVLOUOU, TTAQYLA Kivnon KoL oty vidila mpooavatoAloou XpOvou Kol XWwpeou.
Metd tnv edappoyn Tou TPOYPAUMATOC MapEUBacnc, To maldi mapouvciaoe
onuavtiky BeAtiwon og OGAOUC TOUG TOUELS Kal oXeSOV o€ OAEG TIG UTTOKATNYOPLEG.
‘Eva atopkA SopunpEVO TTPOYPAUUA AOKNONG EXEL WG ATTOTEAECUO ONUAVTLKA
BeAtiwon otn ouumnepldopa, Tig SELOTNTEG KAl TNV EMLKOWVWVIA yla €va Ttaldi pe
AAD. [Emotpodr oto CV]

39. Grammatikopoulos, V., Gregoriadis, A., Tsigilis, N., & Zachopoulou, E. (2018).
Evaluating quality in early childhood education in relation with children
outcomes in Greek context. Early Child Development and Care, DOI:
10.1080/03004430.2017.1289192

The aim of the current study was to evaluate the relation of early childhood
education quality and socioeconomic status with children’s outcomes in the Greek
early childhood education context. Moreover, the role of quality as a moderator to
the relation between the socioeconomic status and children outcomes was also
tested. The early childhood education quality was assessed with the Early Childhood
Environment Rating Scale —Revised (ECERS-R), the socioeconomic status of Greek
families was based on parent employment changes that occurred during the
financial crisis. The children outcomes, math and literacy skills were measured with
the Utrecht Early Math Competence Scale and the Concepts About Print instrument
respectively. Results indicated that quality (partially) and socioeconomic status
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significantly related with children’s outcomes, and that there is also some evidence
that quality could play a moderating role between the socioeconomic status and
children outcomes by benefiting low-income children. Implications of the results
concerning scientific and societal aspects are discussed.

O oTto)0C¢ TNG Mapovoag HEAETNG ATAV va €LOAOYNOEL TN OXECN TNG TTOLOTNTAG
NG MPOCYOALKN G EKTTALSEUONG KAL TNG KOWVWVIKOOLKOVOULKIG KATAOTAONG ME Ta
anoteA£opaTa Twy Tatdlwv oto eEAANVLKO MAaioLlo PooXoALKN G ekmaidevonc.
ErumA€ov, SOKLUAOTNKE EMIONG 0 POAOC TNG TTOLOTNTAC WG SLAPETOAAPNTIKOG
TLAPAYOVTAG OTN 0XE0N UETALY TNG KOWWVLKOOIKOVOULKAG KATACTAONG KoL TWV
QMOTEAECUATWY TwV MadLwy. H moldtnta tng mpooXoALkn g ekmaibeuong
aflohoynbnke pe tnv AvaBswpnuévn KAipaka A¢lohoynong Motdtntag NpooxoAtkol
MNeptBarlovtoc (ECERS-R), N KOWVWVLKOOLKOVOULKH KATAOTOON TWV EAANVIKWY
olkoyevelwv Baciotnke oTig aAAayEG OTNV AmacXOANon TwWV YOVEWVY TTOU
ONUELWONKAV KATA TN SLAPKELO TNE OLKOVOULKNC Kpiong. Ta anmoteAéopaTa TWV
nadlwy, Ta Hodnuatika Kot ot 6e€LOTNTES YPOUUATIOMOU PETPHONKAV UE TNV
KAtpaka Mpwiung Madnuatikig Ikavotntag tng OutpéXTng Kot To opyavo Concepts
About Print avtiotolya. Ta anoteAéopata £6et€av OTL N ToLOTNTA (LEPLKWC) KaL N
KOLVWVIKOOLKOVOLLKN KATAOTAON OXETI{OVTOL ONUOVTLKA E T AMOTEAEOUATA TWV
matdlwy Kal OTL UTIAPXOUV emiong Kamoleg evOei&eLg OTL n olotnTa Ba pmopoloe va
Taifel LETPLAOTIKO POAO PETAED TNG KOWWWVLKOOLKOVOULKAG KATACTAONG KoL TWV
QMOTEAECUATWY TwWV Madlwy, WheAwvTtag Ta madld xapnAou elcodnuatog.
ZulnToULVTaL OL ETIMTWOELG TWV AMOTEAECUATWY TTOU adOopOoUV ETLOTNUOVIKEG KOl
KOWWVIKEG TTUXEG.  [Emiotpodn oto CV]

40. Ourda, D., Gregoriadis, A., Mouratidou, K., Grouios, G., & Tsorbatzoudis, H.
(2017). A motor creativity intervention in the Greek early childhood education
settings: Effects on beliefs about health. Journal of Early Childhood Education
Research, 6(1), 22-42.

Motor creativity has been positively associated with preschool children
learning. The present study was set out to develop a motor creativity intervention
using healthy lifestyle stimuli and test its efficacy in enhancing preschool children’s
knowledge about health and changing their attitudes towards healthy nutrition and
exercise.

In Study 1, 101 preschool children were assigned into control and experimental
groups. Children performed the Thinking Creatively in Action and Movement (TCAM)
to measure motor creativity. The results of the repeated measures analysis of
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variance showed a significant increase in all dimensions of motor creativity in the
experimental group.

In Study 2, 138 preschool children were assigned into control and experimental
groups. Children performed the TCAM and completed the Health Lifestyle Evaluation
Instrument and measures of attitudes towards healthy nutrition and exercise. The
analysis of variance with repeated measures revealed a significant increase of
knowledge towards health in the experimental group, but non-significant differences
between the groups in the attitudes towards healthy nutrition and exercise. The
findings provide valuable information about the effect of motor creativity in the
learning process in kindergarten schools.

H KvnTikr SnULOUPYIKOTNTA €XEL CUCYETLOTEL BETIKA UE TN paBnon Twv
natdlwyv tpoooALkn¢ nAkiag. H mapoloa pHeAETN i€ W OTOXO VO AVATTTUEEL ULaL
mapEUPaon KLVNTIKAG SNULOUPYLKOTNTOG XPNOLLOTIOLWVTOG EpEBiouaTa LUYLELVOU
TPOmou {wNng KAl vo EAEYEEL TNV ATTOTEAECUATIKOTNTA TNE OTNV EVIOXUCHN TNG YVWONG
TWV TS LWV TPOOYOALKA G NALKLOC yLa TNV LyEia Kol TNV aAAayn TNG 0TACNG TOUG
QTIEVAVTL OTNV UYLELVN Slotpodn Kal Aoknon.

Itnv 1" Epeuva, 101 madid mpooyoAkig NALKiaG xwplotnkav o opddeg
€AEYXOU KL TTELPAPATIKEG OHAdEeC. Ta matdld mpaypoatomnoinoav to Thinking
Creatively in Action and Movement (TCAM) yLa vo. LETPAOOUV TNV KLVNTIKA
SnuloupykotnTa. Ta anoteAéopata TnG avaluong Sltaklpavong
enavalappBavopevwy PETpHoswy £8eL€av onuavtiki avénon o OAEC TIC SLAOTACELG
NG KWVNTLKAC SNULOUPYLIKOTNTAG OTNV MELPAUATIKY Opada.

Itn 2" Epeuva, 138 matdid mpoo)oAkn ¢ NALKLOG xwploTnKav o€ OUASEC
€AEYXOU KL TTELPOAPATIKEG OHAdEeC. Ta maldld mpaypatonoinoav to TCAM kal
oAokAnpwaoav to Opyavo AfloAdynong Tpomou Zwr ¢ Yyelag Kol LETPA OTACEWY
QIEVAVTL OTNV UYLELVN Slatpodn Kal tnv aoknon. H avaAluon dtakupavong Je
emavalapBavopueveg LETPAOELS amokAAUE onUavTKr avénaon TG yvwong yla tnhv
vyela otnv melpapatikr opada, aAAd pun onUovTIKES Sladopeg LETOED TwV OHAdwWV
0Tn OTACN ATEVAVTL 0TNV UYLEWVN Slatpodn Kat TNV doknon. Ta EUPHUOTA TTOPEXOUV
TIOAUTLUEG TTANPOodOpieC yLa TNV eMidpacn TNG KWVNTIKAG SNULOUPYLKOTNTAC OTN
pnadnolakn dtadikaoia ota vnraywyeia. [Emotpodr oto CV]

41. Papadopoulou, E., & Gregoriadis, A. (2017). Young children’s perceptions of the
quality of teacher-child interactions and school engagement in Greek
kindergartens. Journal of Early Childhood Research, 15(3), 323-335. DOI:
10.1177/1476718X16656212

The purpose of this study was to examine young children's perceptions about
the quality of their interactions with their teachers and the possible association of
teacher-child relationships with children’s school engagement. Additionally, gender
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and ethnicity differences were investigated regarding both teachers’ and children’s
perceptions. Y-CATS and TREE were used to evaluate children's perceptions about
their teacher-child relationships and teacher's assessments about children's school
engagement. 232 preschool children and 39 kindergarten teachers from northern
Greece participated in the study. Findings provided interesting information about
the profile of teacher-child interactions based on children's perspectives and about
the association between the quality of teacher-child interactions and children's
school engagement.

ZKOTIOG AUTAG TNG MEAETNG ATV va €EETACEL TIG AVTINAYELS TWV ULKPWV
TaLdLWV OXETIKA PE TNV TTOLOTNTA TWV AAANAETILOpACEWV TOUG UE TOUG TTadaywyous
TOUG KaL TNV Bav CUCXETLON TWV OXECEWV TtALSaywyoU-padnTr Ue Tn oXOoALKN
evaoxoAnon twv natdtwv. EmumAgov, SiepeuvnOnkav dtadopég puAou Kal
g0vikotnTag 6cov adopd TI§ AVTIANYPELG TOOO TWV SACKAAWY OGO KOl TWV TALSLWV.
To Y-CATS kat to TREE ypnowuomnow}fnkav yia tnv afloAdynon tTwv avtiAnPewv twv
TaLdLWV OXETIKA E TIG OXECELG IO aywWYOoU-HaBnTr Kot TwV afloAoyrCEWV TOU
naldaywyou OXETIKA PE TNV EUMAOKN TwV Ttaldlwy oTo oxoAelo. ITn PeAETN
OUMMeTElav 232 mawdld mpooxoAkn ¢ nAwkiog kat 39 vnraywyot ano tn Bopela
EMaSa. Ta eupnuata mapeixav evéladépovoec mAnpodpopleg OXETIKA HE TO TTPOdIA
Twv oAANAemISpaoswv Tatdaywyou-padntr pe BAon TIC TPOOTTIKEG TWV MALSLWV
KOl OXETLKA LE TN CUOXETLON UETALY TNG TTOLOTNTOC TWV OAANAETLOpACEWVY

nadaywyou-padntn Kot NG evaoxoAnong Twy maldlwv Ue To oxoAeio. [Emctpoon
oto CV]

42. Glueer, M., & Gregoriadis, A. (2017). Quality of teacher-child relationship and
preschoolers' prosocial behavior in German kindergartents. Education 3-13,
45(5), 558-571, DOI: 10.1080/03004279.2016.1140802

Teacher-child relationships in early childhood are a crucial prerequisite for
children's emotional, social and academic development. Therefore, it is important to
be able to measure accurately the quality of interactions among them. The Student-
Teacher Relationship Scale (STRS) is a widely accepted instrument in measuring the
quality of teacher-child relationships.

The purpose of this study was to examine the adapted STRS (Koomen et al.
2012) in the German early childhood education settings and to investigate it’s
associations with children’s prosocial and problematic behavior. 78 preschool
teachers rated the quality of their relationships with 153 children aged 2 to 7 years
and their prosocial and problematic behavior. An explorative factor analysis revealed
three consistent factors: closeness, conflict and dependency. The former
inconsistent dependency scale showed good internal consistency. The item
constellation was the same as of the adapted STRS. As expected, preschool teachers
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rated girls closer compared to boys. Closeness was positive associated with prosocial
behavior and conflict and dependency was positive correlated with externalizing
behavior. The results of this study support the reliability and validity of the adapted
STRS in the German kindergarten context.

Ol oxéoelg matdaywyou-pabntr otnv npocXoALkr nALkia armoteAouv Kploun
mpoUmoeBeon yLa TN CUVALOBNUATIKI, KOWVWVLKH Kol akadnuaikg avantuén tTwv
nadlwy. Q¢ €k TOUTOU, EIVOL ONUOVTLIKO VA UTTOPOULE VO LETPAUE PE akpifeLa TNV
moloTNTA TwV aAnAenidpdcewv PeTall Toud. H KAlpaka 2xéoewv Mabntn-
Aaokalou (STRS) sival €va EUPEWG AMOSEKTO OPYAVO yLa TN METPNON TNG TTOLOTNTAC
TWV ox€oewv motdaywyou-padntr). TKomog auTtng TG LEAETNG ATAV va eEETAOEL TO
npooapuoopévo STRS (Koomen et al. 2012) ota yeppavika neptBailovra
TIPOOXOALKAG EKTTAEVONG KOL VO SLEPEUVIOEL TLG CUCXETIOELG TOU WE TNV
TUPOKOLVWVLKN Kot TtpoBANUATIKN cuprepldopd Twv ratdlwy. 78 ekmaldeutikol
TPOOXOALKAG NALKIAG a€LOAGYNCaV TNV TOLOTNTA TWV OXECEWV TOUG HE 153 maldld
NALKIOG 2 £WC 7 ETWV KOL TNV TTPOKOLWVWVLKN Kal TIPOBANUOTIKA CUUTIEPLPOPA TOUG.
Mta SLEPEUVNTIKI TTAPAYOVTLKA AVAAUGCH OIMOKAAUYE TPELC CUVETIELG TTOPAYOVTEG:
gyyutnTa, cuykpouaon Kat e€aptnon. H mponyoupevn acuvenng kKAlpaka e€aptnong
€6¢eLfe KaAn ecwtepLk ouvémela. H mapayovtiki AUon NTav n dla pe tnv mpotepn
TIPOCAPUOCHEVN KALHaKka STRS. Onwg Atav avapevouevo, ol matdaywyot
TPOoXOALKAG NALKiag BabpoAdoynoav Ta Kopltola Lo KOVTA o€ cUYKPLON ME T
ayoptla. H eyy0TNTa CUCYETIOTNKE BETIKA E TNV MPOKOLVWVLKA CUUTIEPLPOPA KL N
oUyKpouaon Kal N e€APTNON CUCXETIOTNKE BETIKA e TNV €EWTEPLKN cupuTepldopa. Ta
QTOTEAECATA OUTAG TNG LEAETNG UTtOOTNPL{OVV TNV aflomLoTia KAl TNV EyKUPOTNTA
TOU MPOCAPUOCHUEVOU STRS 0TO MAQLOLO TOU YEPUAVIKOU VNTILAYWYELOU.  [Emiotpodr
gro OV]

43. Hatzigianni, M., Gregoriadis, A., Fleer, M. (2016). Computer use at schools and
associations with social-emotional outcomes - a holistic approach. Findings from
the Longitudinal Study of Australian Children. Computers & Education, 95, 134-
150. (Impact factor 3.22).

In drawing upon cultural-historical theory, this paper reports on the use of
computers in Australian schools where a holistic analysis was undertaken to explore
the possible associations with social-emotional outcomes. By conducting a
guantitative analysis framed around a conceptual model that used the concept of
perezhivanie, it was possible to examine a sample of 3345 children (8 - 9 years old)
who participated in the longitudinal study of Australian children (wave 5) and to fill a
gap in the literature on whether computer use has an influence on three social-
emotional outcomes: self-concept, emotional problems and school liking.
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Findings suggest that Australian children are using computers in school in a
very similar way, mainly practicing specific learning skills (e.g. maths and literacy)
and rarely engaged in creative activities. In addition, findings reveal that overall
computer use does not appear to have a significant impact on children’s social-
emotional outcomes. One exception, a small significant association between
creativity and self-concept was found and further explored. Implications for practice
and recommendations for future research are discussed.

Me BAon TNV MOALTIOULKN-LOTOPLKN Bewpla, autr n epyacia mpayuateveTaL TN
XPron TWV UTTIOAOYLOTWYV OTa OXOAEla TNG AuoTpaAiag, OTToU MPOYHATOMOLNONKE [
OALOTIKH avaAuaon yla tn Slepelivnon Twv TBOVWVY CUCYXETIOEWV LE KOWVWVLKA-
ouvaloBnuatikd anoteAéopata. Ale€dyovtag Lo TToooTIKA avAaAuaon Tou
TIAQULOLWVETOL YUPW OTTO VO EVVOLOAOYLKO LLOVTEAO TIOU XPNOLUOTIOLOUCE TNV évvola
Tou perezhivanie, Atav duvato va e€etaotel éva Seiypa 3345 madlwv (8 - 9 eTwv)
TIOU CUMHETELXAV 0T SLaXPOVIKN HEAETN TtALSLWV armo tnhv AuotpaAia (kUpa 5) kot
va cUUIANPpwOEeL éva kevo otn BLBAloypadia oXETIKA LE TO EAQV N XPHON TOU
UTTOAOYLOTH €MNPEAlEL TPLA KOWVWVIKA-CUVOLOONUATIKA anoteAéopatas:
avtoavtiAnyn, cuvaloOnuatika mpoBARuaTa KoL OXOALKN CUUMABELa.

Ta euprpata deixvouv OtL Ta atdLd tng AuoTtpaAiag XpNoLULOTOLOUY
UTTOAOYLOTEG OTO OXOAELO UE TTOPOOLO TPOTIO, ACKWVTAC KUPLWEG CUYKEKPLUEVEG
pHadnolakeég §e€LotNTeG (Mm.x. HoBnuaTka kot aAdafnTIoHo) Kal omavia acxoAolvtal
HE SNULOUPYIKEC SpaoTNELOTNTEG. EMUTALOV, TA EUPNUATA ATIOKAAUTITOUV OTL N
OUVOALKA Xprion umoAoylotn Sev dalvetal va £XEL ONUAVTILKO AVTIKTUTIO OTa
KOLVWVIKO-OUVALOONUATIKA amoteAéopata Twv madlwyv. Mua e€aipeon, pLa pikpn
ONUAVTLKA CUOXETION HETAEL TNG SNULOUPYLKOTNTAC Ko TNG avtoavtiAnyng Bpébnke
Kol SlepeuvnOnKe MepALTEPW. UTNTOUVTAL OL CUVETIELEG VLA TNV TIPAKTLKI) KAl OL
OUOTAOELC yLo. LEAAOVTLKA €pEUVA.  [Emotpodr oto CV]

44. Gregoriadis, A., Tsigilis, N., Grammatikopoulos, V., & Kouli, O. (2016). Comparing
quality of childcare and kindergarten centres: the need for a strong and equal
partnership in the Greek early childhood education system, Early Child
Development and Care, 186(7), 1142-1151. DOI:
10.1080/03004430.2015.1077820

The purpose of this study was to examine whether kindergartens and childcare
centers differ in terms of educational and caregiving components. More specifically,
two aspects of the process quality of the early childhood education and care were
examined regarding the “Activities” and the “Program structure”.

A multistage sampling technique was applied to recruit a national
representative sample from the Greek early childhood education system. 535 early
childhood classrooms from kindergarten and childcare programs participated in the
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study, together with 4158 children. The quality of the participating classrooms was
evaluated with the use of the Early Childhood Environment Rating Scale-Revised
edition (ECERS-R).

Results showed a medium-quality picture from both the kindergarten and
childcare classrooms. Explanations are provided regarding the statistically significant
differences between the two types of preschool programs. This study attempts to
initiate a discussion about the need to build a strong and equal partnership between
kindergarten and childcare programs and to move towards a more coherent
approach in the Greek early childhood education system.

TKOTIOC AUTHC TN LEAETNC ATAV VA EEETACEL EQV TO VNTILOYWYELD KalL OL
natdikol otabpuol Stadépouv wg mpog ta otolyeia ekmaidbevong kat ppovtidag. Mo
OUYKEKPLUEVQ, eCeTAOTNKAV SUO TTUXEG TNG TTOLOTNTAC TNG Stadikaoiag tng
TPOOXOALKAG ektaideuong Kot ppovtidag OXETIKA LUE TIG «APACTNPLOTNTEG» KL TN
«Aopn Tou MNMPoypaUaTOG».

Edappootnke pia texvikn SetypotoAndiog moAamAwy otadiwy yla tnv
POoAnYPn evog eBVIKOU aVTUTPOOWEUTIKOU Selyatog amo to EAANVIKO cUoTnua
TIPOOXOALKAG ekmaideuonc. Itn HeAETn ocuppeTeiyav 535 Tagelg mpooxoALkng nAkiag
Qo MTPOYPAUHATA VNTILOYWYELOU Kal atdikwy otabuwyv, poll pe 4158 maidid. H
ToLOTNTA TWV AlBoUCWV IOV CUMUETEXAV afloAoynBnke e T Xprion tng
AvaBswpnuévng Ekdoong tng KAipakag BabuoAoynaong MNeptBaiiovtog Mpwipou
MNawdlov (ECERS-R).

To amoteAéopata £6eL€av Lo ELKOVA HETPLAG TTOLOTNTAG TOOO ATO TIG TALELS
TOU VNTILOYWYELOU 000 KoL amo TiG TAgelg Tou maldikou otabuou. MNapéxovtal
EMEENYNOELG OXETIKA UE TIG OTATLOTLKA ONUOVTIKEG SLadopéC HeTall Twv SU0 TUTWV
TIPOYPOAUUATWY TIPOCXOALKAG NALKIAG. AUT N HEAETN ETUXELPEL VA EEKLVNOEL L
oulATNON OXETIKA LE TNV AVAYKN OLKOSOUNGCNC MLOG LOXUPAG KOL LOOTLUNG
OUVEPYOOLOC LETAED TWV MPOYPALUATWY VNTILOYWYELOU KAl TTOSIKAG LEPLUVOC KOl
VaL TIPOXWPNCOULE TIPOC LA TILO GUVEKTLKN TIPOCEYYLON 0TO EAANVLKO cUOTN O
TPOOXOALKAG ekmaidevonG.  [Emiotpodn oto CV]

45. Kouli, 0., Grammatikopoulos, V., Gregoriadis, A., & Zachopoulou, E. (2015).
Measuring the quality of Movement-Play Scale in Greek early childhood
education settings. Journal of Physical Activity, Nutrition and Rehabilitation,
PANR e-ISSN: 2421-78243

Movement activities are crucial for the health and the overall development of
young children. The purpose of this study was to evaluate the quality of the
environment for movement activities in the Greek early childhood education (ECE)
using the ‘Movement-Play Scale’ (MPS) (Archer & Siraj, 2012; 2015a). This scale
consists of three items, with 30 indicators: (i) Space & Resources, (ii) Adults engaging
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in movement with children, and (iii) Planning for movement-play from observations
of children. Twenty trained assessors evaluated 338 kindergarten classrooms from
12 regional areas of Greece. Each classroom had approximately 20-30 children from
4 to 6 years old and 1 or 2 teachers. The results showed relatively low to medium
scores on environment quality, indicating the need for improving the environment
quality of movement and physical activity in Greek ECE. Further examination of the
quality of the movement, play and physical activity environment in the Greek ECE
system could provide an increased understanding of the factors that contribute to
this quality or lack of it.

OL paotnplotnTeC Kivnong eivatl {wTIkA¢ onUaoiag yla TNV UYEla Kal tn
OUVOALKH avAmTuén Twv UKPWV TaldLwv. ZKOTOG AUTAG TNG LEAETNG ATAV VA
afLOAOYAOEL TNV TTOLOTNTA TOU MEPLBAAAOVTOG yLa TIC KLVNTIKEG SpacTNPLOTNTEG OTNV
eAANVLIKN mpoooAikn ekmaibevon (ECE) xpnowonowwvtag tnv «KAipaka Kivnong-
Matyvidou» (MPS) (Archer & Siraj, 2012; 2015a). Aut n KAlMoKa amoteAsital anod
Tpla otowxeia, pe 30 deiktec: (i) Xwpog & Nopoy, (ii) EvAAkeg mou eumAékovtal oTnv
Kivnon pe modia ko (iii) Zxedltaopog yla matyvidt kivnong anod mapatnproelg
natdlwy. Eikoot ekmaldeuvpévol aflodoynteg afloAdynoav 338 TAeLg vnrilaywysiwy
amno 12 nepupepelakég meploxes tng EANadac. Kabe taén sixe mepimou 20-30 maidia
amnod 4 €wg 6 eTwv kat 1 R 2 matdaywyouc. Ta anoteAéopata £6€LEaV OXETIKA
XOUNAEG EwG peoaieg BabpoAoyieg otnv molotnTa tou nepLBaiiovtog,
umodelkvuovtag TNV avaykn BeAtiwong tng moldtnTag Tou MePLBAAAOVTOC TNG
Klvnong kat tng puoikng dpaotnplotntag otnv EAAnvik HME. NMepattépw e€€taon
NG molotnTag Tou meplBaliovrog kivnong, matyvidiov kot puotkng Spaotnplotntog
o010 eAANVIKO cuotnua ECE Ba pmopouoe va mpoodEpeL pia avénuévn katavonon

TWV TAPAYOVIWY TIOU GUUPBAAAOUV G€ QUTAV TNV oLotnTa ) TNV EANen Tnc.
[Erotpodn oto CV]

46. Grammatikopoulos, V., Linardakis, M., Gregoriadis, A., & Oikonomidis, V. (2015).
Assessing the Students' Evaluations of Educational Quality (SEEQ) questionnaire
in Greek higher education. Higher Education, 70(3), 395-408. https:
//doi.org/10.1007/s10734-014-9837-7 10.1007/s10734-014-9837-7

The aim of the current study was to provide a valid and reliable instrument for the
evaluation of the teaching effectiveness in the Greek higher education system. Other
objectives of the study were (a) the examination of the dimensionality and the
higher-order structure of the Greek version of Students’ Evaluation of Educational
Quality (SEEQ) questionnaire, and (b) the investigation of the effects of several
background variables on students’ evaluations of teaching (SET) scores provided by
the Greek version of SEEQ. A total of 1,264 students participated by filling in the
questionnaires administered to them. The participants were selected from social
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science departments that belonged to eight universities of Greece. The results
showed solid evidence of the applicability of the Greek version of SEEQ, by
confirming the factor structure of the instrument and reassuring the
multidimensionality of the teaching effectiveness construct. Additionally, the effects
of several background variables on teaching effectiveness further supported the
validity of SET scores.

2TOX0G TNG MapoUCcag LEAETNG ATAV VO TTAPACYEL Eva EYKUPO Kal aLomioTo epyaieio
yla TNV agloAdynon TnG MOTEAECUATIKOTNTAC TNG SL8aoKAALOG 0TO EAANVIKO
ocuotnua tprtofadulag ekmaideuong. AAOL oToxoL TG LEAETNG ATaV (a) n e€€taon
¢ dlaotaong Kal tng Soung avwtepng Ta&nc tng eAAnVIKN ¢ €ékdoong tou
epwtnuoatoloyiov ALoAdynong tng Ekmawdeutikng MNowotntag twv Mottntwy (SEEQ)
kat (B) n dtepevivnon Twv eMMTWOEWV MOAAWV PeTafAnTwy untoBaBpou oe OL
BaBuoloyieg Twv aflohoynoswv tng dtbaokaiiog Twv padntwv (SET) mapéyovtal
arnod tnv eAAnvikn €kdoon tou SEEQ. ZuvoAikd 1.264 pabntég cuUeTEl QY
OUUTTANPWVOVTOG TA EPWTNUATOAOYLA TTIOU TOUG XopnynOnkav. OL CULLLETEXOVTEG
ETUAEXONKOV QMO TUAUOTO KOWVWVLIKWY ETLOTN WY TIOU AVAKAV O€ OKTW
navenotuia tng EAAadag. Ta anoteAéopata £6elav oTépees amodeifelg tng
epappooipotnTag tng eAAnVIKnG ékdoong tou SEEQ, emuBeBalwvovtag tn Soun Twv
TIAPAyOVIWY TOU 0pydvou Kat kabnouyxalovtog tnv moAudiaotatn Soun tng
SLOOKTLKN G AMOTEAECUATIKOTNTAG. ETUTAEOV, oL eEMLOPAOELS TTOAAWY HETABANTWY
unoPaBpou otnv anoteAeopatikotnta TN StdackaAiag umooTHPLEAV TIEPALTEPW TNV
gykupotnta Twv Babuoloylwyv SET.  [Emiotpodr oto CV]

47. Gregoriadis, A., Grammatikopoulos, V. (2014). Teacher-child relationship quality
in early childhood education: The importance of relationship patterns. Early Child
Development and Care, 184(3), 386-402.

The purpose of this study was to examine kindergarten teachers’ and
children’s perceptions of their relationships following a person-centered approach,
and to describe patterns of relationships between them. 67 Kindergarten teachers
and 403 children completed two measures designed to explore their perceptions of
their relations. Four patterns of kindergarten teacher-child relationships were
identified both from teachers and children reports. Results showed that three of the
reported patterns resembled patterns reported by other researchers for teacher-
child relationships. An interesting finding was that the notion of dependency and it's
relation with closeness and conflict had a different interpretation from teachers in
the Greek educational context. Practical and theoretical implications are discussed.

O oKOMOC AUTHC TNE Epyaciag ATav va eEETACEL TNV TTOLOTNTO TWV OXECEWV
EKTIOULOEVUTLKOU-HaBNTH Kal emtiong va avadeifel pia TumtoAoyio aUTWY TWV OXECEWV.

99



AUTO emixelpriOnke péoa amo tn cuAAoyr Se60UEVWV yLa TIC OXECELG VNTILAYWYOU-
HaOntn, 1000 amod TNV MAEUPA TWV EKTTALOEUTIKWY OCO KAl Ao TNV MAEUPA TWV
HaBntwv. Ano ta anoteAéopata avadeixBnkav cuVOAIKA TEooEPA OVTEAQ
OXE0EWV: OETIKO, AELTOUPYIKO, AUGAELTOUPYLKO Kal E€aptnuévo. Ta amoteAéopata
OUUPWVOUV LIE TN YEVIKOTEPO OTTOSEKTI TUTTOAOYIO TWV OXECEWV EKTTALOEUTIKOU-
paontn Slebvwe. To evdladEpov eUpnua TNG Tapoloas Epyaciag RTav n
Sladopetiki epunveia tng €vvolag tng «e€aptnong» amnod toug EAANVEG
ekmadeuTikouq. Asv avadeixBnke dSnAadn n apvnTikn onuacio mou €xeLn
«eEaptnon» Stebvwg. AvtiBeta ol EAANVEG EKTTALSEUTIKOL TTPOGYOALKNG OYWYNG
Seixvouv va amobibouv pia mio BeTikn onuacio otn oxéon autr. Emiong onuavtiko
oTolxelo NG epyaciog nTav n npoonabela va SLEPEVVAOEL TNV TUTIOAOYLO TWV
OXE0EWV EKTIALOEUTIKOU-HAONTA OO TNV MAEUPA TWV HaBNTWV. [Emotpodn oto CV]

48. Grammatikopoulos, V., Gregoriadis, A., Tsigilis, N., Zachopoulou, E. (2014).
Parental conceptions of quality in Greek early childhood education. European
Early Childhood Education Research Journal, 22(1), 134-148.

The aim of the current study was to examine the assessments of parents of the
quality of early childhood education (ECE) in Greece. Five hundred fifty-three
preschoolers’ parents participated in this study providing quality and importance
ratings based on the Early Childhood Environment Rating Scale Parent Questionnaire
(ECERSPQ) for the aspects of ECE. The same aspects were evaluated with Early
Childhood Environment Rating Scale-Revised (ECERS-R) by trained observers. Results
suggested that parent ratings overestimate the
quality of ECE provided to their children, compared to those of trained observers.
Yet, both parent and observer ratings appeared to have a constant variance.
Moreover, observers’ results indicated that the provision of ECE quality in Greece
has to be improved in order to reach acceptable standards as in other developed
countries.

O okomog TG epyaciag autng Atav va eEetaocel TNV aia Twv aflohoynoewv
NG MoLOTNTAG TNG POCXOALKNG EKAiSeuanG armd Toug YOVELG Twv pabntwv
TIPOOXOALKAG NAKLAG. ZTNV €épeuva CUHUETELXOV 553 yoveig pabntwv mou napeiyov
6edopéva afloAoynong yla Tnv moldtnta Tou mepLBAANOVTOC TN TPOOXOALKNG
eknaidevong nou AdpPavav ta matdid toug. Ot iSleg MAsUpEG Tou TtepLBAANOVTOC
a&lohoynBnkav amno pia kAipaka afloAdynong peca amnd tn CUCTNUOTLKA
napatipnon twv nepBaAAAoVIwWY AUTWY Ao MLOTOTIOLNUEVOUC EWTEPLKOUG
a&lohoyntec. Ta amoteAéopata £56eL€av OTL OL YOVELG UTIEP-EKTLUOUV TNV TIOLOTNTA
TOU MEPBANAOVTOG TNG TTPOOXOALKNG EKTtaiSeuoNC IOV pooPEPETAL oTa TALSLA
touc. Evéladépov Opwe nTav OTL TOo0 oTIC a€LOAOYNOELG TWV YOVEWV, 000 KOl TWV
TILOTOTOLNUEVWY EEWTEPLKWV afLloAoynTwV oL TIUEG elyav otabepn Stakupavon.
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Eniong n oUykplon Twv TLpwv pe SleBveig Epeuveg €deLée OtTL ToV epLB AoV
TPooX0ALKA G ekmaideuong otnv EAAada xpnlet BeAtiwong L6LKA OTOV TOPEN TWV
XWPWV KaL UTtOSOUWY.  [Emiotpodr oto CV]

49. Konstantinidou, E., Gregoriadis, A., Grammatikopoulos, V., & Michalopoulou, M.
(2014). Primary physical education perspective on creativity: the nature of
creativity and creativity fostering classroom environment. Early Child
Development and Care, 184 (5), 766-782.

From the beginning of the 215t century, many authorities and educational
policies begun to campaign their curricula towards the promotion of creativity.
Researchers’ interest turned to teachers’ perceptions, implicit theories and beliefs
about creativity related issues which are reflect and influence their behaviors and
actions in classroom settings. Till today, no research recorded physical educators’
(PEds) perceptions about creativity related issues, although many EU member states
promote creativity in their primary curricula.

The PAC (Perceptions about Creativity) questionnaire was developed to
explore PEds’ perceptions on: a) the characteristics of creative student, b) students’
creative outcomes, c) the nature of creativity and d) the creativity fostering and
inhibiting classroom environment. The present paper discusses the findings from the
two latter aspects. Although PEds seemed to lean towards the democratic approach
of creativity, many of them held contradicting views. Also, they appeared undecided,
unaware and inconsistent with regard to creativity fostering classroom environment
issues.

AT TIG apyEC TOU 210U alwva, TIOANEG OpXEC KOl EKTIOULOEUTIKEG TIOALTLKES
ApXLOQV VOl EKOTPATEVOUV TA TIPOYPAUUATA CTIOUSWV TOUG yLa TNV mpowbdnaon tng
SnuoupykotnTac. To eviladEpov TwV EPELVNTWY OTPADNKE OTIG AVTIANPELG, TIG
TIPOOWTILKEG Bewpleg Kal TG TTEMOLONOELG TWV EKTTALOEUTIKWVY OXETIKA e {NTAMOTA
TIOU oXeTi{ovTal Pe TN SNULOUPYLKOTNTA, T OTOL0 AVTIKATOMTPL{ouV Kal emnpedlouv
TIG oUMTIEPLDOPEC KAL TIG EVEPYELEG TOUG OTNV TAEN. MEXPL onuepQ, Kauio Epeuva
Sev €xeL kataypadel Tic avtAP el Twv puotkwy adaywywv (PEds) yia B€épata
TIou oXeTilovtal Pe TN SNULOUPYLKOTNTA, av Kal TTOAAA Kpatn UEAN tn¢ EE mpowBouv
TN SnNUIoOUPYIKOTNTA OTA BACIKA TTPOYPAUMOTO OTIOUSWV TouG. To EPWTNUATOAOYLO
PAC (Perceptions about Creativity) avantuxOnke yia va Stepeuvioel TI¢ avTIAAPELS
Twv PED OXETIKA HE: A) TO XOPAKTNPLOTIKA TOU Snpoupylkou padntn, B) ta
SNULoUPYLKA amoTeAEoHATA TWV Hadntwy, y) T duon tng SnuioupylkdtnTag Kot 8)
To meplBariov tng Taéng mou nmpowbel Kal avacTEANAEL T Snuloupykotnta. H
mapovoa epyacia MpoyUaTEVETAL TA EUpHA AT amno TG SUo TEAeUTAlEC TTUXEC. AV
kot ta PE pawvotav va KAivouv mpog Tn SnUoKpATIKA TIPOCEyyLon TG
SnuoupykotnTag, moAol amod autoug eixav avilikpouopeveg anoyelg. Eniong,
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gudaviotnkav avamodAaclotol, ayvonuEVOL KAl 0OUVETIELG O€ O,TL adopd BEpata
nepLBAANOVTOC TNG TAENG TTOU TIPOAYEL TN SNULOUPYLKOTNTA.  [Emiotpodr oto CV]

50. MmupumiAn, M., Nanavdpéou, M., FpnyopLadng, A., Immékn, B. (2014). Ot
OTOULKEC OUVEVTEUEELC WG LECO YVWPLLLOG LE Ta TTALSLA TIPOOXOALKAG NALKLOG:
Eunelpieg apxaplwv ¢ortntwv. Epeuva otnv Eknaibevon, Eidiko teuyog, 32-57.
e-ISSN: 2241-7303.

Avapeoa oTIC BOOIKEC LKAVOTNTEG TTOU TIPETIEL VAL AVATITUEOUV KATA TNV QPXLKN
eknaidevon toug ol urtoPrdlol ekmalSEUTIKOL, ElVOL N LKOWVOTNTA AVAYyVWELONG Kol
KOTOVONONG TWV OLAITEPWVY XAPAKTNPLOTLKWY TWV TTALSLWV HLOG TAENE KOL N LKOWVOTNTA
eMIKOWVwWViaG pall toug. Me oTtdX0 TNV AVATTUEN TWV TTAPATIAVW LKAVOTHTWY HLO OTTO
TI TILO OUVNOLOPEVEG OTPATNYLKEG OTI( omoieg KkaAouvtal va efaoknBouv ot
urtoyndlol ekmatdeutikol, Katd tn SLAPKELA TWV OTIOUSWV TOUC, E(VOL OL OTOMLKEG
OUVEVTEVEELC pe oL,

Kata t Stapkela tng A’ pAaong Tou mpoypaatog tng MNpaktikng Aoknong Tou
Tunuatog Emwotnuwv MpooxoAlkng Aywyng kot Ekmaideuong tou ApLoTOTEAELOU
Mavemiotnuiov Oegococalovikng, XPNOLUOTOONKOY OL QTOMPLKEG OUVEVIEUEELS
EKTIALSEVTIKWV-TIALS LWV WG €va gpyaleio mou pmopel va dwaoel otoug urmtoPndpLoug
EKTIALSEVUTIKOUC TN SuvaTtoTnTa Vo E€0LKELWOOUV UE TEXVIKEG SLATUTIWONG EPWTACEWY
KOl ETUKOWVWVLNG E ULKPA TTOLSLA KAl VAL TIPOCEYYIOOUV TOV TPOTO OKEYNE AUTAG TNG
nALKiag.

Metd tn ouvévteuén pe €va maldi tng SIkAG Toug emAoyng, ol PoLTATPLEG
KANOnkav va amaviioouv o€ €PWTIACELS TToU adopoucav To oXeSLAOUO Kal TV
UAOTTIOLNGON TWV ATOULKWY CUVEVTEVUEEWV UE OTOXO TN Slepelivnon TwV amoPewV TOUG
YloL TO OUYKEKPLUEVO EPYOAELD WG «HECO YVWPLULOG» UE Ta tatdld. H avaAuon twv
arntavtnoswv 114 ¢outntpliwv Sivel xprolueg mAnpodopleg yla TG avitAnPelg Twv
dOLTNTWV OXETIKA HE TA XAPOAKTNPLOTIKA Kal T SuvatoTNTEG TwV TASLWV TNG
T(POOXOALKAG NALKIAG KAl TN XPNOWOTNTA, N MN TNG OTOMULKAG OUVEVIEUENG WG
S16akTIkO epyaleio. Ta amoteAéopata €8eL€av OTL N cuvevTeuEn Pe Ta maldld pmopet
VO QTMOTEAECEL UL QTTOTEAECUOTLKI) OTPATNYLKI) KATA TNV apXkn ekmaidsuon twv
EKTIOULOEUTIKWY, yla TNV guacbntomoinon Kol tn yvwpluia Toug pe to modld tng
TIPOOXOALKAG NAKIAG.  [Emiotpodr oto CV]

51. Chatzipanteli, A., Grammatikopoulos, V., Gregoriadis, A. (2014). Development
and evaluation of metacognition in early childhood education. Early Child
Development and Care, 184 (8), 1223-1232.

In a rapidly changing world, early childhood educators should support new

forms of teaching and learning, enhancing the learning environment and bringing
schools better in tune with 215 century realities. Preparing the students to become
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competent lifelong learners must be the main aim of schooling today. An important
aid towards this aim is metacognition, due to its important and its contribution to
learning and knowledge transferring.

This chapter discusses the literature on metacognition, the techniques that
improve it and the way it is evaluated in education, and especially in early childhood.
The engagement of young students in metacognitive thinking is considered necessary
as they considered capable of developing fundamental forms of metacognition after
the age of 3.

The development of metacognitive activities for early childhood education could
help students become thoughtful about their learning process. Apart from the
practical implications for educators, the chapter closes with the presentation of
physical activities that describe reciprocal and self-check teaching styles and guide
young children to reflect on their own learning and realize what they are doing.

Ie €vav ypnyopa avamtuocOUeVo TEPLBAAAOV OL EKTTALSEVUTIKOL TTPOCYOALKAG
aywyng Ba mpénel va uloBetouv Kat va unootnpilouv véeg pebodoug didaokaliag
Kol pabnong, €tol wote vo gpmAoutilouv To pabnolakd meplBallov Kal va

QVTOTOKpivovTaL OTLG TIPOKARCELG TOU 21°Y awdva. H TipoeToLaoia TwV padntwyv
WOoTE va yivouv kavol va pabaivouv oe 6An toug tnv mopeia otn lwn, €ival évag
Baokdg oTdX0C TOoUu onuePvoU oxoAelou. H petayvwon lval pia MOAU OnUOVTKN
de€lotnta mou BonBast mpog authv TNV KateuBbuvon, AOyw TNG ONUACLOG KoL TNG
oUUBOANC TG otn pabnon kat otn petadopd TNG MAdnong. H epyaocio autn
TPAYUOTEVETAL TO TeSlo autd, TIC TEXVIKEGC TOU PEATIWVOUV KAl TO TWG N
HeTayvwon afloloyeital TeAKA otnv TPooXoALkn ekmaidevon. H evowpdtwon tng
HETAYVWONG 0TNV TPOCXOALKN ekmtaidevon Bewpeital amapaitntn, kabwg ta madla
arnd ™V NAKIA Twv TPLWV ETWV QVATTUOOOUV PaOCLKEC HOPdPEC peTayvwong. H
QVATITUEN TWV HETOYVWOTIKWY SpOoTNPLOTATWY OTNV TIPOCXOAKN ekmaidsuon Ba
unmopouaoe va BonBdnoel Toug pabntég va otoxalovtal OXeTKA pe T dladikacia Tng
pabnong. Mépa amod T OewpnTIKEG TIPOOEYYIOELS, N €pyacio auth TapabEtel Kal
TIPAKTIKEC  OSpaotnplotnteg mou Ponbolv Tou¢ HaBNTéEC va  avamtuéouv

METAYVWOTIKEG 6€§LOTNTEG.  [Emiotpo@n oto CV]

52. Gregoriadis, A., Grammatikopoulos, V., Zachopoulou, E. (2013). Evaluating
preschoolers’ social skills: The impact of a physical education program from the
parents’ perspectives. International Journal of Humanities and Social Science, 3
(10), 40-51.

The purpose of this study was to investigate the parents’ perceptions
concerning the impact of a physical education program named ESPEC (‘Early Steps’
Physical Education Curriculum) on their children’s social skills. This study’s research
design followed the ‘concurrent triangulation strategy’ of mixed method research.
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Based on this research design, parents participated in ESPEC evaluation providing
both quantitative and qualitative data. The “Social Behavior Instrument” (SBI) was
administered and 181 parents (87 from the control group and 94 from the
experimental group) completed the SBI before and after the implementation of the
ESPEC. For the qualitative data 16 randomly selected parents with children in the
experimental group were interviewed. Results showed that no statistical differences
were found between the control and experimental measures for all 18 items of SBI.
The qualitative data provided a more insight view of the improvement of children’s
social skills.

The overall picture, deriving from the results, showed that the implementation
of a physical education program (ESPEC) had positive impact and improved various
social behaviors and skills of preschoolers. This shows that physical education
programs with their informal atmosphere and content constitute an ideal setting in
which social skills can be developed. Also, the participation of parents as valid and
reliable external evaluators in intervention programs is further supported from the
results of this study.

ZKOTIOG AUTAG TNG MEAETNG ATV va SLepeUVNOEL TIG AVTIANPELG TWV YOVEWVY
OXETLKA E TOV OVTIKTUTIO EVOC TIPOYPAUUATOG GUCLKAG OlywyHG TTOU ovoualeTal
ESPEC («Early Steps» Physical Education Curriculum) oTi¢ KOWWVIKEG S€ELOTNTEC TWV
TaLdLwv toug. O epeuvNTIKOC OXESLAOUOG QUTAG TNG LEAETNG akoAoUBNaoE Tn
«OTPATNYLKN TAUTOXPOVNC TPLYWVOTOLNCNC» TN £PEUVAC HELKTNC LeEBOSou. Me Baon
OLUTOV TOV €PELVNTLKO oXeSLAOUO, OL YOVELG CUMPETELXOV oTnV afloAdynon ESPEC
TLOPEXOVTAG TOOO TTOCOTIKA OGO KL TTOLOTIKA SeSopéval.

Xopnynbnke 1o « Méoo Kowvwvikng Zuunepidpopadc» (SBI) kat 181 yoveig (87
arnod tnv opada eAéyxou kat 94 amnd tnv melpapatiki opada) ohokAnpwaoav to SBI
TPV KOl HETA TNV edappoyr tou ESPEC. MNa ta molotikd Sedopéva epwtndnkav 16
Tuxalo ETUAEYUEVOL YOVELG HE TTOLSLA OTNV TIELPAPATIKN opdda. Ta amoteAéopota
£6elav otL ev BpEOnkav oTaTIOTIKEG SladOopEG LETOED TWV UETPOEWV EAEYXOU Kall
TWV TELPAUATIKWY LETPAOEWV Kal yla ta 18 otolyeia tou SBI. Ta molotikd Sedopéva
napeiyav pia o dopatikn anodn ya tn BeAtiwon Twv KOWWVIKWVY SEELOTATWV TwWV
maldLwv. H cuvoALKr €kova, TTou Pogku e amnod Ta anoteAéopata, £6€LEe OTL N
edpappoyn evog mpoypappatog puotkng aywyng (ESPEC) gixe BeTikd avtikTumo Kot
BeAtiwoe S1adopeC KOWWVIKEC cUHTEPLPOPEG Kal HEELOTNTEC TWV TTOLSLWV
TIPOOXOALKAG NAKIAG. AUTO SeiyVveL OTL Ta TPOYPAUUOTO PUCLKAG aywynE LE TNV
ATUTIN ATHOODALPA KOL TO TIEPLEXOUEVO TOUG amoTeAoUV eva Lbaviko meplBdAlov oto
ormolo HopolV va avarmtuxBouv KowwVLIKEG de€lotnteg. Emiong, n cuppeTox TWV
YOVEWV WG EYKUPWV KOl OELOTILOTWY EEWTEPLKWV AELOAOYNTWV OE TPOYPAUATA

mapEUBacnG UOOTNPLIETAL TIEPALTEPW OTTO TOL ATIOTEAECHOTO UTAG TNG LEAETNG.
[Ertiotpodn oto CV]
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53. Grammatikopoulos, V., Gregoriadis, A., & Zachopoulou, E. (2013). Evaluating an
early childhood educators’ training in six European countries. International
Journal for Innovation and Quality in Learning, 1 (2), 15-21.

The aim of the current study was to evaluate the training provided by the
project “Early Change: Promoting the professional development of early
educators.” The training was conducted in six European countries between
October 2012 and January 2013, and the participants were 122 early
educators from six different countries. The aim of the training was to help the
participants develop basic research skills by teaching them how to implement
an Environment Rating Scale, the ECERS-R.

The evaluation design was based on the use of mixed methods as both
qualitative and quantitative data were collected. The results supported the
successful provision of the training towards the improvement of the
participants’ research skills and the enrichment of their knowledge. Implications
for the educational field practice are also discussed.

O 0T1OX0G TNG mapovoag HEAETNG ATAV va afloAoyroeL TNV eknmaibeuaon mou
TapEXETOL amo to €pyo «Mpwiun AAayn: NpowBnon tng eEmMayyeAUOTIKNAG
avantuéng Twv natdaywywv npooXoAkng nAtkiag». H ekmaidevon S1e€nyxOn oe €L
EUPWTAIKEG YwpPeG amod tov OktwRplo Tou 2012 £wg Tov lavoudplo Tou 2013, kat
Ol CUMHETEXOVTEG NTaV 122 ekmatSeuTikol amo £EL SLOPOPETLKEG XWPEC. ZTOXOC
NG ekmaidevong nrtav va BonbroeL TOUC CUPUETEXOVTEG VA avamTUEOUV BOOLKEC
epeuvnTIkEG Se€LotnTEC S1dAoKOVTAC ToUuC WG va epappolouv pia KAipaka
AwoBadBuiong MeptBarAovtog, Tnv ECERS-R. O oxedlaoudg tng afloAdoynong
Baolotnke otn Xprion UIKTWV HeBOdwv KabBwg cUAAEXBNKAV TOGO TTOLOTIKA 600
Kol ToooTIKa dedopéva. Ta amoteAEGUATA UTIOOTHPLEQV TNV ETILTUXI TTAPOXH TNG
ekmaibevong pe otoxo TN BeATIWON TWV EPEUVNTIKWY S£ELOTNTWVY TWV
OULUETEXOVTWY KOL TOV EUTAOUTLOMO TWV YVWOEWV TOUC. ZulntolvTal EMiong oL

ETUMTWOELG YL TNV TIPAKTLKI TOU ekmaldeutikol nmediov.  [Emotpodr oto CV]

54. Grammatikopoulos, V., Tsigilis, N., Gregoriadis, A., Bikos, K. (2013). Evaluating an
induction training program for Greek teachers using an adjusted level model
approach. Studies in Educational Evaluation, 39, 225-231.

This study is about the evaluation of the introductory training program for
educators who just got appointed in the public sector in Greece. The program was
evaluated by adopting an adjusted level model approach. The innovation in this
approach was the integration of methods. Qualitative and quantitative data
collection procedures were applied in order to assess the value of the training based
on the five levels proposed by Guskey (2000; 2002). The introductory training was
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provided to Greek educators who are appointed as permanent public employees at
the beginning of each academic year. The results were encouraging for the
applicability of the level model based evaluation in educational settings. Moreover,
the sequential hierarchy of the model was also tested for the levels that were
assessed quantitatively. The hierarchical order was supported for the levels
reactions, use of knowledge, and results. Further evidence is needed in order to
support the integration of methods in level models approach and the sequential
order of the five model approach proposed by Guskey.

H epyaoia autn mpaylateUeTal £va LOVTEAD a€LOAOYNONG YLOL TNV ELCAYWYLKA
ETUUOPDWON TWV EKMOLOEVUTIKWY TIOU TtpocAapBavovtal otnv npwtofaduta Kot
SdeutepoPBabuia eknaidevon. H empopdwon aflohoynBnke e TV TPOCAPUOYH EVOG
«UOVTEAOU emuMESWVY, UE GUAAOYN QTTO TTOLOTIKA KOl TIOOOTIKA dedopéva. Ta
«UoVTEAa erMESWV» elval afloAoynoelg eupéwe Sladedepéveg otnv afloAoynon
ETULUOPDWONG OTOV OPYOVWOLOKO TOHEN Kal TEAeuTaia dpxloav va uloBetolvtal Pe
TPOCOP-HOYEG Kal otnv ekmaidevon. Ta amoteAéopata £6el€av BeTikd oTowEla
yla tnv KOTtaAANAGTNTA TOU HOVTEAOU TTOU ULOBETBNnKe oTnV mapovoa epyacia yla
NV enpuopPpwon ekmadeuTikwy. E€etaotnke emiong n dStadoxikotnta otnv
LEpapXLk Soun Twv enuté-dwv yla ta enimeda OmMou umnnpxav Mocotika dedopéva
LE Ta amoteAéopata va uTtooTtnpilouv tnVv Lepapxki doun. BERala, mepattépw
eUmelplka Sedopéva Ba xpelaotouv yla TN HEAETN o€ BABOG TWV «UOVTEAWV
ETUTESWV» KL TNV KATAAANAGANTA TOUG OTO XWPO TNG EMLOpPwaong otnv

ekTodeVTIKA.  [Emotpogt) oto CV]

55. Bikos, K., & Gregoriadis, A. (2012). Moral judgments of sociometrically neglected
children concerning their bullying experiences in the first grade. International
Journal of Humanities and Social Science, 2 (9), 23-33.

Recent findings have shown that school bullying is becoming an ongoing and
serious problem that children and educators face on a daily basis. For example,
unpopular children have increased possibilities of being rejected than their peers and
are at great risk of experiencing depression and low self-esteem. In addition, bullying
has recently been identified by researchers as a classic moral issue, insofar as it
involves intending to hurt another person or behaving in a way that may harm other
people. The purpose of the present study is to investigate children’s experiences,
understanding and moral judgements of school bullying. Three first grade classes
participated in the study, one from a public and two from a private primary schools in
Thessaloniki. Children’s sociometric status was determined using the procedure
described by Coie, Dodge and Coppotelli (1982). Besides the standard “like most’ and
“like least” nominations, children were asked to identify three classmates who get
“picked on and teased” so that victimized subgroups of neglected-bullied children
could be identified. Children who were identified as sociometrically neglected,
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became the “target-children” of this study. These children were prompted to talk
about their bullying experiences and to answer to open-ended questions. More
specifically, two researchers observed the daily interactions of each one of these
children for three days in a row. They recorded specific interactions and bullying
incidents in which the “target-children” were involved and they interviewed them
about these particular occasions. Children’s responses revealed significant levels of
social distress, submission and low self-esteem, but they also suggested the “moral”
nature of the motives of bullies, such as sadistic and deliberate aspects of bullying that
are not fully included and described in the existing subtypes of aggression. The
aforementioned finding which has already been supported empirically in the study of
Bosacki, Marini and Dane (2006), may help researchers to broaden current
conceptualizations of bullying and victimization.

O oKOTOG TNG epyaciag autng eival va SLEPEUVAOEL TIG EUTTELPLEG KL TIG NOKEC
KPLOELG TwV TtaLdLwV yLa To oX0ALKO ekdoBLoUO. Tpelg TALeLg mpwTng SNUOTIKOU
OUMMETEXaV oTNnV €pguva, pia and Snuocto Kot SU0 amo WLWTIKA SNUOTIKA oXoAela
nN¢ @socoalovikne. ElSIkOTEPQ, EHAPUOCTNKE N KOWVWVLIOUETPLKN HEB0SOG Kall
EVTOTILOTNKAV HABNTEG TTOU KOTOTAGOOVTAV OTNV Katnyopia SnUoTikotnTag
«TapapeAnuévoc». AkoAoUBnaoe mapatrpnon TwV MAPOUEANUEVWY LaBNTWVY Kal
OUVEVTEUEN OXETLKA LIE TIG EUTIELPLEG TOUG IO OXOAKO KPOPBLOUO. AUO EPEVVNTEG
napatnpoucay Tig Kabnuepveég aAANAEMLOPACELG TWV TMOPAREANUEVWY TTALSLWV yLa
TPELG HEPEC KaL KATEYPaA Vv CUYKEPLUEVEG AAANAETILOPACELG KOL TIEPLOTATIKA
OXOAKOU gkdpofLlopol ota omola avapixdnkav ot mopapeAnpévol pobntég Tou
Selypatog. ITn oUVEXELD TTHPAV CUVEVTEUEN Ao auTOUC TOUG MOONTEG YL AUTA T
OUYKEKPLUEVA TTEPLOTATLKA. OL amavTtnoeLg Twv raldlwv £6et€av onuavtika enineda
KOLVWVLKNG QTTOyonTELONG, Ttapaitnong, urmotayng Kal XaUNANRG QUTOEKTIUNGONG,
aAAa €deL&av emiong Kal tnv «nOwKA» MAeupad/PpUon TWV KLVATPWV TWV OXOAKWV
£KPOBLOTWVY, OTIWC OL CASLOTIKEG KOl OKOTILLLEC TTAEUPEC TOU OXOALKOU ekdoBLopOU, oL
oroleg Sev elval MANPWC EVTAYUEVECG OUTE KAl TIEPLYPAPOVTOL EMOPKWE OTOUG
UTTAPXOVTEG TUTIOUG ETILOETIKOTNTOG. To EUpnUA OUTO Urtopel va Bonbroet Toug
EPEUVNTEC va SLEUPUVOULV TNV KaTavonaoh Toug yupw amod tn Bupatomnoinon Kat to
OXOALKO ekpoOPBLOMO.  [Emotpodr oto CV]

56. MmpuriAn, M., & FpnyopLadng, A. (2012). O poAo¢ TOU OOCTIOCLEVOU
EKTIOLOEVUTLKOU OTNV TIPAKTLKH A0KNGN TWV oS aywYIKWY TUNHUATWV.
Madaywyikn Entdswpnaon, 54, 169-179.

Baoikn mpolnoBeon yla tn Ste€aywyn TG MPOKTIKAE Aoknong Twv urtoPndiwy
EKTIOLOEVTIKWY amoTeAEl n emonteia Kat n kabodnynor) TOug amod EUMELPOUG
natdaywyouc. e avtiBeon pe ta 5iebvr) Sedopéva, KATA TA OTola TNV EMOMTELN TWV
dottntwv avalappavouv "emayyeApatieg" €mMOMTEC, O0TO €AANVIKO €EKMALSEUTIKO
OUOTNUA TO CUYKEKPLUEVO pOAO emwuilovtal eKMALSEUTIKOL TTIOU QUITOCTIWVTAL OTa
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TIAVETUOTNULAKA TUAMATA €8IKA yla To OoKomo autd. Ztnv «Ttplada cuvepyaociag -
enomntelag» mou anaptiletal and Tov MAVEMLOTNULAKO KaBnyntr, TOV 0IOCTIACUEVO
EKTIOLSEVUTLKO Kal TO ¢oLTNTH, Ol AMOCTIACUEVOL eKaLSeUTIKOL KaAouvTal, cUpdwva
UE TIG oUYXPOoVEC TaLldaywyLlKEG avTAnPeLg, va Bonbrnoouv to dottntr) OxL HOvo va
HeTaoxnUotioel Tn Bewpla og PAEn, aAAA Kal vo PIeL o€ pia Stadikaoia KpLTikou
QVOaOTOXOOUOU.

H mapouoa epyacia anoteAel pépog piag euplTEPNG EPEUVNTLKAG TTPOOTIABELAG
OKOTIOG TNG omolag ATav va avadeifel tn onpacio Tou poAoOU TwWV AMOCTIOCUEVWY
EKTIOLSEUTLKWV OTLG TIPOKTIKEG OLOKNOELG TWV TS AYWYLIKWY TUNUATWY Kal va
KataypaeL Ta TPOBAALOTO TTOU UTTAPXOUV OXETIKA LE: 0) TO POAO KO TLG
UTIOXPEWOELC TOUC OTLC TIPOKTLKEG OLOKINOELG, B) TIG TTALS Ay WYLKEG KAl ETLOTNLOVLKEG
TUPOKANCELG TTOU CUVAVTOUV KATA TNV EKTEAECN TWV KABNKOVTWY TOUG KAl y) TIG
eMeleLg mou adopouv to poAo toug o Beopiko emimedo. To HEPOG TNG EPELVASG
TIOU TTOLPOUCLATETAL OTN CUYKEKPLUEVN Epyacia SlampaypateveTal tn Oeouikn
Sl1a0taon Tou POAOU TOU QTTOCTIOCEVOU EKTTOLSEUTLKOU. 2TNV EPEUVA CUUHETELXAV
14 vnruaywyol, amoonoacpévol otnv MNpaktiki Acknon tou TuRpatog Emotnuwy
MpooxoAkng Aywync kat Eknaideuong tou A.M.0. katd to akadnuaiko €tog 2008-
2009. H cuA\oyn Twv S€60UEVWV TIPAYUOTOTOLONKE LE TN CUUMARPWON
epwtnuoatoloyiwv kat tn dte€aywyn opadikwv ocuvevievEewv. H avaluon Twv
Sebopévwy £6€LEe, OTL 0 PONOG TOU ATIOCTIACUEVOU EKTTALOEUTLKOU OTA TTALSAYWYLKA
TUAHATO TNG XWPOS, Xapaktnpiletal ano Oeoukég eNelelg og enimedo neplypadnig
TWV EMAYYEAUOTIKWY TOUCG UTIOXPEWOEWYV, QMO OVTIPATELG OXETIKA LIE TA
ETAYYEALATIKA TOUG Sikalwpata, aAAd Kot and npofAnuata o 0tL adopd Ta
kpttipla mpoocAnPng kat aLoAOynong TouG. [Emiotpodr oto CV]

57. FpnyopLadng, A., & Mpappatikénouvlog, B. (2011). H afloAdynon tng
ouvepyatikng StbaokaAiag otnv mpoooAikn nAkia. Matbaywyikn Emidewpnon,
51, 25-41.

H ouvepyatikn pabnon amoteAel pia amodekth Kal EUPEWC XPNOLULOTIOLOUHEVN
HEBodo SibaokaAiag oe OAeg TI¢ Pabuidec Tng ekmaidevong. H onpaocia g
OUVEPYATLKAC tPoagyyLong/uebodou yla tn pabnon Kat thv avantuén twv natdlwv
EXEL TEKUNPLWOEL oo peyaAo MARB0G EUMELPIKWVY EPEUVWV TLG TTPONYOUUEVES
Sekaetieg. QoTO00, MAPA TNV EUPEWC ATIOSEKTI UTTOOTAPLEN TIOU TIPOCHEPEL N
ouvepyaTikn padnon/uéBodog otouc maldaywyoug, umtapxouv ToAoL ekmaldeuTikol
mou dlotalouv va tnv uloBetrioouv e€attiag SuokoAlwv Kal TPoBANUATWY TTOU
avTtlpeTwrilouvv otnv edpappoyn tng uebodou. H epyacia autr StampaypateveTaL TO
TPOPBARUATA TTOU AVTLHETWII{OUV OL VNTILayWwYoL oTNV EbapUOyr TNG CUVEPYATLKAG
pHeB6Sou otnv Ta€n. ELOIKOTEPQ, ETUKEVTPWVETAL 0TI SUCKOALEG TTou avTleTwi{ouv
oL vnmiaywyol otnv afloAoynon tng anodoaong Kal NG avantuéng twv matdlwyv
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evoow SdouAevouv cuvepyatikd o€ opadeg. EmutAéov, oulnteital n opydvwon Kot To
TAQLoLo TNG a§LOAGYNONG OTN CUVEPYATLKN LABNoN KoL TapoucLalovtol OPLOUEVEG
TEXVIKEG a€LOAOYNONG MPOCOPUOCUEVEG OTLG AVAYKEG TNG TTPOOYXOALKN G TAENG.
Cooperative learning is now an accepted and often the preferred instructional
procedure at all levels of education. The significance of cooperative approach in
children's learning and development has been well established by numerous
empirical data these past decades. However, despite the widely accepted support
cooperative learning provides to the teacher, there are lots of teachers that hesitate
to adopt this method due to the various problems and difficulties they face in its'
application. This paper discusses the problems preschool teachers face in using
cooperative learning. More specifically if focuses around the difficulties early
educators have in the evaluation of young children's achievements and development
while working cooperatively in groups. Furthermore, we discuss the organization and
context of evaluation in cooperative learning and present some assessment
techniques adjusted to the needs of the preschool classroom. [Emiotpodn oto CV]

58. Tsigilis, N., & Gregoriadis, A. (2008). «Measuring teacher-child relationships in
Greek kindergarten settings: A validity study of the short form of the Student-
Teacher Relationship Scale. Early Education and Development, 19 (5), 816-835.

The present study was designed to examine the factorial validity of the short
form of the Student Teacher Relationship Scale (STRS-SF, Pianta 2001) and its
invariance across gender in the Greek educational context. STRS-SF has been
designed to assess teachers’ perceptions of their relationships with individual
children and their perceptions about children’s behavior and feelings towards them.
STRS-SF comprises 15 items that measure two dimensions of teacher-child
relationships, Closeness and Conflict. Fifty-six kindergarten teachers completed the
STRS-SF about their students (n = 336). A two-factor model with correlated latent
factors was postulated and tested. Confirmatory factor analysis procedures showed
marginal fit to the data (CF/ = .902, RMSEA = .066). The fit of the model was further
improved by adding two error covariances (CFl = .931, RMSEA = .056). Cronbach’s
alpha coefficient showed adequate internal consistency for Closeness (a =.72) and
Conflict (a = .82). In addition, there was a negative moderate association between
the two subscales (r = -.38). Examination of the STRS-SF invariance showed it was
manifested in the same way across gender. The findings of the present study, which
was conducted in a cultural context different from the one in which the STRS-SF was
developed, seem to support the instrument’s factorial validity and equivalence
across gender.

H mapouoa épeuva e€eTALEL TNV TTAPAYOVTLKH EYKUPOTNTA TNG ZUVIOUNC
Mopdnc tng KAipakag STRS (Student-Teacher Relationship Scale-Short Form, Pianta
2001). H Zuvtoun KAtpoka STRS-SF €xel xpnolpomnolnBet oe mMAnBwpa epeuvwy yla va
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aLOAOYNOEL E TILO CUVTOUO TPOTIO aTtd OTL N OAOKANpwWHEVN KALHaKa, TIG avTIANPELG
TWV MaLdaywywv yLa TLG OXECELS TOUG HE Ta TtatdLd Kal TiG avtAPELS Toug yLa Ta
oupnePLPoPA TWV TaLdLwy, aAAAd Kal yLa To CUVaALCORUaATa TWV TTALSLWV amévavti
touc. H Z0vtoun KAipaka STRS-SF amoteAeital amo 15 items ta onola petpouv SUo
Sla0TACELG TNG oX£0NG maldaywyou-tatdlou, tTn 'TuvaloBnuatiki Eyyotnta' Kot
'Y0ykpouon'. 56 vnraywyot cupmnAnpwoayv tn Zuvtopun KAipaka STRS-SF yla toug
pHaOntég Toug (N=336). Eva mapayovTtikd LOVTEAO pe U0 MapAyovTES
StapopodwOnke kat e€etaotnke. H emiBefalwtiki mapayoviki avaluon €8el€e
oplakn mpooapuoyn ota dedopéva (CFI=.902, RMSEA=.066). H elkOva TOU HOVTEAOU
BeAtiwbnke mepattépw nmpocOétovroag SUo odpalpata cuppetaBoing (CFI=.931,
RMSEA=.056). O &eiktn¢ aflomiotiog Cronbach's alpha £€6€lée emapkr ecwteplkn
ouvoxn yla tn Zuvalodnuatikn Eyyotnta (a=.72) kat yia T Z0ykpouon (a=.82).
ErmunpooBOeta, unnpxe pia apvnTikn LETPLO CUCKETLON QVAUECA OTN ZuvaloOnuatiki
Eyyutnta kat otn Zuykpouon (r=-.38). Ta eupruata TG €PEUVaC, IOV
TIPOYLLOTOTIOLONKE O€ £VOL KOWVWVIKOTIOALTIOWLKO TTAQLOL0 SLapopeTIKO amod eKeivo
oTo onoio avamntuxdnke n kAipaka STRS-SF, ¢paivovtal va umtootnpilouv tnv
TLOPOYOVTLKI) EYKUPOTNTA TOU EPYAAEiOU.  [Emiotpodr oto CV]

59. FpnyopLadng, A. (2008). «Me TtoLa KpLtrpla agLoAoyouv ta atdLd TPOooXOALKN G
nAKiaG Tn cupmeplpopd TNG varmaywyoL Kal tn LETaV Toug aAAnAemibpaon».
MNoawbaywyikn EmiBewpnon, 46, 109-127.

H mAelovotnta Twv SL0BECILUWY EPEVVWV YLA TIC OXECELS TTadaywyou-
nodlov oto

VNTILAYWYELO KOl TIG TPWTECG TAEEL TOU dnuoTikou PBaocilovtal otn
Stepevivnon twv avtAPewv Twv SaokAAWY KAl TWV YOVEWV TwV TToLdLwv.
Qot000, €vag oNUAVILKOG OYKOG TTANPodopLWwV UmopolV va amoktnBouv, eav
SlepeuvnBolV ol avTIANPELG TV LWV TwV HaBnTwV vRmaywyeiov yla Tig
OXEOELG TOUG UE TOUG Ttatdaywyoulg TouG.

Autn n épeuva e€€taoe TIg avtiAnPelg 338 pabntwv amnd 19 tagelg
vNILaywyeilwv NG Kevtplkng Makedoviag OXETIKA PE TNV TOLOTNTA TNG OXEONG
TOUG ME TOUG/TIG vnTLaywyoug Tout. El8kotepa, n £€peuva amookomoUce otV
Kotaypadr CUYKEKPLUEVWY CUUTEPLGOPWV KAl CUVALCONUATIKWY EKSNAWOEWV
TWV Madaywywv oL omoleg ekAapfavovtal anod ta madld wg «SeIKTeG» N
evdelelg yla tnv uTapén BeTIKNG  apvNTIKNAG oxéong Hall Toug.

To anoteAéopata £6elav pia osLpd BETIKWY Kal apvNTIKWVY KPpLTnplwv ta
omola XpNOoLUOTOoLoUV Ta TaLdLd TIPOKELUEVOU va aLlOAOYooUV TNV TOLOTNTA TNG
OX£0NG TOUG UE To/TN vAmaywyo toug. Edetav emiong otL ta maldld ival os Béon
Va TEPLYPAYOUV WE LKAVO TPOTO TA CUVALOOUOTA KAl TI AVTIANPELS TOUG YLAL TLG
OX£0ELG TOUC e TouG madaywyous. [Emotpo@r) oto CV]
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60. Gregoriadis, A., & Tsigilis, N. (2008). «Applicability of the Student-Teacher
Relationship Scale (STRS) in the Greek educational setting». Journal of
Psychoeducational Assessment, 26 (2), co. 108-120, 2008. Impact factor (0,525).

The purpose of this study was to examine the applicability of the STRS
within the Greek cultural context. Sixty-seven kindergarten teachers filled in a
Greek version of the Student-Teacher Relationship Scale (STRS) for 403
kindergarten students. Exploratory factor analysis showed that a 26-item
version of the STRS could be considered as a valid and reliable instrument to
measure three dimensions of the teacher-child relationship, namely Closeness (a
=.86), Conflict (o = .87) and Dependency (a =.79). Findings further indicated
that teachers described young boys as having more conflictual relationships with
their teachers and young girls as having closer and more dependent
relationships with them. In contrast with previous studies, the Dependency
subscale was positively correlated with the Closeness subscale (r = .34) and did
not associate with the Conflict subscale. This finding might be attributed to the
different cultural background of the Greek kindergarten teachers or their
differentiated interpretation of the notion of Dependency.

O 0T0)X0¢ TNG tapouoag UEAETNG ATAV VA EEETACEL TNV EGAPUOCLUOTNTA TNG
kAlpakag Student-Teacher Relationship Scale (STRS) 0to eAANVIKO TTOALTIOULKO
mAaiolo. 67 vnraywyot cuumAnpwaoav tnv eAANVIKN Bepolov NG KAlpakag STRS yia
403 pabntég touc. H dlepeuvntikn mapayovtikn avaluon €6eLée otL pia Bepolov pe
26 items tng kKAlpakag pmopel va BewpnBel éva afLOmLOTO Kal £yKupo epyaiEio yla
TN LETPNON TWV TpLWV SLAcTACEWV TNG ox€ong matdaywyou-matdlov, SnAadn tn
JuvaloBnuatikn Eyyutnta (a=.86), tn ZUykpouon (a=.87) kat tnv E€aptnon (a=.79).
Ta eupnuata £6et€av emiong OTL oL vAmLaywyol mepLéypaav ta ayopLo OTL £XoUV
TILO OPVNTLKEC/CUYKPOUGLAKEG OXETELG E TOUC/TIC VN TILAywyoU G TOUC, EVW Ta
Kopitola OTL €XOUV TTILO DETIKEG KL TILO TIPOCKOANUUEVEG OXEOELG Ol TOUG. Z€
avtiBetn Ue Ta EUPAUATA TIPONYOUUEVWY EPELVWY, N UTIOKALHaka TG E€aptnong
OUOXETLOTNKE BETIKA LE TNV UTIOKALMAKA TNG ZuvaloBnuatikig Eyyutntag (r=.34) kat
6V OUOYXETIOTNKE HE TNV UTTOKALHaKA TNC ZUYKpouong. AUTO TO eUpnUa UITopEL va
arnodoBei 0to SLadopeTIKO TOALTIOULIKO UTIORABPO Twv EAAAVWY vNTILAYWYWV 1} 0TN
Sladpopetiki epunveia toug yla tnv évvola tng NpookoAAnonG. [Emiotpodn oto CV]

61. Tsigilis, N., Tsioumis, K., & Gregoriadis, A. (2007). «Applicability of the planned
behavior theory to early childhood teachers’ attitudes toward teaching culturally
diverse classes. The role of self-identity». Psychological Reports, 100, 1123-1128.

The present study was designed to examine the predictive utility of the
planned behavior theory to the multicultural education domain. One hundred and
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forty eight prospective early childhood teachers asked to complete a questionnaire
designed to measure attitudes toward teaching multicultural classes, subjective
norms, perceived behavioral control and self-identity. Hierarchical regression
analysis showed that the planned behavior model components explained 52.5% of
the undergraduate students’ intentions. Entrance of self-identity increased the
predictability of the model (57.3%). It was concluded that: (a) researchers may have
increased confidence when applying the planned behavior theoretical framework to
study prospective educators’ attitudes and (b) self-identity seems to represent a
useful explanatory variable.

H mapouoa épeuva oXeSLAOTNKE TIPOKELUEVOU Va EEETAOEL TNV MPOPAETTIKNA
afila Tou BewpnTIKOU LOVTEAOU TNE TPOYPAUUATIOUEVNC OUUTIEPLDOPAG oTo Ttedio
NG SLamoALTLIo KNG ekmaidevong. To Selypa amoteAouvtav anod 148 untoPridploug
natdaywyoug mpooXoAkn g ekmaideuong. OL CUUPETEXOVTEC CUUTIANPWOAV Eva
EPWTNUATOAOYLO TO Omoio oXeSLACTNKE YLa VO LETPIOEL OTACELG QTIEVAVTL OTN
S16aokalio o€ SLAMOATIOUKES TALELG, TOV EKAaUBAVOUEVO EAeyXO CUUTEPLDOPAC
KOLL TNV EMAYYEALATLKI OLUTOELKOVA TOUC. H Lepapyikn avaiuon naAvdépounong
£6¢e1€e OTL oL Baoikol G€oveg/SLAOTATELG TOU LOVTEAOU TNG TIPOYPOUUATIOUEVNC
ouuneplpopdg e€nyovoav to 52,5% twv NPoBEcewv TwWV CUUUETEXOVTWY. O
OUVUTIOAOYLOUOG TNG EMISPAONG TNG EMAYYEAUOTIKAG QUTOEKOVAC aVENOE TNV
TPOPBAEMTIKOTNTA TOU HoVTEAOU oTo 57,3%. Onwg daivetal and ta anoteAéopata o)
TiPOKUTITOUV SeSoUEva TTou evBapPUVOUV TOUG EPEUVNTES VA XPNOLLOTIOLOUV TO
BEWPNTLKO LOVTEAO TNC TTPOYPAUUATIOUEVNC CUUTIEPLPOPAG o€ uTtoPriPpLoug
natdaywyouc mpooXoAkn ¢ ekmaideuong, Kal B) n EMayyEALATIK CUTOEKOVA

daivetal va amoteAel pia aflomiotn KoL XprRoLn EPUNVEUTIKN LeTOBANTH.
[Eriotpodn oto CV]

62. pnyopLadng, A. (2007). «Kowvwviopetpiar». ApBpo-Anuuoa oto M. ZwxEAAN
(emy.): «Aeiko tne Matdaywyikncy, 06.387-389. Oscoalovikn, eKSOOELS
Kuplakidn.

To apBpo auto mapouclalel CUVONTIKA Tn HEB0SO tnc KowvwviopeTpiag Kat
neplypadel kot avaAvel tn dtadikaoia epappoyng tng HeBOSoUC. ITO MPWTO HEPOG
mapoucLaletal pio cuvtopn wtoptkn avadpoun tng e€EALENG TNG LeBGSoU Kal Ta
Baoka «epyadeiar» ta omoia xpnolomnolouvtal otnv ebapuoyr tnhe, Omwe eivat yla
TIAPASELY LA TO KOWVWVLIOHUETPLKO TECT, TO KOWVWVLIOYPOLLA K.O.

ITn ouvExeLla meplypadovtal ol BaolkEG Katnyopieg SnUoTikOTNTAG 0To SiKTUO
TWV SLOMPOCWTIKWVY OXECEWV OTN OXOALKA TAEN Kal oL Suvatotnteg emefepyaciag
Twv dedopévwy Kal aflomoinong toug amnd tov/tnv matdaywyo tng Ta&ng f Tov
EPELVNTH. [Emotpodn oto CV]
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63. Tsigilis, N., Tsioumis, K., & Gregoriadis, A. (2006). «Prospective Early Childhood
Educators’ Attitudes Toward Teaching Multicultural Classes: A Planned Behavior
Theory Perspective». Journal of Early Childhood Teacher Education, 27, 1-9.

The aim of the present study was to examine prospective early childhood
educators’ attitudes towards teaching multicultural classes using the planned
behavior theoretical framework. One hundred and forty-eight undergraduate
students voluntarily participated in the study. Participants were divided into two
groups. The first group comprised students who attended courses on multicultural
education, whereas the second group comprised students who did not attend those
courses. A specifically designed questionnaire was administered to assess attitudes
toward teaching multicultural classes, subjective norms, perceived behavioral
control, and self-assessed knowledge.

Results showed that the planned behavior model can be applied to the
multicultural domain. Self-assessed knowledge significantly increased the
predictability of the prospective students’ intentions only for the first group (R2 =
.61). It was concluded that prospective early educators’ participation in courses
regarding cultural diversity facilitated their attitudes towards teaching children from
various cultural backgrounds.

O OKOTIOG TNG EPELVAC AUTAC ATAV VO EEETACEL TIG OTAOELG TwV UTtoPndLwy
nadaywywv mpooxoAkn g nAwkiog anévavtt otn Stéaokaliot o€ TTOAUTIOALTIOULKEG
Taéelg, pe Tn Xprion Tou Bewpntikol UTORABPOU TNG MPOYPOUUATIOUEVNG
ouuneplpopdc. 148 mpomntuylakol GoltnTEG CUHUUETELXOV EBEAOVTIKA OTNV £pEUVO.
OL ouppETEXOVTEC YwploTtnkav og SUo opadec. H mpwtn opdda anaptilovrav anod
doltnTtég mou mapakoAolBnoav padripata yia tn SLamoALTIo UK ekmtaibeuon, evw n
Seutepn opada amoteAolvtav anod ¢oltnteg mou dev mapakoAolBnoav mapopoLa
poonuoata. Evo epwTnUatoAoyLo mou oXeSLACTNKE YL TNV EpYOOLo OUTH
Xopnynoinke mpokeluévou va agloAoyroeL TIC OTAOELS amevavtl otn Sidaokalia ot
SLATTOALTIOKEG TALELG, TLG UTIOKELUEVLKEG VOPUEG KAL TNV AUTOAELOAOYU LEV YVWON.
Ta anoteAéopata €5y OTL TO LOVTEAO TNG TIPOYPOUUATIOMEVNG CUMTIEPLPOPAG
umnopel va edbappootel kat oto StamoAttiopko nedio. H avtoaélodoyol pevn yvwon
€VIiOYUOE OTATIOTIKA CNUAVTIKA TNV TTPOPBAE P LUOTNTA TWV TPOBECEWY TWV
TIPOTITUXLOKWYV POoLTNTWV HOvo otnv mpwtn opada (R2=.61). Qaivetot OTL N
OCULLETOXI) TWV TPOTITUXLAKWY GOLTNTWV O LB UATA OXETIKA LUE TN
SLaPOPETIKOTNTA KL TLC TIOALTLOULKEG LOLALTEPOTNTEC BEATIWOE TN OTACH TOUC

artévavtl otn StbaokaAia o€ matdLd amo mokiAa TOALTLOULIKA TtepLBAAAovTAL.
[Eriotpodn oto CV]

64. Mriikog, K., & FpnyopLadng, A. (1998). «HAtkia kait KPLTHPLO KOLVWVIOUETPLKWY
emdoywv». Makebvov, 4, 89-100.

H enidpaon Twv oxéoswv Tou Maldlov PE TOUG GUVOUNALKOUC TOUG glval
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dlaitepa ONUAVTIK) TOOO OTNV KOWWVIKI, YWWOTLKN KOl ouVOLoBNUATIKA TOU
avamntuén 000 Kal oTtnV avamtuén SeELOTATWY YLl KOWWVLKEG OXECELG KAl TN
HEANOVTIKN €vtagn Tou otnv KowwvViKn {wh. Ol avTAAPELG TWV TTALSLWY OXETIKA
LE TIGC KOWVWVLKEG OXEOELG TOUC peTaBaAlovtal oTtadlakd, KaBwe avamtuooovTal,
WSlaitepa amod TNV NAkia Twv €€L ETWV Kal AVw. XTOX0G TNG TapoloaG Epyaciog ATav
n Kotaypadn Twv Kpttnpiwv emthoyng kot anoppupng padntwv SltadopeTikwy
Tagewv dnpotikou oxoAeiou Kat n Stepelivnon tou «BAaBoug» Twv KpLltnplwv autwy
o€ ox€on We TNV nAKia Toug.

Mot Slepeivnon tTwv avtAPEWV TwV PadnTwy TETAPTNG Kal EKTNG
SNUOTIKOU XpNoLUOTIO|BNKE N KOWWVIOUETPIKA pEBodoC. Ta amoteAéopata
€6eléav OtL Ta KpLTApLa emAOYNG Kal amoppdng LeTaty twv duo opdadwv NTav
Slapopomotnuéva. Iuykekpluéva epdavidovtal TO EUMAOUTIOUEVEG aTOYELG
Kol ToAuSLaoTaTa KPLTPLOL ETUAOYAG KAl armoppng Twv LEYAAUTEPWV HoONTWV.
[Emiotpogn oto CV]

65. AgplkoAétn, A. M., KoUAn, O., Mnteumétoog, E., & FpnyopLadng, A. (2021). H
enidpaon evog pubuULKOU Kol KIVNTLKOU TTPOYPAKUOTOG 0TNV evauvaiocBnon
TaLs LWV mMPooxoAkn ¢ nAwkiag. Quatkn Aywyn & AGAntioudg, 41(2), 161-164.

H mpooxoAikn eknaideuvon eival pla kpiown mepiodog katd tnv onoia to matdi
QVATTUCOEL XOPOKTAPA Kal OgUEALWSN YWWOTIKA OTOLXELO KAl AUTO EVIOXVETAL ATTO
N dnuoupykn kivnon. H tpooxoAwkn nAtkia Bewpeital katdAAnAn nepiodog yLa tnv
edapuoyn MPOYPAUUATWY TTOU CTOXEUOUV OTNV PowBnNaon TwWV KLVNTIKWV
Se€lottwy. Elval n emoyn Katd tnv onoia praivouv ol BACELS yLa TIG OUeALWSELC
6e€10tNTEC TV aLdlwy, Ta onola apyotepa Ba eEeAyBoUV Kol o ABOANTIKEG
be€lotntecg (Gallahue, 2002). Qotdoo, otnv EANGS O eEAAXLOTEG EPEUVEG PEAETNOAV TNV
EMISpacN eVOC pUBULKOU KOl KLVNTIKOU TIPOYPAUUATOC 0TV evouvaiobnon matdlwy
TPOOYOALKNAG NALKIaG. ZKOTIOG TNG Mapouoag Epeuvag Ntav n Slepelvnon tng
eNidpaong evog opyavwHUEVOU pUBULKOU KoL KIVNTIKOU TIPOYPAUUATOC OTNV
gvouvaiobnon matdlwyv pooyoAkn ¢ nAKiag. Ztnv mapoloa EPEUVO CUHLETELX AV
TpLavta Suo maldla nAtkiog 3-5 eTwv mou pottoloav o€ SNUOTIKOUC oTAOUOUC.
XpnowuomnotiBnke n kAlpako Basic Empathy Scale (BES) (Jolliffe & Farrington, 2006) n
omola éxeL mpooapuootel otov eAANVIKO MANBUoUO (Stavrinides et al., 2010). Ta
anoteAéopata £6€1€av OTATIOTIKA ONUAVTIKEG SLadpOopEC WE TTPOC TOV MAPAYOoVTa
HETpNoN (MPLV KAl PETA TNV EHAPUOYN TOU MAPEUPRATIKOU TIPOYPAMUATOG).
[Etiotpon oto CV]

66. NpnyopLadng, A., Mmpumiin, M., Nanavdpéou, M., & Kakava, A-M. (2020).
MNpokAnoelg otov Evtoniopd Kplotpwyv Zuppaviwv otnv Mpaktik) Acknon tTwv
Qoutntwv. Ito Mpaktika 2°Y MaveAAnviou Suvedpiou AtktUou MPaKTIKWY
Aoknoewv «Eknaibevon Eknatbevtikwy kat Matdaywyika Tunuata, 30 xpovia
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UETA: AVTIUETWITI{OVTAC TIG VEEC TTPOKANTELG», (00. 73-86). MAVETLOTNULAKES
Ekdb6oelg Oecoaliag: Bolog, 28-30 ZemtepuPpiouv 2018. ISBN 978-960-9439-68-8

H mpaktikn poadnteia anotedovoes aveékabev PEPOC TNG eKmaideuong Twv
uroPAdLwv EKTTALSEUTIKWY, OTTO TNV EMTOXI) TIOU N EKMALSEVON TWV EKTTALSEUTIKWVY
Bewpouvtav pLa AmoKAELOTIKA EPaPUOCHEVN ETOTAUN £WC KAl onpepa. H cuyxpovn
aroyn yla tnv eknaidevon twv ekmatdevtikwy Baciletal mepLoocdTEPO OTO
QVOOTOXQAOTIKO HOVTEAO KOl 0 CUVOUOOHOG TNG OXOALKNG EUTELPLAC HE TIG
OVOLOTOXQOTIKEG TIPAKTIKEG daiveTal va eivat n kpatoloa Pooéyylon. O Baotkog
OKOTIOG TNG Epyaoiag ATav n Slepelivnon Twv SUCKOALWY TIOU AVTLUETWITI(OUV oL
dottntég Tou Tunuatog Emotnuwv MpooxoAiknc Aywync kot Ekmaideuong tou
AplototeAeiou Maveniotnuiov O@socoalovikng, kotd tn Stdpkela tng MPOKTIKAG TOUG
AcKnNoNG 0ToV EVIOTIOUO TwV Kplotpwv ZUpBAvTwyY Kol OTOV AVAOTOXOOUO OXETIKA HE
avutd. O mMANBuo oG TG €peuvag amoteAouvtav arnod 50 poltntég tou IT  e€aunvou.
Ta anoteAéopata aveSelfav £EL KATNYOPLEG ONUAVTIKWY TtapaAeiPewy Kat
aSUVOLWY TWV POoLTNTWV KATA TN SLadIKoeia TOU EVIOTMIOUOU TWV KPLoLUwV
oupBAvtwy. [Emetpoen oto CV]

67. loutag, 0., TpikkoAwwtng, |., & FrpnyopLadng, A. (2020). 2xoAwo ZuoTtnua
MpowBnong Oetikng Zupumnepidopac: Npodypappa napéuBaong oto SNUOTIKO
oxoAglo. Zto @. Novolag (Emip.). Mpaktikd tou 7° MaveAAnviou Suvedpiou:
«Néocg Maitdaywyoc», (co. 956-962). ABrva, 19 IentepBpiov 2020. ISBN: 978-
618-84728-6-3.

To ZxoAko Zuotnua MpowBnong OetikAg Zupunepldpopdg (MpoOezu)*, éva
mAaiolo mapepPacewyv Pe otdxo tn BeATiWoN TNG KOWWVLKNG CUMIEPLHOPAC TWV
HOONTWV Kal Tou OXOALKOU KALHOTOG, EMLIOpA BETIKA TOCO OTNV EMAYYEAUATIKN
gunuepia 600 Kal oTn CUANOYLKI] QUTO-OTMOTEAECHOTLKOTNTA TWV EKTTOLOEUTIKWV.
Ztnv mapovoa epyacio meplypddetal to Oewpntiko umoBabpo tou MNpoBeu Kat Ta
TIPOKATOPKTLKA oTAdLa uAomoinor ¢ Tou mpwtou enédou autol o€ 30 SnUoTIKA
oxoAeia tn¢ Kevtpikng Makedoviag, oto mAaioLo Tou eupwrnaikol EpEUVNTIKOU
TiPOYPAUUATOG Erasmus+ Itpatnykeg Zupmpatelc KA3 «Olkodopwvtag OeTIKA,
Evtalaka kat lodtipa Mabnaotlaka MNeptBarlovta péow tng Npoogyylong ‘XxoAko
Juotnua NpoBezu’, Katd To oX0ALKO £T0¢ 2019 — 2020. TéAog, avadépovtal n
peBodoloyia Kal ta epyaleio EpEUVOG TTOU XPNOLUOTIOLOUVTOL YLaL TN LETPNON TWV
Selktwv vAomoinong tou MNpoBeZu Kal TNG TUXOV EMIGPACNG TOU GTO OXOALKO KALUQL,
OTNV EMAYYEAUQTIKN EUNUEPLA KOL OTN GUAAOYLKI] QUTO-ATIOTEAECUATIKOTNTA TWV
EKTIOULOEUTLKWV TWV OXOAELWV TTOU CUUUETEXOUV OTO TPOYPAUHO. [EmioTpopn oto CV]

68. Grammatikopoulos, V., Gregoriadis, A., Liukkonnen, J., et al. (2014). Evaluation
of early childhood education quality across Europe. Conference proceedings of
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International EIF/LINQ 2014 “Changing the Trajectory: Quality for Opening up
Education, pp. 82-90, Logos Publications.

The aim of the current study was to present the initial results of the
evaluation of early childhood education (ECE) quality in six European countries.
This study discusses various aspects of the ECE quality in different educational
systems. Such comparisons can create a fertile ground for communication and
collaboration among the educational communities of different European countries
and promote open education. Implications and future recommendations are also
discussed.

O 0oTOX0G TNG MaPOU oG LEAETNG ATAV VA TTOPOUGCLACEL TA APX LKA
anoteAéopata TG afloAdynong Tng moldTnTag TNG MPOCXOALKN G ekmaideuong oe €L
EUPWTTATKEG XWPEC. AUt N HEAETN oulntd SLAdopeS MTUXES TNG OLOTNTACS TNG
T(POOXOALKNG KTtaiSeUONC 0€ SLAPOPETIKA EKMALSEUTLKA CUOTAUATA. TETOLEG
OUYKPLOELC umopolV va SnULoupynoouV éva YOVIIO £6ad0oc yLa ETKOWVWVLa Kal
ouvepyaoia HeTaty Twv EKTTALOEUTIKWY KOWOTHTWY SLAPOPETIKWV EUPWITAIKWY
XWPWV KaL va tpowBnoouv tnv avolxtn eknaideuon. Zulntouvral niong ot
ETIUTTWOELG KAl OL LEANOVTIKEG OUCTAOELS [EmioTpo@t) oto CV]

69. Xat{namootoAou, A., & FpnyopLadng, A. (2014). ZuumneplPopEC KOWVWVLKNG
amoduyn¢ ota matdld mpooXoAkn ¢ NALkiag. Xto 9° MaveAAnvio Suvébplo
«EAAnvikn Moudaywyikn kot Ekmaibevtikn Epeuvay, Noawdaywyikn Etalpeia
EA\aSog, Touog B’ (00. 1364-1376). Maveniotuio Autikng Makedoviag,
OAwpva, 28-30 NoepuBpiov 2014. ISBN: 978-960-99909-8-1

The purpose of this study was to investigate the phenomenon of «social
loafing» withyoung children workingin groups on spontaneousanddriven
activities during the daily program in kindergarten. To explore this topic, we have
chosen the method of case study. The data were collected with observationin
two classic kindergarten classes and analyzed with content analysis.

The results revealed some common behaviors (e.g. difficulty of belonging
to a group of children, lack of initiative in communication, delayintask
completion) between children who were susceptible tosocial loafing. These
findings, if replicated in a larger sample, can provide useful knowledge for the
educator who wants to help children that display social loafingbehaviors.

ZKOTIOC QUTHG TNG LEAETNG ATav n Slepeuvnon Tou palvopéVou Tou «social
loafing» pe pikpd matdia mou epyalovtal o€ OpAdeG o€ auBOPUNTES KalL
KaBobSnyoUeVEG SpaoTNPLOTNTEG KATA TN SLAPKELA TOU KOONUEPLVOU
TIPOYPAUMATOC OTO VNTiLaywyeio. MNa va Slepeuvricoupe auto to B€pa, eTUAEEQUE

116



TN HEB0SO TNG HEAETNG MepimTtwonG. Ta Sedopéva cUAAEXBNKav e apatpnon
o€ 800 KAOOLKEG TALELG vnTiLaywyeiou Kal avaAuOnkav e avaluon
TLEPLEXOMEVOU. Ta amoteAEoATA AOKAAUP OV OPLOPEVEG KOLVEG CUMTTEPLDOPEG
(. Auta ta guprjpoata, eav avanapoxbouv o eva peyalltepo Selypa, Lmopouv
VO TTOPEXOUV XPrOLUEG YVWOELC YL TOV EKTTALOEUTIKO TTou B€AeL va BonBnosl ta
b mou epdaviouv cupmepldpopEC KOWWVLIKAG AoENGC.

[Etiotpony ato CV]

70. Zachopoulou, V., Grammatikopoulos, V., Gregoriadis A., et al. (2013). Comparing
aspects of the process quality in six European early childhood educational
settings. In ICERI 6™ International Conference of Education Research and
Innovation Conference Proceedings (pp. 4218-4224). 18-20 November 2013,
Seville, Spain.

The European project ‘Early Change’ (http://earlychange.teithe.gr) attempts to
evaluate the quality of early childhood education (ECE) environments of six
European countries, Greece, Portugal, Finland, Denmark, Cyprus and Romania. The
purpose of this paper is to compare the level of two dimensions of the process
quality of these environments a) Space & Furnishings, and b) Personal Care Routines.

Theorists, practitioners and researchers agree that in order to provide
qualitative education to young children, one of the basic needs of all children must
be met; that need is the protection of their health and their safety. A high-quality
early childhood education program must contain a safe and stimulating environment
for the child (Lindsey, 1998). Such an environment includes indoor space, outdoor
space, furniture, and room arrangement, and it is considered an integral part of a
high quality early childhood program.

117 early educators from the six participating countries attended the training
seminars about the evaluation of ECE quality using the Early Childhood
Environmental Rating Scale-R (ECERS-R). The trained educators evaluated the 8
indicators of the subscale ‘space & furnishings’ and the six indicators of the subscale
‘personal care routines’ in approximately 600 early childhood classrooms from six
European countries.

The results of this study highlight the similarities and differences concerning
the specific dimensions of the process quality of ECE environments in six European
countries, and reflect the diversity of ECE environment across these countries. The
findings of this study may provide a valuable insight to researchers and educational
policy makers for an enhanced understanding of the cultural diversities and the
strengthening of the common values and targets of the European Union.

To eupwrnaiko €pyo «Early Change» emuyelpet va agloAoyroet Tnv moLotnTa Twv
niepBarovtwy mpooyoAikng ekmaibevong (ECE) oe £€L eupwmaikég xwpeg, EAAASQ,
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MNoptoyaAia, OwAavdia, Aavia, KiTpo kat Poupavia. ZKomog auTtig TnG Epyaciog
elval va ouykpivel to eninedo twv SvUo Slaotdcewv TNG moldTNTAG TNG Stadikaoiag
QUTWV Twv TepBarloviwy a) Xwpog & EnimAwaon, kat B) Poutiveg Mpoowrtikng
Opovrtidag. Oswpntikol, emayyeALaTiEG KAL EPELVNTEG CUUPWVOUV OTL YL va
TLOPEXETAL TTIOLOTIKI ekTtaibevon ota pKpd atdLd, TTPETEL VOl LKAVOTIOLELTAL pia amo
TIC BAOIKEC AVAYKEC OAWV TwV TtaLSLwv. AUTH N AvAyKn €lval n TPooTacio TNG Uyeiog
Kol TG aocdAAeLdg Touc. Eva uPnAng moLotnTag mpoypaL LA TTPOCXOALKN G
ekmaidevong MpeEneL va ePLEXEL Eva aoPaAEC Kal SLEyePTIKO epLBAAAOV yLa TO
naldi (Lindsey, 1998). Eva tétolo neptBaAAov mepAaUPAVEL ECWTEPLKO XWPO,
€€WTEPLKO XWPO, EMUTAA Kal dtataén dwuatiwv Kol Oewpeltal avamoomacTo HEPOG
€VOG UYPNANC TOLOTNTAC TIPOYPAMUATOG TPWLUNG TtatdIKN ¢ NALKIAC.

117 exnaideutikol mPooXoALkn ¢ NALKIAC armod TG €L CUUUETEXOUOEC XWPEG
TIAPOKOAOUONCOV TOL CEULVAPLA KATAPTLONG OXETIKA LE TNV afLOAOYNoN NG
nowotntag tng ECE xpnotpomnowwvtag tnv KAtpaka A¢loAdynong Notdtntag
MNpooyxoAikwv MNeptBaAroviwy (ECERS-R). OL eknaldeupévol ekmatdeutikol
afloAoynoav Toug 8 SIKTEC TNC UTTOKALLOKOG «XWPOC & EMIMAWGCN» KoLl TOUg €E€L
OelKTEG TNG UTTOKALHAKOG «POUTIVEG MPOCWTTLKAC dppovTidac» oe mepimou 600 Taelg
TIPOOXOALKAG NAKIG oo £EL EUPWTTAIKEC XWPEC. Ta AMOTEAECHUATA AUTHE TNG
HEAETNG UTTOYPAUULI{OUV TIG OUOLOTNTEC KAl TIG SLadOpPEC OXETLIKA HE TIG ELOLKEG
S100TAoELG TNG TOLOTNTAC TNG SLadilkaciog Twv mePBAAAOVTWY TPOCYOALKAG
ekmaibevong oe £EL EVPWTAIKEG XWPEG KAl avTKaTontpilouv TNV motkihopopdia tou
TePLBAANOVTOC TPOOXOALKNC EKTIALOEVONG OE QUTEG TIG XWPEC. Tl EUPAUOTO OLUTAG
NG MEAETNG UTTOPOUV VA TTAPEXOUV ULa TIOAUTLUN ELKOVA OE EPEVVNTEC Kall
umeLBUVOUG XAPaENG EKTTALOEUTIKNC TIOALTIKNA G YLOL TNV KAAUTEPN KATAVONGHN TWV
TIOALTLO MKWV SLadopwV Kal TNV EVIoXUCN TWV KOWWV 0ELWV KoL OTOXWV TNG
Eupwnaikng Evwong. [Emotpodr oto CV]

71. Grammatikopoulos, V., Gregoriadis, A., Natsi, V., Klapsinou, K. (2013). Assessing
Student-Teacher relationships: Implementing the Dutch versionof STRS in a
Greek sample, pp.149-154. Proceedings of the Learning Innovations and Quality
(LINQ)", 2013 conference. 16-17 May, Rome, Italy.

The aim of the current study was to examine the applicability of the Dutch
version of the Student-Teacher Relationship Scale (Koomen, Vershcueren, van
Schooten, Jak, & Pianta, 2012). The STRS is a widely used instrument that examines
the relationships between students and teachers. The Dutch version of STRS is a
slightly adapted scale comprising of 34 items instead of 28 of the original scale.
The examination of the original scale in the Greek educational settings showed
differentiated findings regarding the dependency factor (Gregoriadis, & Tsigilis,
2008). The Dutch version reexamined the items that refer to dependency, thus it
was decided to adopt it in the current study. The preliminary psychometric
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properties supported the three-factor solution, even though the dependency factor
demonstrated low reliability scores supporting the evidence of the previous study
in Greece. Further research is needed for an in-depth investigation of the nature of
student-teacher relationships.

O 0T0YX0G TNG Mapovoag HEAETNG NTav va e€eTdoel T duvatotnta epapUoyng
¢ oAAavd kNG €kdoong Tng KAlpakag Zxéoewv Mabnti-Aackdlou (Koomen,
Vershcueren, van Schooten, Jak, & Pianta, 2012). To STRS ival éva eupéwg
XPNOLLOTIOLOULEVO OPYQAVO TIOU EEETALEL TIC OXEDELG HETAEY LaBNTWV Kol SAoKAAWV.

H oA\avdikr) €k6oon tou STRS sival pa eAadpwc mPoocapUoopévn KALpHaKa Tou
amoteAeital anod 34 otoeia avtl yia 28 TnG apxkng KAlpakac. H e€€taon Tng apxXLkng
KAlpaKkag oto eAANVIKO ekmadeuTiko TepBariov £6eile Sladopomolnuéva eupruota
OXETIKA Ue Tov Ttapayovta e€aptnong (Fpnyopladng, & TolyiAng, 2008). H oANavSikni
€kdoon enavefETaoe Ta otolxela mou avadEpovtal otnv €ApTnon Kal £ToL
anodaciotnke va uloBeTNOel oTNV TpEXOUCA LEAETN. OL TTPOKATAPKTIKEG
P UXOUETPLKEC LOLOTNTEG UTtoOTAPLEQV TN AUCH TWV TPLWV TTAPAYOVTWY, TIAPOAO TIOU O
napayovtag e€aptnong £6eLée xaunAég Babuoloyieg alomiotiog mou unootnpilouv
TO oToXElD TNG T poNnyoUEeVNG LEAETNG otnv EAAGSa. Altatteital mepattépw Epeuva
yla pa €1 BaBog diepevivnon tng duong Twv oXECEWV Hadnti-dackalou.

[Etiotpo@n oto CV]

72. Grammatikopoulos, V., Gregoriadis, A., Zachopoulou, E. (2013). Evaluation of
educators’ professional development: Implementation of the four-level model
approach. In: "Education and teacher education worldwide: Current reforms,
problems and challenges". Proceedings of the 15 international symposium.
Rethymno, Greece.

Baoikr mpoimoBeon yla tn BeAtiwon tng moldTNTAG OTNV TTPOCYXOALKA
eknaibevon otnv Eupwnn Bewpetal n e€EAEN TNG EMAYYEAUATIKNAG QVATTTUENG TWV
EKTOULSEUTIKWY TIOU SpaoTnpLlomoLoUvTalL TNV MPOoXOALK aywyr. Mpog autiv
Vv KotevBuvon n mopouca epyacia MAPOUGCLALEL e TIOLO TPOTIO £Val EUPWIAIKO
npoypappa xpnuatodotovpevo amo tnv E.E, oxedlalel va cupBaliel otnv
ETAYYEALATIKA QVATITUEN EKTTALOEUTIKWY TIPOCXOALKNAG aywyng amo €L eUpWIAIKEC
Xwpes (EANada, Kumpog, Poupavia, MoptoyaAia, Aavia, Qlavdia), ala Kot twg
auth n dtadikaoia Ba aflohoynOel.

H enayyeApoatiky avamtuén otnpiletal otn BeAtiwon: (o) KAVOTATWY aUTO-
afloAoynong kat (B) epeuvnNTIKWV SEELOTNTWV TWV EKTIALSEUTIKWY TIPOOYXOALKAG
QYWYNG TIOU CUUUETEXOULV. Mo TNV afloAdynon TNG EMAYYEAUATLKAG TOUG AVATTTUENG
TO EUPWTTAIKO AUTO TTPOYPAUUA ULOBETNOE TO HOVTEAO ALOAOYNONG TWV KTECCAPWY
erunédwvy» (Kirkpatrick, 1959. 1976. 1974). To 1oxupo unofabpo Tou HOVTEAOU TwV
«TECCAPWV ETUMESWV» TIOU €PapUOTETAL TTAYKOOUIWG oTNV TIPAEN €8w Kot TTOANEG
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bekaetieg Loxupomolel Ta avapevoueva anoteAéopata. EmAéxOnke emniong yuatl
Bewpeital mMoAU amoteAeopatiko otnv aflohoynon cadws kaboplopévwy
SL0SIKACLWY EMAYYEALATIKAG QAVATTTUENG TTPOCWTTLKOU HE EEKABAPOUG OTOXOUG KOl
OVOUEVOUEVA QIOTEAECHATA, OMWG OKPPBWC TO TPOypappa Tou edpapuoletal
oTnv napovoa epyacia. [Emotpoi oto CV]

73. Michalis, I., Chatzivasiliou, E., Gregoriadis, A., Tsaliki, C. (2012). What first comes
to mind ... with basic statistical terms. Conference Proceedings of 58th World
Statistics Congress (1SI2011). Dublin, Ireland. Retrieved from
http://isi2011.congressplanner.eu/pdfs/950981.pdf

This paper focuses on what primary school teachers first think when they hear
basic statistical terms (usually met in statistical investigation process) such as
Statistics, Probabilities, Sample, Data, Collecting data, Analyzing data, Plotting data
and Average, trying to comprehend the existing or dominant frames of reference. A
sample of 102 in-service teachers responded to a written questionnaire where they
were asked to mention what first comes to their minds when they meet or hear
these terms. Analysis of the answers revealed quite interesting frames that include
basic misconceptions, fragmentary views and also proper dominant references.

H katavonon BacLkwy OTATLOTIKWY 0pwV Bewpeltal onUavVTLKA TOPAUETPOG
ylot TOuG SOOKAAOUG KAl WG TTPOG TOV TPOTIO LE ToV onolo e€nyolv kal dLdAackouv ota
matdLd tn Xprion Toug, dAAA Kal yLol To pOAO TwV (SLWV TwV TTatdaywywv we
EPEUVNTWV TNE EKMAL-OEUTIKN G IPAENC. H epyaoia aUTH EMKEVTPWVETAL OTLC TIPWTEC
OKEWPELG KOL OTIC AVTIANYPELS TwV TTaLdaywywv SNUOTIKNAC eknmaibeuong otav £pyovrol
o€ enadn Pe BaoLKOUC OTATLOTIKOUG OpouG (oL omoiol cuvavtwvtol cuvBwg o€
Sla81kaoieg oTaTIOTIKAG Slepelivnong evog MpoBANUatog f evog BEpatog €peuvag).
Atepguvwvtal SnAadn to utapxovTa HOVTEAA OKEYPNG KAl KOTOVONONG OTATIOTIKWY
OpWV OTWC yLa apAadeLypa oL cuxvotnteg, To delyua, ta Sedopéva, n cuAloyn
6edopévwy, o pEoog 0pog KATL. Eva delypa 102 umnpetouvtwy SA0KAAWV 0TO VOO
@e00aAOVIKNG CUUTMANPWOE VO EPWTNUATOAOYLO YUPW AT TIG OKEWPELG KAL TIC
avtAAYPELG TOUG yLa TNV TpwTn emadn Le S1ddopoug oTaTLoTIKOUG Opout. Ta
anoteAéopata aveédelfav mowkila mAaiola Kal LovTEAQ KATAvOnong Ta omnoia
niepAapBAavouv BACLKEG TTOPOVONOELG, «TUTTOTIOLNUEVEGY ATIOYELG KOL ETTONG

QTTOOTIACUATIKI ELKOVA YLOL OPKETOUG OO TOUC OPOUG AUTOUG.
[Emtotpodn oto CV]

74. Gregoriadis, A., Zachopoulou, E., & Konstantinidou, E. (2011). Early childhood
educators' perceptions of creativity in education. In: Conference Proceedings of
OMEP European Regional Conference, "Perspectives of Creativity and Learning in
Early Childhood", pp. 120-128. OMEP 2011, Cyprus. Retrieved from
http://www.omep.gr/synedria.htm
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It is commonly accepted that teachers can play a crucial role in the
development of students' creative potential in either a positive or a negative way.
Therefore, it is of high importance that teachers comprehend the notion of creativity
and that they can identify the characteristics and traits of a creative student and use
the appropriate strategies and teaching methods to enhance children's creativity.
Towards this direction, several studies have addressed questions such as "what are
the teachers' conceptions of creativity", "do they know how to facilitate students'
creative potential", "which variables seem to contribute to students' creativity", etc.
Especially in early childhood, educators are considered as important gatekeepers of
fostering creative development in young children. However, very few studies have
placed these questions in early childhood teachers and they pointed out a
contradiction among teachers' self-reports according to which, they value creativity
in theory but they do not appreciate personality traits associated with creativity,
such as impulsivity and independence. The purpose of the current study was to
examine early childhood teachers' perceptions and conceptualizations regarding (a)
the nature of creativity, (b) the characteristics of a creative child, and (c) the teaching
strategies that promote children's creativity. A total of 279 early childhood teachers
participated in the study from childcare centers and kindergarten schools, by
completing the questionnaire 'Perceptions of Creativity in Education' (POCE), (2008).
Results showed that the majority of early educators have an adequate theoretical
knowledge of the notion of creativity and its various cognates. Teachers also
acknowledged efficiently certain characteristics and personality traits of the creative
student, but displayed a lack of training and awareness concerning the strategies and
the teaching methods that can promote a child's creative potential. This could mean
the existence of a relative gap in teachers' perceptions and implicit theories
regarding creativity in theory and in the process itself, in the praxis. This finding can
be considered important especially if we take under consideration that the ecology
of creative teaching is strongly associated with the ecology of creative learning.

O okomog TG mopouoag epyaciag eivat va e€eTAoeL TIG avTIAAPELS TwV
VNTILAYWYWV OXETIKA HE a) TN duon TNG SnUoupylkotnTag, B) Ta XAPAKTNPELOTIKA TOU
SNULoUpYLKOU TaLdLoU, Kal y) TIG OTPATNYIKEG KAl TLG SLOAKTIKEG peEBOSOUG TTou
T{POAYOoUV TN dnULoupyKOTNTA TWV Ttatdlwy. 279 vamiaywyol kot Bpedovnmiokopot
CUMUETEYaV 0TNV €pguva CUUMANPWVOVTAG TO epwtnuatoAdylo POCE (Perceptions
of Creativity in Education). Ta anoteAéoparta £6el€av OtL n mAsloPndia Twv
VNTILOY WYWV KAl TwV BPedovnTILOKOUWY EXOUV EMAPKH BEWPNTIKN KATAPTLON YLt TNV
€vvola TN¢ SnuLoupyLkotnTag Kal Twv Stddopwyv mapdywywv tnG. Ol CUMUETEXOVTEG
EVTOTILOQV ETIONG OE LKOWVOTIOLNTIKO BAOUO CUYKEKPLUEVO XOPOKTNPLOTIKA KOl
OTOLXELQ TNC TTPOOWTIKOTNTOG TOU SnHoUpyLkoU pabnth, aAld €dst€av ENAeLdn
KOTAPTLONG KOL YVWONG OXETIKA LLE TIG OTPATNYLIKEC KAl TIG SI8AKTIKEG peBdSoug tou
UTTOPOUV VA TTPOAYOUV TN SNULoUPYLKOTNTA VOGS adlol. AuTto Umopel va onpaivel

121



TNV UTtapén evog Kevol avapeoa otig avtIAAPELG KOL TIG UTTOKELUEVIKEG Bewpleg TwV

EKTIOULSEVTLKWV yLa TN SNULOUPYLKOTNTA KAl 0TNV EKTTALOEVUTLKA TTPAEN.
[Eruotpodr] oto CV]

75. Chaniotakis, N., Gregoriadis, A., & Thoidis, I. (2009). Teachers’ perceptions about
homework in full-day school. In: Practical Proceedings of the European
Conference on Educational Research", "Theory and Evidence in European
Educational Research", Vienna, 28-31 September 2009. Retrieved from
http://www.eera-ecer.eu/ecer-programmes/conference/ecer-
2009/contribution/1724/?no_cache=1&cHash=4ce9c77915

O oKOTOG TNE MaPoUoaC EPYOLOg ATAV VO EEETAOEL TIG AVTIAAYELG TWV
S0OKAAWV OXETIKA UE TIC KAT' olkov epyaociec oe dnuocta oAorpepa SnNUOTIKA
oxoAela. ITnV épeuva cUHPETELXOV 260 SAOKAAOL OAONUEPWV SNUOCLWY SNUOTIKWV
oXOAelwv, oL omoiol CUPMARPWaoAV £va EPWTNHATOAOYLO LE 28 BEpata mou
avantuxOnKe yla TG avAykeg AUTAG TNG EPELVAG.

Ta anoteAéopata £6etav OtL oL avTIAAPELG KOL OL OTACELG TwV SACKAAWV yLa
TIG Kat' olkov epyacieg unmopouv va BewpnBolV apKETA OTEPEOTUTIKES KOl
OUVTNPNTLKEG. Z€ OTL adopa Ta OAONHEPA OXOAELQ, Ta eUprpaTa £6Ll€av OTL oL
Saokahol umootnpilouv tnv madaywytkn dtdotacn kat atia tou. Emumpocbeta, ot
Saokalol paivovtal va ToTEUoUV OTL Ta OAOHUEPQ OXOAELQ TTPOODEPOUV TIC
KATAAANAEG GUVONKEG yLat TNV OAOKANPWON TWV KAT' 0lKOV EPYOCLWV OTO XWPO TOU
oxoAeiou pe Alyeg HKPEG BEATIWOELG va KpivovTal avaykaieg yia tn BeAtiwon tng
0pPYyAVWONC TOU OAONHEPOU OXOAELOU. [Emiotpodn oto CV]

76. FpnyopLadng, A., & MrupumtiAn, M. (2009). «Exploring the role of student-teacher
supervisors in Greek higher education: learning from the insiders”. Zto: NMpaKTKA
“Current Issues in Preschool Education in Europe”tng OMEP, European Regional
Meeting and Conference, oo. 149-164, 0pog, 28-29 AnptAiou 2009.

H ouppetoxn Twv GpoltnTtwy Twy matdaywyLlkwy 6XOAWV TNV TIPAKTLK AOKNOoN

TIAPEXEL €va UL paopa duvatotTwy Hadnong Kat aglomoinong Twv
amnoktnO&vtwyv BewpnTIKWV YWwoewv otnv modaywyikn mpdaén. To LovtEAo
0pYAVWONG TNG MPOKTIKNAG AOKNONG OE OPKETEG XWPEG TPOUTIOOETEL TNV «avaBeon»
ToU doLtnTr o€ €vav UTIELBUVO EMOTTN KL O€ VAV TTOVETILOTNULOKO KaBnyntr, ot
orolot anaptilouv pLo «TPLASO CUVEPYOOLOC - ETTOMTELOG». TNV TPLASa auTh, TO
HENOC TO omolo, Katd Kol opoAoyia, AapBavel tn AlyOTepn avayvwpLon yla tThv
gpyacio Tou, aAAd KoL TO ULKPOTEPO €PELVNTLKO evdladépov, elval o umteuBuvog
enontng. Onwg umootnpilel kat n BBAloypadia, n emomnteia Twv poLTNTWV TWV
naldaywylkwyv oXoAWV oTNV TPAKTLKA doknon €ival pia moAuvdidotatn
«8paotnpLOTNTO» IOV €MNPEeAlETAL AUESA A0 TO MAAICLO HECA OTO OTOLo
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npaypatonoleitat. H mapadoxn autr umodnAwVEL OTL N EPEUVO OXETIKA UE TOUG
ETMOMTEC TWV GOLTNTWV TWV LS AYWYLKWV OX0AWV XPELATETAL VOl ETIKEVTPWOEL OXL
HOVO oTnVv amnoktnon dgflotntwy, aAAd Kol 0To MwE StadopeTika mAaiola
AeLTOUPYLOC KOL LOVTEAQ TIPAKTLKAC AOKNONC EMNPealouV Kal SLopopdwvouy To
POAO TOUC KOlL TIC EUTELPLEC TOUC. EmumpooBeta, £peuvec deiyvouv OTL oL avTIANYPELS
TWV ETOTTWV YL TO POAO KAl TIG EUOUVEG TOUG AIMOTEAOUV CNUAVTLKO OTOLXELO YL
TNV MPAYUOTOTIOINCN TNE EMOMTELAG.

210 mAaiolo auto, n mapovoa epyacia e€etalel Tig avtiAnpelg 14
QTTOOTIOOUEVWYV EKTTOLSEUTIKWY 0TNV MPaKTIKr) AcKnon eVOg aldaywyLkou
TUAHOTOG OXETIKA LE TO POAO TOUG OTNV EMOMTELA TWV dpottnTwv. H culoyr Twv
6£60UEVWV TIPAYUATOTIOW)ONKE PE TN CUUTIANPWON EVOC EPWTNUATOAOYIOU KAl TN
Se€aywyn opadikwv ouvevtelEewy. OL CUUUETEXOVTEG OE QUTH TNV €pEUVA
avadépbnkav og éva eupl pacpa InTNUATWY, ONwG yLa tapadelypa o Babudg otov
orolio altcOdavovtal OTL EKTLUATOL N EpYACia TOUG, WG EMOTTEG TV GoLTNTWV, TOCO
ard TO MAVEMLOTH L0 600 Kat aro to Yroupyeio Matdeiag, n afefatdotntad Toug yia
TOL OpLOL TOU POAOU TOUG KOl TwV EUBUVWV TOUG, ol SUCKOALEC TTOU cuvavToUV oTnV
oAANAentiSpaor Toug e Toug POLTNTEC KOL N VAYKN TOUG YLa ETILUOPGWON Kall
arnoocadrnVvion Tou POAOU TOUG Ao TNV TAEUPA TOU TTAVETLOTNUIOU.

The learning opportunities for student-teachers in practicum settings has long
been acknowledged and studied in considerable depth. Findings show that the
student teaching field experience is an essential component of learning to teach. In a
number of countries, during practicum, student teachers are assigned to a university
supervisor and a university professor, all of whom form a supervisory triad. In this
triad, the participant who generally receives the least recognition and has been least
studied is the university supervisor. As the literature indicates, supervising student
teachers is a multifaceted practice and a highly cultural and contextual activity. This
notion implies that research on student-teacher supervisors need to focus not only
on the acquisition of skills but also on how different contexts influence and shape
their role and experience. In addition, research shows that supervisors’ perceptions
of their role and responsibilities are a key element in the practice of supervising
student teachers. Within this context, the study presented here examines the
perceptions of 14 supervisors, employed by a Greek university, about their role in
the practice of supervising prospective early childhood educators. The study was
conducted at the Department of Early Childhood Education of Aristotle University of
Thessaloniki the first six months of the year 2008. Data were collected through a
questionnaire and a focus group interview. Supervisors in this study talked, among
other things, about the extent to which they feel valued as teacher educators by
both the university and the Ministry of Education, their uncertainty about their role
and responsibilities during students’ field experience, the difficulties they face in
their interaction with students and their need for training and for a clear definition
of their role on behalf of the university. [Eniotpodn oto CV]
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77. Tepuavag, A., ApBavitn, I., Fpnyopadng, A., & KAwamnng, M. (2007). «Ot
ekmatdevtikol afloAoyouv tn Sladikacia Kal To anotéAeopa tng Snuloupylag
OUVEPYOTLKOU TTEPLBAANOVTOC OTNV TAEN TOUC, OTO TAQLOLO HILOG EPEUVOC-
6paong». Ito: Mpaktika Xuvedplou TNG IXoAn¢ Emotnpwy Tng Aywyrg Tou
TaVeMLoTNUiou lwavvivwy pe B€pa «H MpwtoBadula ekmaibevon kat ot
TIPOKANCELC TNG EMOXNG UaG», 0. 294-302. Mdiog, 2007.

H €peuva autn adopd TUNHA KLaG EPEVVAG-OPACNC TTOU TTPAYUOTOMOLONKE TO

OXOALKO €t0¢ 2005-06 og 14 Tafelg SNUOTIKWV OXOAElWV TNE OE00AAOVIKNG, HE
otoxo t dlepevvnon tng Stadikaoiag LETABAONC TOU EKMOLOEUTIKOU TIEPLBAAAOVTOG
amno tnv napadoolakn o cuvepyatikn popdn. H épeuva-paon eMIKEVTPWONKE OTIG
Slepyaoieg petaoxnuatiopol Twy avtiAnPewy, TWV MPAKTIKWY KAl TwV OTACEWV TWV
EKTIOULSEVTLKWV KOl TWV HobnTtwy, HEoa amo TLG omoleg Stapopdwvovtav oL GUVONKEG
TOU VEOU, cuvepyatikoU TepBarlovtog. H tan avtiuetwniodnke wg éva cuotnua
TIOU QTTOTEAELTAL OTTO L0 KOWVWVLKH KAl ot UALKA Soun.

H épeuva-6paon opyavwOnke oe Tpelg dpaoels: 1) Xto oxedlaouo tng dpaong,
TIOU €YLVE Q) UE OEULVAPLA ETILUOPDWONG TWV EKTIALOEUTIKWY OTN CUVEPYATLKN
TiPOCEyylon, Ta omnola otnpilovrtav o€ PLwWUATIKES Sladkaoieg kat Asttoupyia
opadwv B) pue aAAayEg otn dlappuBuLon Kot TNV alednTikn Twv atbouvowv
S16a0KaAioGg, WoTe oL VEEG CUVONKEG XWPOU VOL EUVOOUV CUVEPYOTLKEC TIPAKTIKEG
S1baokaAiag kal padnoncy) pe ouvedpieg avatpododotnong kat aLoAdynong, Kata
TN SLapKela TNE epeuvnTIKAG dtadikacotiag. 2tn pdon auth, Spwvta UTIOKEHEV
(«sujets-acteurs») Atav oL ekmodEUTIKOL KoL Ta EAN TNG EPEUVNTIKAG OpASAG. 2)
Ztnv €€€ALEn tng Spaong, oto mAaiolo NG ekmadeuTikn g dtadikacoiag, n onola
XOPAKTNPLIOTAV Ao TN CUVEPYATIKN SLOAKTIKN TIPOCEYYLON Kal T Asltoupyia
opadwv otnv ta@én. H paon autr KpAtnoes TPELC HNVveg H kataypadr Twv SpwUeEVWY
€yLve pe TNV eBvoypadikn pEBodo mapatipnong, otnv apxn Kal to TEAog TnG paong.
ApwvTa UTTOKEIPEVA ATAV OL EKMALSEUTLKOL KAl oL LaBNTEG TwV TAEEWV TNC EPEUVAC.

Ztnv afloAdynon tng epeuvNTIKAG Stadlkaciog Kot Twv aMOTEAECUATWY TNG
aro Toug eKTALOEUTIKOUE KaL TOUG LaBNTEC. AVTIKEIUEVO TNG TOPOUCAG
avakolvwong amoteAel n afLoAdynon mou £kavav oL EKTTALSEUTLKOL, EVW EKELVN TTOU
£YLVE Qo TOUC HaBONTEC mapouoLtdaodnke NéN pe avakolvwan og AAAo taldaywyLko
ouvedplo. OL ekmatdeutikol afloAdynoav 1) Tig Stadopormnolroelg mou epdavicdOnkav
OTOUC HaBNTEC 0T cuumepldopd, TNV enidoaon Kal Tn oXOALKI) TOUG EVOWHATWON 2)
TG AAAOYEG 0TOUG EQUTOUG TOUG (0TOV TPOTTO SLdacKaAlag, TO pOAO TOUG, TN OXEON
TOUG ME Ta modLd Kat pe tn SoUuAeld Toug), 3) ta Betikd otolyeia Kot Tig SUOKOALES
¢ Stadikaoiag HETAOXNUATIOMOU TNG TAENG TouG. H avaluaon meplexopuévou €8etée
otL Slapopdpwoav OETIKEC OTACELC ATIEVAVTL OTN CUVEPYATLKA Hopdr) Tou
ekmodeuTikou meplBaAlovtog. Emiong, ot aAagav Tig avTiAPELS TOUC yLa TO pOAO
TOUC KOlL TN OXE0TN TOUG LE TOUC HaBNTEC, oL oToleg, TTAEoV, oTnpillouV TN
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OUVEPYATLKA AeLToupyia TNG TAENG Tout. Kuplwg, Opwg, £6€l€e OTL TO MEPACUA OTN
ouvepyatiki Tan dev lval povov emBuUNTO, Al Kot EPLKTO. [Emiotpodr oto CV]

78. Feppavog, A., ApBavitn, I., FpnyopLadng, A., & KAtamng, M. (2006). «Ot
avTIANPELG TV HABNTWV yLO TN CUVEPYATLKN TAEN KAl TA KPLTAPLA LE TA OTtola
Vv aflodoyouv». 2to: Mpaktika Tou 5° MaveAArviou 2uvedpiou «H EAAnvikNA
MNawdSaywyikn kat Ekmaideutikn Epevva» tng Natdaywylkng Etatpeiag EAAASOC».
Topog B, 0o. 487-495, Osooalovikn, ekdooelg Kuplakibn, Oscoalovikn,
NoéupBpLog 2006.

O oKOMOC TN Mopovoag epyaciag eival va Slepeuvnoel TIG avTIANPELG TwY
HaONTwV SNUOTIKOU OXOAELOU OXETIKA LLE TNV EUTIELPLA TOUG OO TNV EDAPUOYH EVOG
ouvepyaTikou TepLBaAlovtog pabnong otig Tagelg toug. H épeuva auth Slepeuva
ETLONG TA KPLTAPLO TTOU XPNOLUOTIOLOUV Ta TTaLSLA TIPOKELUEVOU Vo a§LoAoyricouV
QUTA TOL KCUVEPYOTLKA» TIEPIBAANovVTA PABnoNnG. 2TV €peuva CUMUETEXaV 299
pnaOnteg Mpwtng £wg Kot EKTNG SnUOTIKOU OTLC Omoleg opyavwOnKkav Kot
uAomolBnKav CUVEPYATIKEC SLO0OKOALEC.

Ma tnv avaiuon Twv Sedopévwy PAyUOTOTIOWONKE TAPAYyOVTLKA avAAUoN
QVTLOTOLYLWV KaL uTtoAoyiloTtnke n BEATIOTN TLUA KABE padntr. Ta amoteAéopata
€6€1€av OTL 0 CUVOUACUOC ATOUIKWY XOPAKTNPLOTIKWY TWV HaBNTWV Kol TNG
ENewdng mpoetolaciag Kot SLaxXeELPLONG TNG CUVEPYATLKNG TAENG OO TNV TTAELPA
Tou SaokAaAou pmopet va dnuloupyouv pia ospd mpoPAnpdatwy mou ducxepaivouv
TN petafaon amno tnv napadoaciakn TAEn 0To cUYXPOVO CUVEPYATLKO TtEPLBAAAOV
HAaBnong. [Emotpodn oto CV]

79. Mntikog, K., Tolouung, K., & Fpnyoptadng, A. (2000). «H kowwvik B€on maldiwv
LLE TIOALTIOMLKEG LOLAUTEPOTNTEC O€ TAEELC TOU EAANVIKOU vnmiaywysiou». XTo:
Mpaktikad 20u NaveAAnviou Yuvedpiou «H EAAnvikn Maitdaywyikn kat
Exmabeutikn Epeuva» tng Nawdaywytkng Etalpeiag EAAGdog, Topog B', oo. 864-
885, ABriva: Atparog.

2TOXOC TNG EPEVVNTLKAC LEAETNG TTOU aKOAOUBOEL lval N HEAETN TWV KOWWVIKWY
OXEO0EWV KO TNG KOWWVLIKAG B£0NG TWV TTALSLWV UE TIOALTIOULKES LOLALTEPOTNTEG OTNV
TA€n tou eAAnVIKoU vnriaywyeiou. H epeuvntiki unoBeon Atav otL n 6€on avtwv
TWV MaLdLwv otnv opada tnG TAENC TOU VNITLOYWYELOU OVAUEVETAL VA
avtkatontpilet TG SuokoAieg évtaéng Twv OLKOYEVELWY TOUG OTO VEO
KOLVWVIKOTIOALTIOMLKO TteptBAaAAov. Emtiong avapévetal, oUudwva UE TG OswpnTIKES
anoyelg mou npoavadEpdnkay, va Stapopomnoleital n O£on Toug avaloya pe
OUYKEKPLUEVO XOPAKTNPLOTLKA TOU KOWVWVLKOU TouG IpodiA.

H épeuva mpaypartonolOnke kata tn dtdpkela Tou akadnuaikou €toug 1999-
2000 ot déka vnmiaywyeia mou Bplokovtal kKupiwg otn Autiky @ecoalovikn Kot o€
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TUAMA TG Avw MOANGg, mou Bewpeitatl unmoBaduiopévo. To Selypa amoteAeital
oUVOALKA ard 191 (N=191) madid mpooxoAkn g NALkiag amnod 4 £wg 6 ETwV, €K TWV
omolwv ta 44 gival vATILO LUE TIOALTIOULKEG LOLOULTEPOTNTEG.

To amoteAéopata £6s€av va emiBeBalwvetal n yevikr umoBeon otL ta motdid
LLE TIOALTIOMLKEG LOLALTEPOTNTEC TEVOUV VO KATATACOOVTOL O SUGEVELG KATNYOPLEG
SNUOTIKOTNTOC, KATLTTOU CUUPWVEL E EVPNUATA TIPONYOUUEVWV OVAAOYWV
epeuvwv. OL SUOKOALEG TTPOCAPUOYNG TWV OLKOYEVELWYV TOUG OTO VEO
KOLVWVIKOTIOALTIOMLKO TtepLBAAAOV daiveTal va €X0UV QVTIKTUTIO KaL 0TNV évtagn Twv
TALS LWV TOUC OTNV OUASA TOU VNTILAYWYELOU Kal 0T SuvatoTnTa AVATTUENG
KOWVWVIKWV OXECEWV E TOUC OUVOUNALKoUG Toug. Mia evdladépouvoa
Slapopormoinon o€ auTH TN YEVIKN TAON WOTOCO0 OXETETAL UE TNV OUVOEDN NG
opadag tng Ta&ng: o€ TALELC, Omou Ta Taldld auTd amoteAoUoay ULKPR LELOVOTNTA,
N mMBavoTNTA KOWVWVLIKAG IMOUOVWoNE auTwy Twv matdlwy Atav moAu vnAdtepn,
art’ OTL o€ TAEELG OTLG OTOleG AUTA Ta TtaLdLA elxav TLO EVAPLOUN EKTTpOCWINGN.
ErutA€ov enionuaivovtal €L mapayovteg mou paivetal va Stadopomololv e
OTOTLOTIKA ONUOVTLKO TPOTIO TNV KATAVOUN TWV TTOLSLWY UE TIOALTIOULKES
LaLTEPOTNTEG OTIC KATNYOPLEC SNUOTIKOTNTAG. [Emiotpodn oto CV]

80. Mntikog, K., TowoUung, K., & FpnyopLadng, A. (1999). «MOALTLOULKEG
LOLOLTEPOTNTEG KAl KOWVWVIKEC OXEOELG TTAULSLWV TIPOCYOALKN G NALKLG». XTO:
Mpaktika Zuvedpiou «H Epeuva atnv MpooyoAikn Exmaideuon» tou TUAUATOC
Emotnuwv MNpooxoAwkng Aywyng, B topog, oo. 275-289. ABrva: Tunwbntw.

ITOX0C TNG EPEVVNTLKAG LEAETNG TTOU akoAouBel ival n Stepevvnon tng Baong,
TIOU TLOLLPVOUV Ta TTOLSLA LE TIOALTIOULKEG LOLALTEPOTNTEC, OTO TAEYUA KOLVWVIKWV
OXEOCEWV TNC TAENC TOU vnTilaywyeiou. Eldikotepa n StadopeTikoTNTA AUTWY TWV
TaLSLWV AVOEVETAL VO EXEL ETUTTTWOELG OTLG OXECELG TOUG UE TOL GAAQ TTaLldLA PE
OUVEMELA TN SUOPEVA KOWWVLKA Toug B€on péoa otnv opdda tng taéng.

H €peuva €ywve o Tpla vamaywyeia tng Osocoahovikng Kat éva tou KIAkig, pe
OUVOALKO aplBuod Selypartog 79 maduwv nAkiag ano 4,5 €wg 5.5 etwv. H diepelivnon
TWV KOWWVLKWV CXECEWV TWV TTALSLWV TIPOYHOTOMOLONKE e TN XPHon TG
KOWVWVIOUETPLKNC HeEBGSou. Ta anoteAéopata £6et€av, Hetaty aAAwy, OTL n Baotkn
uTOBeoN WG TA TTALSLA LE TIOALTIOLKEG LOLOULTEPOTNTES Ba KATATAOCOVTAL O
Suopeveig katnyopieg Snuotikotntag daivetal va emiPePalwvetal. Autd BERata
uropet va StatunwOel kat avtiotpoda: Eva maldi e TTOATLOULKEG LOLOLTEPOTNTEG
£XEL TTOAU Alyotepeg mBavotnteg va eivat SnUodAEC amo OTL ta matdLd tng
KuplapxnG kouAtoupag. EmumpdoBeta mapouotalovial Ta KpLtrpLa MAOYNG Kal
arnoppwn TWV MALSLWV LE TIOATIOULKES LOLALTEPOTNTEG, TA OMOoL0 TTPOahEPOUV
ONUAVTIKEG TTANpodOopleg PO matdaywyikr aflomoinon yla TNV unootnpLen tg
TIPOCAPUOYNG AUTWV TWV OLSLWV OTLG OXOALKEC TAEELC. [Emiotpodn oto CV]
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FpnyopLadng, A. (2005). ALAMPOCWTTLKEG OXECELG OTO vNTILAywYELo: avTIANPELS
VATILAYWYWV KoL LaBNTWV yLa TIG HETAEL TOUC OXEDELS. Adnuoaisutn AtdaKkTopLkn
SlatpiBn. Aplototélelo Navemniotulo Oecoalovikng, Tunua Emotnuwy
MpooyxoAikng Aywyng kat Ekmaideuong.

AVTIKEIPEVO TNG MAPOUOOG EPYOCLOC ATTOTEAOUV OL SLOTPOCWTIIKEG OXECELG
HETAEL vNTILAYWYWV KoL padntwv mpooxoALkng nAtkiag. ElSikotepa emiyelpeital n
Slepevvnon Twv avTIAAPEWV TWV VNTILAYWYWV Kal Twv Ttatdlwy yla tn LeTafl Toug
oxX£€on Kol kataypadovtal oL avTIANPELG TWV VNTILAYWYWVY YL TNV TTPOCAPHOYH TWV
matdlwyv oto oXoALko TeptBaAlov. EmumA£ov e€etalovTal Ta KPLTHPLA TTOU
XPNOLLOTIOOUV Ta IadLd yla va « aloAoyrioouv» Tnv moldTnTa TG oXEONG UE TN
vATLaywyo toug, Kabwg Kat o Babudg cupdwviag avapeoa otig avtAqPeLg
vATILAYWYWV Kot TtatdLwy yla TV moLotnTa thg oXEonG TOUG.

H mpooéyylon tou BEpatog enuyelpeital oe BewpnTikod Kal EUTELPLKO eTtimedo.
210 BewpPNTIKO HEPOC MAPOUCLATETOL KOl AVOAUETOL KPLTIKA TO BEwpnTIKO MAALoL0
Tou B£partog. Mapouoialovtal n Bewpla TNE TPOGKOAANGNCE KAL | QUTOCUGTN LK
Bewpla katl meplypadovtal Baoikol afovecg Twv Bewplwv autwy. Fvetal avadopd
ota npoPAnpata mou oxetilovral pe TNV tpoondbela Slepelivnong Kal EKTIUNONG
TWV avTANPEWV TWV JIKPWV TTodLwv amnod Bewpntikn kat LebodoAoyLkr oKomLd Kot
napouotaletal n ¢puon TNG MaLdaywyLlKAG 0XECNG KAl N CNUAcLa TNG yLo TNV
KOLVWVLKN-ouvaLloOnuatikr avantuén tou nawdlou.

21O €PELVNTLKO HEPOC TEpLlypadovTal ol Bactkol aEoveg Toug omoioug
armookomel va SlepeuVAOEL N epyacia, SLATUTIWVOVTOL OL CXETLIKEG UTTOBECELG Kall
napouotaletal n peBodoloyia tng Epeuvag. To delypa tng Epgeuvag amoteAeital amo
67 vnriaywyoU¢ kat 403 pabntég vnriaywyeiov tou vopol Oscoalovikng. Ma tnv
EKTLLNON TWV UTIO €peuva MaPAyOVTWV xopnynobnkav 4 epyaleia, SUo
EPWTNUATOAOYLO-KALLOKEG EKTINONG OTLG vTlaywyoU¢ (STRS, Student-Teacher
Relationship Scale, TCRS, Teacher-Child Rating Scale) kat mpayuatonotinkav duo
OUVEVTEVEELG, pia oUVEVTEUEN LE OTITIKEG avamapaotaoelg (CFATT, Children's
Feelings About Their Teachers) kat pia cuvévteuén unoduong pOAWV PE KOUKAEG e
ta tadLd mpooxoAikn ¢ nAkiag (Adaptation of Berkeley Puppet Interview).

JUUPWVA E TO ATMOTEAECUATA TNG EPEUVOCG N ELKOVA TWV OXECEWV
vATILAyWYWV Kot Ttatdlwy eivat yevika Oetikr). Aev mapaBAénetal BEBaLa TO Yyeyovog
OTL €VOl HLIKPO TTOOOOTO TWV TOLSLWY, TIOU SEV EIXAV APLOVIKEG OXECELC LIE TLG
vATLaywyouU g TOUG, TIPETIEL VOL TUXOUV LOLaITEPNG TTPOCOXNG, SLOTL pia evEEXOUEVN
amoTuXio TPocapOYNG O0TO PWTO (SpU A alyWYNG TIOU EVTACCOVTAL UIMOPEL va
onuadéPeL TNV KaTomvh Toug topeia oto oxoAeio. Ol vnmiaywyoli meplypdadouv tnv
umapén avtutapabéoewyv Kot TPoBANUATWY KUPLWG UE TtadLd mou SlatapdccouV
TNV eVPUBUN Asttoupyla TNC TAENC. ZNUAVTIKO eVpnUa amoteAel n Slamiotwaon otLn
TIOLOTNTA TNG OXEONG VATILAyWYyoU-poOnthH cuoxeTiletal pe To Babuod mpocappoyng
TWV MALSLWV OTO VATILAYWYELD, KOTA TIG avTIANYPELS TwV vNTiLlaywywv. AAAO
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ONUAVTIKO eUpNnUa gival 0Tl oL avTIAAYPELS TwV TTAdLWV TIPOoYOALKAG NALKLAG yLa TN
OX€0N TOUG HE TN VNTILOYWYO TOUC UITOPOUV VA EKTLUNOOUV E LKOVOTIOLNTLKN
aflonotia. H mAetoPnoia twv pabntwv vnrmiaywyeiou eival oe B€on va Slatunwoet
TEKUNPLWUEVEC KOL AOYIKEC QTTAVTIOELG YLa TO KPLTHpLa Le Baon ta omola
XOPAKTNPLIEL TNV TOLOTNTA TWV OXECEWV TOUC. Tal amoteAéopata Seixvouv eniong otL
TO GUAO TOU PaONTH CUOXETI(ETAL PE TIG AVTIANPELC VNTILAYWYWV KOL VNTILWV YLa TLG
HETAEL TOUC OXEoELS. TEAOG Ta amoteAéopata £6elav OTL UTIAPXEL BETIKA CUOXETION
avapeoa oTLg avtANPELS TwV HaBnTtwv Kot oTIG avTANPELS TWV VATILAYWYWV YLOL TLG
HETaEL TOUC OXEDELG.

H mowdtnta tng ox€ong tng vnmoywyou UE to KABe maldl cuoxetiletal pe tnv
€MIS00N, TNV KOWWVIKI LKAVOTNTA KOl TN CUVOALKN TIPOCAPOoYr Tou maldlol oto
vamaywyeio. Ot aAAnAemidpaoelg ¢ vamaywyol He To maldl amoteAolv €va
TPOOLTO Kol SEKTIKO TESI0 yla TPoypAUUaTA TTAdaywYLKN G TTapEUBaong LUE OTOXO
TNV avTlleTwrion dtadopwv tpoPAnUATWY TNG oX0ALKAG KaBnuepvotntag. Ouolka,
n BeAtiwon NG molodtnNTag TNG OXEONG vNmLaywyoUu-pabntr 8ev ouvenayetal tnv
aueon enihuon mpoPAnUATwWY cuunepLdopds i tn StacPAaAlon TNE MPOCAPHUOYHG
oto oxoAeio. Qotoco, SUokoAa pmopel kavei¢ va ¢avtaotel tn PeAtiwon NG
T(POCOPUOYAG EVOG TtALSLOU OTO OXOAELD XWPIG MpwTa va €xeL amokatactabel n
ETKOWVWVLA Kal N cuvaloOnuatikn emadn Ue T vnmaywyo tou. Mia npdtacn mou
Ba unopoloe va StatunwBel adopd TNV eMELOpPWOnN TWV vhTLaywywv, n onoia Ba
TIPETEL VOL TTPOCAVATOALOTEL 0TNV KateLBUVON TNG cuveldntomnoinong TG onUAcLag
KOL TOU pOAOU TwV SLATIPOCWITLKWY OXECEWV, KABWC KOl TwV EMOPACEWY TWV
vAmaywywv og S1adopous TOPEL TNG OXOALKNC KABNUeEPLVOTNTAG. [Emtotpodr oto CV]

FpnyopLadng, A. (1999). Ot avtiANPeLg TwV SACKAAWY YLOL TLG KOWVWVLKEG OXECELG TWV
pHabntwv toug. Adnuooieutn Metantuylakn SUTAwUATIKY Epyacia. APLOTOTEAELO
MNavemniotruo Osaoalovikng, Matdaywykd Tunpa Anpotikng Ekmaidsuong
DAwpvag [peténetta mav/po Auvtikng Makedoviag].

AVTIKEIPEVO TNG UETATITUXLOKNG Epyaciog eival n dltepelivnon Twv avtAnPewv Twy
ev evepyela SAOKAAWV SNUOTIKWYV OXOAELWV ylA TIG KOWWVIKEG OXECELG KAl TLG
KOLVWVLIOMETPLKEG ETUAOYEC TWV MaBnTwv TG TtAéng touc. Na tn ouloyn Twv
6ebopévwyv  xpnotpomolBnkav epyaleia TNG KOWWVIOUETPIKAG HeBOSou. Ta
anoteAféopata £€6€1avV OTATIOTIKA ONUAVTIKO BaBud amokAioswv twv avtAqPewv
Twv S0okAAwv oe O,TL adopd OUYKEKPLUEVEC KATNYOPLEC KOLVWVIOUETPLKAG
SnuotikotnTag Katl olaitepa yla TG KOTNyopileg tou TapapeAnpEVOU Kal TOU
avtipatikou pabntr. [Emorpodr oto CV]
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